
 

 

República de Costa Rica 
Ministerio de Educación Pública 

 

 STUDY PROGRAM 

PRESCHOOL EDUCATION 

Infantile Cycle (Interactive Group II) 
Transition Cycle 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

San José, Costa Rica Abril, 2014 



 
 
 
 
 
 
 
 
 
 
 
 

 

REPÚBLICA DE COSTA RICA 
MINISTERIO DE EDUCACIÓN PÚBLICA 

 
 
 

 
Study Program 

PRESCHOOL EDUCATION 

 
Infantile Cycle (Interactive Group II) Transition Cycle 

 
 
 
 
 
 

 
San José, Costa Rica 

Abril 2014 



 

 
Programa de Estudio Educación Preescolar 



Programa de Estudio Educación Preescolar 
 

Table of Contents 

Presentation ................................................................................................................................... 5 

Introduction .................................................................................................................................... 9 

1. Why a new Preschool Education Study Program ..................................................................... 10 

2. The Program of study within the framework of ethics, aesthetics and citizenship ..................... 12 

3.   Why educate? .......................................................................................................................... 12 

Curricular Focus of the Study Program ..................................................................................... 13 

1. What is the curricular approach? .............................................................................................. 13 

2. Pedagogical model .................................................................................................................. 16 

3. Areas of human development .................................................................................................. 19 

 Psychomotor area .............................................................................................................. 20 

 Cognitive area .................................................................................................................... 21 

 Socio-affective area............................................................................................................ 22 

4. Profile of boys and girls ............................................................................................................ 23 

5. Teacher profile ......................................................................................................................... 25 

6. Role of the teaching staff with the family and the community ................................................... 26 

General orientations .................................................................................................................... 27 

1. For the contextualization .......................................................................................................... 27 

2. For attention to diversity ........................................................................................................... 28 

3. For the use of technology ......................................................................................................... 29 

4. For the development of teaching practice................................................................................. 30 

5. For planning ............................................................................................................................. 31 

6. For the evaluation .................................................................................................................... 32 

7. For the articulation between Preschool Education and the First Year of Basic  

General Education ................................................................................................................... 35 

Guidance for the development of the units................................................................................ 36 

1. Structure of the units ................................................................................................................ 36 

2. Description of the units ............................................................................................................. 39 

3. Units ........................................................................................................................................ 51 

4. Unit "Self-knowledge" ............................................................................................................... 53 

5. Unit "Social and cultural interaction” ......................................................................................... 99 

6. Unit "Interaction with the environment" ................................................................................... 123 

3 



 

 
7. Unit "Communication, expression and representation" ........................................................... 151 

Glossary ..................................................................................................................................... 180 

Bibliographic references ........................................................................................................... 192 

Annexes...................................................................................................................................... 197 

Credits ........................................................................................................................................ 203 

Programa de Estudio Educación Preescolar 

4 



Programa de Estudio Educación Preescolar 
 

Presentation 
 

First steps make a difference 
 

 

                       Leonardo Garnier Rímolo 

 

 

I want to start this presentation of the new Preschool Education program with a quote whose 

message, perhaps because of its simplicity, we sometimes forget: "It is in pre-school education that 

the impulse that moves the rest of the national education must be born". So simple and so 

important. The affirmation is as valid today as when Mauro Fernández, Minister of Education of 

Costa Rica, made it between 1885 and 1890, a pioneer and great reformer of our education. 

 

Costa Rica has made significant progress in its Preschool Education over the last fifty years. It is 

enough to remember that in 1963 only 10% of our girls and boys attended the Transition Cycle. At 

that time, it could be said that preschool education was clearly for an elite, and non-existent for the 

vast majority of Costa Rican families. After a great effort, this coverage rises but barely reaches 

40% in the first years of the decade of the eighties. It has really been in the last thirty years when 

the coverage of Preschool Education was extended, to give opportunities to practically all the 

families of the country, perhaps with the exception - still pending - of the most remote and dispersed 

areas of the country. This national effort allowed the coverage of the Transition Cycle to go from 

40% in the early eighties to 70% in the nineties and to more than 90% from the 21st century. 

 

The evolution is even more dramatic in the previous level, the so-called Interactive II, which was 

practically non-existent thirty years ago, since by the beginning of the 21st century it barely reached 

20% of girls and boys and has systematically increased in the last fifteen years to be today in a 

remarkable - although still insufficient - 60% coverage. Thus, with 60% coverage in Interactive II 

and 90% in the Transition Cycle, Costa Rica aims to realize what the Constitution establishes: the 

universality of Early Childhood Education, as proposed by Mr. Mauro. Almost 130 years, it must be 

the base that moves the rest of the national education. 

 
But while it has been a merit of the Costa Rican society to achieve this systematic expansion of our 

Preschool Education, this effort should be complemented with something that preschool teachers 

have come - throughout the country - demanding for several years now: a new preschool program, 

an ambitious and modern program that includes both what scientific and educational advances 

teach us around the world, and what our teachers have learned in all these years making preschool 

education a reality for our youngest students. 

 

Therefore, for me it is a source of pride - and the fulfillment of a commitment that we often speak in 

all regions of the country with these teachers - to be able to deliver, already approved by the Higher 

Council of Education, this program that responds to both their concerns as to the commitment of the 

compañeras and the compañeros who worked in it. 
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The objective that this program establishes for Preschool Education, lies in the development of all 

the potentialities and interests of our children, while satisfying their biological, emotional, cognitive, 

expressive, linguistic and motor needs, through an integral pedagogical approach. 

 

This combines actions to address psychomotor, cognitive and socio-affective processes that favor 

self-knowledge, the gradual development of autonomy, respectful interaction with others, the 

possibilities of body action, visual-motor coordination, functions executive, language skills for life, 

the inclusion of phonological awareness, the enjoyment of children's literature and in general, the 

ability of each child to act in their physical, social and understand the meaning of their actions. 

 
The program also raises something fundamental: the articulation between Early Childhood 

Education, especially the Transition Cycle, and the First Year of Basic General Education, 

articulation whose absence has been well signaled both by our preschool teachers and by teachers. 

Who is in charge of that first school year. In addition, it proposes the implementation of evaluation 

processes appropriate to the characteristics of preschool education, but also systematic and 

permanent, so that they serve to guide educational decision-making. 

 
From its integrality, it has been nourished by the vision that has permeated many of the reforms 

promoted in recent years, incorporating the values of ethics, aesthetics and citizenship so that 

children learn to live and coexist, developing the sensitivity, the capacity for logical thinking, 

criticality, communicative capacity and - especially - that appreciation and respect for diversity that 

are so necessary for life in society. 

 

As will be seen in detail later, this program promotes affection, respect, imagination, creativity, 

flexibility, freedom, full enjoyment and learning. It is proposed that each teacher make education a 

constant experience of life and learning, using flexible, open, participatory pedagogical experiences 

and, above all, adequate to the needs, characteristics and particular conditions of each and every 

one of their students, with the purpose of favoring their integral development. 

 
As preschool teachers have suggested throughout the country and consistently with the 

assessments that emerge from the most recent research, both in Costa Rica and around the world, 

the program starts by recognizing the child as a child. Integrals that learn and develop in all its 

dimensions, that is, their body, mind, spirit and emotions are always in constant interaction with 

each other. That is why the areas of psychomotor, cognitive and socio-emotional development are 

one of the fundamental elements of it, since from these are created - as seen below - four units, in 

order to promote learning and development integral of the preschool population. 

 

As always, we must understand that an educational program is not the goal; it is an instrument for 

what really matters: education. I hope that this new program has 
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learned to read what you - the teachers - have been showing us over these years; This has also 

been able to interpret the knowledge arising from research and educational reflection on the integral 

development of learning in girls and boys. I hope, above all, that we are giving you a better 

instrument so that, together with each and every one of your little students, you can navigate better 

- more happily and with more success - for that happy sea in which you start, with your first step, 

our formal education. 

 

Finally, that this Study Program is a tribute to this classroom work, daily, intense, in which education 

becomes a reality. 
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Introduction 
 

The Preschool Education as the first level of the Costa Rican Educational System constitutes 

a fundamental stage in the formation of people. Its objective is the development of the potentialities 

and interests of children satisfying their biological, emotional, cognitive, expressive, linguistic and 

motor needs, through a comprehensive pedagogical approach. 

 

Its legal basis is covered by the Political Constitution (1949) in Article 77 which states: "Public 

Education shall be organized as an integral process correlated in its various cycles, from pre-school 

to university" (p.21). As well as, Article 78 modified by Law No. 7676, which states that "Pre-school 

and general basic education are compulsory. These and diversified education in the public system 

are free and paid for by the nation. “Establishing the Preschool Education as the first level of the 

Costa Rican Educational System and consolidating the universalization of it, establishing it as a 

right and adopting State policies that give continuity required for the benefit of Costa Rican children. 

 

In this same sense, the Fundamental Law of Education (1957), in its Article 12 establishes the 

aims of Preschool Education, which are detailed below: 

 
a) Protect the child's health by stimulating their harmonic physical growth, 

b) Encourage the formation of good habits, 

c) Stimulate and guide children's experiences, 

d) Cultivate the aesthetic sense, 

e) Develop attitudes of camaraderie and cooperation, 

f) Facilitate the expression of the inner world of children, 

g) Stimulate the development of observation capacity. (p.3) 

 
These aims aim at the integral formation of children by promoting health care through the 

consumption of healthy foods, the realization of physical activity and the practice of habits of 

cleanliness, order and courtesy, among others; likewise, they promote the development of 

expression, communication, imagination, creative capacity and the aesthetic sense, through the 

realization of a variety of artistic activities, of inquiry in which they can explore, experiment, make 

decisions and solve problems of their environment of knowledge, the formation of attitudes and 

values for their development in society. 

 

Based on this legal basis, this Study Program fosters respect for the characteristics and 

interests of the student body, enhancing their abilities and enabling them to live harmoniously with 

each other and with the environment of which they are a part. It describes the type of human being 

that we want to form, the curricular approach and the pedagogical model on which the pedagogical 

practice is oriented, as well as the detail of the units and the guidelines for the development of 

them. 
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This program is of national character and constitutes the frame of reference for the teaching 

staff, who must contextualize it for its application according to the particular characteristics of the 

different communities and educational regions of the country. 

 

1. Why a new preschool education study program? 

 
The social, cultural, scientific and technological changes of today have generated different 

needs and interests in boys and girls, so it is necessary to create a new study program that satisfies 

them and takes into account the potential they possess. . 

 

In this sense, international agreements and commitments binding on early childhood, such as 

the World Forum on Education for All (Dakar, 2000), the World Conference on Early Childhood 

Care and Education, Moscow (2010), among others, recognize that boys and girls are bearers of 

rights and the starting point in the formulation of quality policies, laws and programs for their 

attention and training. 

 

In addition, the Committee on the Rights of the Child (2005) in Observation No. 7 reminds 

States Parties (and other interested parties) that the right to survival and development can only be 

realized in a comprehensive manner, through observance of all other provisions of the Convention, 

including the rights to health, adequate nutrition, social security, an adequate standard of living, a 

healthy and safe environment, education and play (articles 24, 27, 28, 29 and 31), as well as 

respect for the responsibilities of parents and offering quality assistance and services (articles 5 and 

18). 

 

In light of the Convention on the Rights of the Child and the Girl, the importance of preschool 

education is highlighted, since it constitutes a fundamental stage for the integral development of 

childhood. However, the results of research, surveys and various reports made in the country 

indicate important weaknesses at this level of the education system; for example, in the survey on 

the programs of study of the Mother and Child Cycle and the Transition Cycle, applied by National 

Advisors of the Department of Preschool Education during 2007 to a representative sample of 

teachers of this specialty, in all the educational regions of the country , 50% consider that these 

programs do not provide them with clear ideas and sufficient information to carry out an adequate 

planning. 

 

In addition, the research carried out in the field of neuroscience related to learning, memory, 

emotions, motivation, sensory, attentional and motor systems, among others, indicate that the 

curricular proposals must include these discoveries since they are of vital importance for the 

educational field. In this sense it is necessary to incorporate innovative proposals that promote 

pedagogical practice, which considers the harmony between the brain, learning and human 

development (Campos, 2010) for the construction of significant learning by the students.
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In this same line, the III Report of the State of Education (2011) points out some specific 

challenges among which are: the introduction of activities aimed at stimulating the development of 

executive functions of inhibitory control and working memory, as well as skills cognitive partner; the 

use of information technologies as a tool to support curricular content; the realization of updating 

activities for teachers related to neurodevelopment and learning and, finally, the training in 

computer technologies for the enrichment of their pedagogical work (p.111). 

 

On the other hand, it is mentioned that the Programs of Study of the Transition Cycle and the 

Maternal and Child Cycle, approved in the years 1996 and 2000 respectively, need to be updated in 

light of the new challenges of Preschool Education, in cognitive processes, functions executive, 

language, communication and methodological development for its systematization. 

 

In the same report, it is pointed out that 11.4% of the children who completed Pre-school 

Education and attended the first year of Basic General Education had to repeat, which reiterates the 

need for schools to carry out articulation processes between Preschool Education and Basic 

General Education, as indicated by León (2010), in his research "Main reasons for school failure in 

first grade in Costa Rica". The author emphasizes the importance of articulating one educational 

level with the other, proposing the improvement of the transition processes so that they proceed 

gradually. It considers that in the programs of study of both levels it is notorious the rupture of what 

happens in each one and no curricular, methodological, pedagogical and didactic adaptations are 

worked on that give continuity to processes that favor school success. 

 

All these results reflect the need to create a new program of study for the level of Preschool 

Education (Mother and Child Cycle - Interactive Group II, Transition Cycle). Said program takes as 

a curricular design the proposal prepared by a team of external advisors composed of Zaida Molina 

Bogantes, Edgar Céspedes Ruiz, Anabelle Guerrero Canet and the specialists of the Public 

Education Ministry Ingrid Bustos Rojas and Ruth Vega Villalobos, as a basis for curricular reforms 

from the framework of ethics, aesthetics and citizenship (MEP, 2010). 

 

The Program contemplates actions to address psychomotor, cognitive and socio-affective 

processes that fundamentally favor self-knowledge, the development of autonomy, social 

interactions, the possibilities of body action, visual-motor coordination, executive functions, linguistic 

skills for life, the inclusion of phonological awareness, the enjoyment of children's literature, the 

articulation between both educational levels (Transition Cycle and the first year of Basic General 

Education), as well as the implementation of systematic evaluation processes and permanent for 

decision making in order to promote quality educational processes that respond to these new 

requirements. 
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2. The study program in the framework of ethics, aesthetics and citizenship 

 
From the framework of ethics, aesthetics and citizenship, the student population is expected 

to "learn what is relevant and learn it well" but also be able to search for "the good" and "the 

beautiful", living and living with others; being educated for democratic citizenship, free from 

discrimination (MEP, 2009, p.6). Thus, this program of study from its integrality, transverse the 

values of ethics, aesthetics and citizenship; aims to educate boys and girls for life and coexistence; 

develop sensitivity, critical thinking, the capacity for communication and expression that life in 

society demands. 

 

The teaching of ethics provides experiences that allow them to experience values and make 

decisions through dialogues and reflections to solve problems, as well as to determine the norms of 

behavior accepted according to the context in which they operate. 

 

With regard to aesthetics, children are expected to enjoy, appreciate, value and show their 

taste for art, for the artistic expressions of others and to be able to communicate through different 

artistic manifestations. 

 

From the education for the citizenship, the abilities that can develop from an early age, to 

coexist in a democratic society respecting the rights and duties of every person acquire special 

relevance. It is proposed, then, that preschool children learn to live and coexist respecting the 

legitimacy of others. 

 

3. What do we educate? 

 
In the level of Preschool Education is educated with the purpose of promoting affection, 

respect, imagination, creativity, flexibility, freedom, full enjoyment and learning. It is proposed that 

the teaching staff make education an experience of life, through flexible, open, participative 

pedagogical experiences that respond to the needs, characteristics and particular conditions of the 

student body with the purpose of favoring their integral development. 

 

According to the Educational Policy towards the XXI Century (Superior Council of Education, 

1994), education must seek the formation of students: 

 

... [to be] aware of the ethical implications of development, be PERSON with rich spiritual 

life, worthy, free and fair; CITIZEN formed for the participatory exercise of democracy, with 

national identity, integrated into the world, capable of discerning and competing, self-

realized and capable of seeking happiness; PRODUCER for himself and for the country 

from the point of view of his condition of worker, which implies the increase of his abilities, 

the learning of skills and the search of knowledge; SOLIDARY to experience as their own 

the needs of others and, consequently, with the ability to seek ways of cooperation and 

consensus between sectors, to ensure the quality of life of all citizens and of future 

generations, based on development
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sustainable, ecologically and socially, and ABLE TO COMMUNICATE WITH THE WORLD 

INTELLIGENTLY in such a way that, from the valuation of what identifies it as Costa Rican, make 

the decisions that relate it to other cultures from a thinker's point of view independent, flexible and 

critical, taking human rights and duties as a guide. 

 

This Educational Policy is nourished by three philosophical visions, namely: 

 

The HUMANIST, who seeks the full realization of the human being as a person endowed with 

dignity and courage, capable of procuring its perfection through the appropriation of the values and 

ideals of Costa Rican education; the RATIONALIST, who recognizes that the human being is 

endowed with the capacity to objectively capture reality in all its forms, continually build and perfect 

knowledge and make human progress and understanding possible; and the CONSTRUCTIVIST, 

which imposes the requirement to start from the cognitive situation of each student, their 

individuality, their interests and idiosyncrasies, for which they must recognize their culture, their 

knowledge structures and undertake in a transformative way a formative action (pp. 5-6). 

 

These philosophical visions in Early Childhood Education acquire a special meaning, 

humanism aims for children to achieve the best expression of themselves and collaborate in their 

relationships with other people. Rationalism allows them to identify what they should know for their 

development in society and constructivism seeks the construction of knowledge through daily 

experiences to explore, discover, ask and play. 
 

Curricular focus of the study program 
 

1. What is the curricular approach? 

 
The curricular approach represents the theoretical orientation on which the pedagogical 

practice is based. The Program of Study of Preschool Education based on the Educational Policy 

towards the XXI Century, has a constructivist curricular approach. 

 

According to César Coll (1996) this approach is based on renowned researchers who provide 

valuable contributions, such as: Piaget (cognitive development and human information processing), 

Ausubel (meaningful learning), Bruner (concept acquisition), Vigostky ( sociocultural theory of 

development and zone of proximal or potential development) and Wallon (socio-affective 

development), which integrate a series of explanatory and articulated principles that allow 

diagnosing, establishing and making informed decisions about teaching and learning that seek to 

complement the theory with the practice. 

 

According to César Coll cited by Santiváñez (s.f.) the explanatory principles that support this 

approach are: 
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• The learner is the center of the process, builds his own knowledge, expresses his ideas, 

feelings, experiences, researches, experiments, asks questions and socializes. 

• The constructivist educator is a mediator, facilitator, makes decisions, defines the teaching 

situation, knows all the students and their families and is also the one who listens to their students. 

• All learning is born of necessity, must be done in natural conditions and be linked to the life of 

the learner. 

• The activity is allied to learning with novel, curious, attractive, interesting and simple 

experiences. 

• The error is constructive, the teaching staff, far from punishing the error, takes advantage of it 

so that through questions the learners find their answers or the truth by their own means. 

• The classroom is the community, the environment where significant activities or projects are 

propitiated or initiated, with different places or learning environments according to everyday 

experiences. 

• Education has a socializing function and the construction of personal identity. 

In order to specify the option assumed in the curricular approach, the foundations of the Preschool 

Education curriculum are outlined, which are detailed below: 

 

Philosophical basis: centered on the person as the main subject of the curriculum. It invites to 

develop active, independent, critical, reflective, creative, investigating, innovative people, who live 

values, socially committed to their community and country. To achieve this aspiration, it is 

necessary to provide spaces for dialogue, the search for creative responses to the situations that 

life presents to them, the interaction with oneself, the other and nature. 

 

Historical sociocultural foundation: highlights the importance of valuing and respecting the 

uniqueness of each of the existing cultures in the different regions of the country, moving towards a 

culture of inclusion that includes: diversity, interdependence, interconnections, among others, at the 

same time It involves analyzing the complexity of times, of societies, of communities and of current 

families, where several conceptions and types of them coexist, with different dynamics and cultural 

values. To achieve this, the student in their interactions learns new forms of behavior and develops 

social skills through a democratic, participatory and equitable practice. 

 

Fundamental neuroscientific: allows to understand that in the first years of life the brain 

undergoes determining changes: it grows, develops and goes through sensitive periods for some 

learning. This requires an environment enhanced by the care, responsibility and affection of the 

adult, as well as significant experiences, sensory stimuli and adequate physical resources.
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Ecological foundation: allows us to understand that the environment integrates the experience of 

experiences that promote awareness, respect for biodiversity, love of nature, as well as the 

interdependence that exists between the sociocultural, economic and natural. To achieve this in 

preschool education is aware of sustainable development that harmonizes with the conservation of 

the environment. 

 

Psychobiological foundation: delves into the contributions of science in relation to the processes 

of growth and maturation of the organism during the first six years of life, emphasizing the 

importance of biology, health care, food, physical activity, as aspects that they affect the lives of 

children and their integral development. Recognizes the person as an innate learner, so the 

educational process should focus on the permanent interaction of this with the environment. At the 

preschool level, affective and safe environments must be offered, as well as spaces for carrying out 

actions that benefit a healthy lifestyle. 

 

Pedagogical foundation: considers the integral, flexible, inclusive curriculum, with cultural 

relevance, it means respecting the characteristics, needs, interests and individual potential. To 

achieve the above, it is necessary to respect the rhythms and learning styles of the student body, 

as well as the organization of flexible, warm and creative environments, where the game constitutes 

the fundamental strategy that they use to interact, build knowledge, know and face the world. 

 

Artistic foundation: leads to the search for the good and the beautiful. To express and recreate 

reality by acquiring aesthetic sensibility, artistic appreciation and creative capacity through the 

different languages that allow the person to imagine, invent and transform from their feelings, ideas 

and experiences. The preschool level must offer environments and opportunities for the training of 

people endowed with sensitivity, affection and creativity. 

 

Linguistic foundation: considers language as the communicative capacity of the person, both at 

the level of expression and understanding. In Preschool Education, language must be promoted in 

all its dimensions, as well as creative, innovative, reflective and critical thinking. 

 
In accordance with the above, learning is conceived as the natural, complex, gradual and 

permanent process in which thoughts, feelings and emotions intervene to develop skills, 

knowledge, attitudes and values. This process occurs in an interactive, intentional and unintentional 

way, influenced by the sociocultural context of belonging. 

 
On the other hand, human development is defined as a process of multidimensional 

transformation that goes from conception to death, in which a set of internal (biological and 

psychological) and external (environmental) factors interrelated. Both conceptions allow the 

teaching staff to understand how students learn, respect their rhythms and learning styles at the 

time of mediation and the development of their pedagogical practice. 

 

15 



 
 

Both processes are interconnected and together form a solid base to take into account the 

individual strengths and needs of boys and girls, for which the National Early Childhood Education 

Association (NAEYC, 2009, pp. 12-18) , describes a series of principles that allow to carry out a 

quality pedagogical practice, which are detailed below: 

 

 The areas of development and learning are important and are closely related 

 Interrelated Development and learning influence each other. 

 Development and learning follow well-documented sequences, in which skills, skills and 

knowledge are built on those already acquired. 

 Development and learning advance at variable speeds from one child to another. The 

development follows individual patterns and times; differs in temperament, personality and 

aptitudes; in learning, the family, social and cultural context that forge their experience is 

considered. 

 Development and learning are the results of the dynamic and continuous interaction 

between biological maturity and experience. It is the result of the interaction between the 

child that grows and changes and the experiences with the social and physical world. 

 There are optimal periods for certain types of development and learning to occur. 

 Development moves towards greater complexity, in terms of self-regulation and symbolic or 

representational skills. The functioning becomes increasingly complex in terms of language, 

social interaction, physical movement and problem solving. 

 Boys and girls develop better when they have safe and regular relationships with receptive 

adults, and when they are given opportunities to build positive relationships with their peers. 

 Boys and girls learn in different ways, so it is necessary to offer a wide variety of interactions 

and teaching strategies (constructivist-interactive). 

 The game gives the opportunity to develop in boys and girls physical ability, control of 

emotions, language skills, symbolic ability, problem solving and social skills. 

  Development and learning advance when boys and girls are motivated to reach a level 

immediately above their current domain and also when they have many opportunities to 

practice newly acquired skills. 

 

2. Pedagogical model 

 
The pedagogical model is the one that allows to identify and understand the relationship between theory and 
practice, in order to guide, clarify and represent the processes that take place in the classroom, making them 
accessible to reflection and analysis. This is why, in any curricular design, it is essential that the guiding 
principles that have their origin in pedagogy are present and that they answer the following questions: what to 
teach? Why teach? When, how and with what to teach? 
What, when and how to evaluate? (Klimenko, 2010).
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The following diagram shows the relationship of the approach, the pedagogical model and the 

practice. 

 

Pedagógica Figure 1: Relationship Curricular Approach-Pedagogical Model-
Pedagogical Practice 
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In this study program assumes the developmental pedagogical model proposed by the 

curriculum specialist Rafael Flórez Ochoa, who proposes as an educational goal that each person 

achieve, progressively and sequentially, the higher level of development according to their needs, 

characteristics and conditions individuals; its ultimate goal is learning and integral human 

development (Flórez cited by Harvey, 2011). This implies the need to offer the student body 

opportune, flexible and pertinent spaces that favor the development of its full potential. 

 

This pedagogical model according to Flórez (1994) has its origins in the "New School" or "The 

Active Pedagogical Model", its maximum exponent is Dewey who proposes the "learning by doing", 

the individual differences and the group activity; it is also nourished with the advances of Child 

Psychology made by different managers: Froebel, conceptualizes childhood as a period of the 

evolutionary development of the person with its own characteristics and in its pedagogical principles 

raises the playful activity; Pestalozzi and Commenio, articulate the affective with the cognitive; 

Rousseau and Freinet consider the natural experience of the boy and the girl, with their needs, 

interests and talents; Montessori considers the natural and sociocultural environment; Decroly 

proposes the work focused on the interests and needs of children, starting from the simple to the 

complex; Piaget approaches the study of cognition from the processes of human thought; Vigotsky 

raises the concept of "zone of proximal development" and the sociocultural environment. 

 
The main characteristics of this pedagogical model are described below: (Flórez and Vivas, 

2007, González, 2010) 

 

• Integrates the cognitive with the affective, since the latter is a need of the human being, which 

in the classroom facilitates and promotes the learning and training of the student population. 

• The development is progressive, it is a constructive process, interior and singularized. 

• Learning is built from the learner's conscious activity, this process seeks to guide them to 

higher levels of autonomy and to their own construction of knowledge based on their interaction 

with the world and other people. 

• The playful activity is seen as a formative activity, where the game is a pedagogical principle, it 

is a didactic resource for teaching and learning, it also fosters creativity, enjoyment and joy. 

• Respect individual differences, consider each student as a unique person. In addition, it 

recognizes the characteristics, experiences and previous knowledge of the students, that is why 

the curriculum and the teaching-learning process must be individualized and include options, 

strategies and activities that allow to meet the needs and differences of each one. This implies a 

new vision of the diverse, as an opportunity and a wealth, that allows one to discover one's own 

identity and self-awareness. 

• The student body is the center of the process to "learn to think", carries out activities from their 

own interests, through direct experiences with the objects and concrete situations, to consider a 

real problem that stimulates their thinking and resolves it according to the information that 

possess, that you check your ideas through your applications and discover for yourself its validity
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•The teaching staff favors in the student body the significant learning for its integral development. 

In his actions, he must start from the previous experience, knowledge, needs and interests of his 

students, by promoting free and spontaneous participation in the multiple experiences they 

experience. 

• Knowledge is built through discovery, the manipulation of objects and the experiences of real 

situations. 

• The contents are conceived as means for the integral development of the student body and not 

as ends in themselves. These must be relevant, meaningful and appropriate to their level of 

development. 

• The procedure is by process, seen in a non-linear path, which implies the active participation of 

teaching staff and students, allowing them to interact in the development of the class to build, 

create, facilitate, ask, criticize and reflect on the understanding of what is being worked on 

• The practice favors human understanding in the action, for the training of active people, 

capable of making decisions and making judgments of value. 

• The learning environment is contextualized from the natural and socio-cultural environment of 

the students, it must be stimulating, pleasant, comfortable and aesthetic, allowing the 

construction and living of values. 

• Training is enhanced through collaborative and social learning, through the design of 

educational projects that generate dynamic learning processes, selection and interpretation of 

problematic situations to be solved by learners. 

• The evaluation is qualitative and is developed through processes. 

. 

 
The aforementioned aspects should be considered by the preschool teaching staff in the 

organization, planning and execution of their pedagogical practice, with the purpose of favoring the 

learning and integral development of the students. 

 

3. Areas of human development 

 
Children as integral beings act as a whole, so they learn and develop in all its dimensions, 

that is, their body, mind, spirit and emotions are always in constant interaction. 

 

The areas of development: psychomotor, cognitive and socio-affective constitute one of the 

fundamental elements of this study program and from these the four units are created, with the 

purpose of favoring learning and the integral development of the preschool population. 

 

To facilitate the understanding of each of them, it is considered necessary to address their 

explanation separately, although in practice they are given in an integrated and simultaneous 

manner… 
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Psychomotor area 

 
The psychomotor area comprises cognitive, affective and motor processes that are 

manifested in the individual's experiences with himself, with others and with the environment. These 

experiences are expressed through the body. 

 

This area is organized by a central axis that is the body scheme, integrated by consciousness 

and image. Consciousness constitutes knowledge of the parts, functions and possibilities of action 

of the body. The image contemplates, among other elements: perception, feelings, emotions, 

safety, confidence and health. These aspects are fundamental for the student to discover the world 

by experimenting, feeling, expressing and executing actions in time and space. 

 

Enhancing this area guarantees the child the possibility of developing, through their body, the 

motor skills, the executive functions and the expression of emotions that allow spontaneity, the 

freedom to participate, the desire to play and relate to the environment through creative 

experiences, aspects that are contemplated in the four units of this study program. 

 

In the following table some suggestions are offered to favor the psychomotor development of 

boys and girls. 
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It is important that the teaching staff: 
 

• Encourage the construction of self-awareness through the senses, the sensations of 
the body and the possibilities of action in partial, total, social, open and closed 
spaces. 

• Encourage artistic experiences in which you use your body. 
• Encourage varied psychomotor experiences in order to optimize the development of 

boys and girls. 
• Promote practices that allow self-care and the satisfaction of food, hygiene and rest 

needs to develop healthy lifestyle habits. 
• Encourage playful, recreational, free and spontaneous experiences to develop 

autonomy, self-concept, healthy and positive self-image. 
•  Develop experiences that allow the child and the girl to build the notion of time and 

space. 
• Encourage the expression of knowledge, feelings, desires and emotions through 

movement. 
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Cognitive area 

 

It refers to the mental or cognitive processes that intervene in the construction of knowledge, 

which are closely interrelated. These processes are divided into basic and superior according to 

their level of complexity. 

 

Perception, attention and memory correspond to the basic cognitive processes, essential for 

the development of others. Children constantly perceive information from the environment in which 

they develop, through their senses, the interactions they have with other people and with objects. 

When this information is interesting, meaningful and motivating they pay attention to it, which allows 

them to understand it, internalize it, store it in their memory and apply it whenever they require it. 

These basic processes are fundamental for the development of other superiors such as: executive 

functions, thinking, language and problem solving. 

 

Executive functions allow boys and girls to develop important skills, for example, mentally 

organize a series of activities they must carry out to achieve a goal or to carry out a project 

(planning), to have the ability to adapt to different circumstances, change quickly from one response 

to another, learn from mistakes, accept the consequences of their actions (mental flexibility), control 

their emotions and their behavior (self-control). 

 

Thought is the mental representation of reality and is constructed through the ideas that 

children have of it. It includes aspects such as communication, learning concepts and solving 

problems, among others. 

 

The expression of thought and emotions occurs through language, involving complex 

processes such as speech, listening, reading and writing. They favor communication and 

interactions between people for their development in society. 

 

The resolution of problems is the ability to face situations that are understandable and that 

require the search for solutions. Seen in this way, it is necessary that students understand the 

problem, make an effort to solve it and find for themselves one or several solutions. If the strategy 

works, it will use it in other situations and also generate feelings of confidence and security to face 

and overcome new challenges. 

 

The basic cognitive processes and the superior ones are reflected in the four units of the 

study program to favor the construction of knowledge, the development and the expression of 

thought, through language, the manifestation of emotions and the resolution of problems. 

 

The following table offers some ideas that enhance the cognitive development of boys and 

girls 
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Socio-affective area 

 
This area includes the development of two processes: construction of personal identity and 

socialization. 

 

The construction of identity includes the development of personal qualities and emotional self-

regulation, which through various experiences allow the child and the girl to establish meaningful 

relationships and feel as a person unique and different from others. It also implies the construction 

of self-concept, self-esteem, sexuality, affectivity, the recognition of their feelings and emotions, the 

performance of activities in an autonomous way and the practice of habits for life in society. 

 

Socialization refers to actions that promote the regulation of behavior, according to customs, 

social norms and values. Involves aspects such as social interaction, cooperation, rules of 

coexistence, empathy, participation in groups, the appreciation of the culture of belonging and 

respect for diversity, all with the purpose that boys and girls Integrate your personality, establish 

relationships with others and adapt to society. 

 

The processes of construction of personal identity and socialization are ongoing, they are not 

mutually exclusive, in both the family, the educational center and the community are involved in a 

narrow and direct manner. 
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It is important that the teaching staff: 
 

• Promote experiences that favor the development of cognitive processes in an 
integral manner. 

• Encourage the development of perception through each of the senses: sight, smell, 
taste, hearing and touch. 

• Promote the development of attention in the execution of different actions. 

• Provide experiences that allow the development of memory. 

•  Encourage the development of executive functions: planning, mental flexibility and 
self-control. 

•  Encourage the development of thought through situations that involve reasoning, 
analysis and the ability to synthesize. 

• Develop experiences of expression, communication and representation through 
language. 

•  Encourage experiences related to language skills (speaking, listening, reading and 
writing) according to their development characteristics. 

•  Promote experiences to understand and solve the problems present in their real 
context. 
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Because the socio-emotional development is reflected in the child when they are able to 

represent mentally, express and give name to what they feel and perceive of others, as well as what 

others expect of them, it is important provide learning experiences that represent challenges to 

understand the rules of behavior, discriminate the different emotional bonds that are established in 

interpersonal relationships and decision making. The aforementioned elements are present in the 

four units of this study program. 

 

The following table offers some ideas that enhance the socio-emotional development of boys 

and girls. 

 

 

The knowledge of these three areas allows the teaching staff to propose strategies that 

favor the learning and development of the boys and girls, which are reflected in the exit profile. 

 

4. Profile of boys and girls 

 
At the end of the Transition Cycle, it is important that the student possesses individual and 

social knowledge and skills that make it easier for them to continue with the development processes 

and successfully face the requirements of the next level of education. Next, said knowledge and 

skills are detailed: 
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 It is important that the teaching staff: 
 

 Encourage actions that promote the expression of feelings and emotions, through an 
affective, harmonious, stable educational process with clearly defined limits. 

 Promote experiences for the construction of a real and positive image of themselves. 

 Provide experiences where the student population interacts with other people and the 
environment. 

 Encourage active participation of students in emotionally stable environments so that 
they gradually build and accept norms that regulate the functioning of the group. 

 Promote actions in which cooperative relationships develop between children and adults, 
within positive environments and with mutual respect. 

 Encourage everyday situations in which they express their points of view regarding 
different forms of conflict resolution. 

 Promote the progressive understanding of the social meaning of the behaviors, norms 
and basic values of their context. 

 Encourage actions that promote valuing the differences of the people with whom they 
interact. 

 Encourage coexistence, experience, knowledge and appreciation for significant moments 
in local, regional and national history. 



 
 

• Recognizes the parts, functions of your body and executes movement patterns with 

directionality, coordination and balance according to your age. 

• Gradually integrate your routine, habits and self-care practices that promote a healthy 

lifestyle. 

• Gradually develops skills that favor visual motor coordination. 

• Shows interest in discovering, exploring and knowing their physical, natural, cultural and 

social environment. 

• Uses observation to satisfy their curiosity and answer their questions. 

• Discover meanings, build concepts and establish relationships of their immediate 

environment, according to their age. 

• Gradually applies the basic mathematical logic concepts. 

• Solve problems you face in your daily life according to your age. 

• Gradually uses digital technologies and resources in their daily lives. 

• Express opinions, interests, needs, ideas, feelings and emotions in a clear and 

understandable way according to their age. 

• Listen carefully to other people by assuming a receptive attitude according to their age. 

• Enjoy the conventional reading of texts by other people. 

• Interprets drawings and images of a variety of texts. 

• Create your own graphic signs as a first approximation of the written representation. 

• Gradually develops linguistic and communicative skills that allow you to relate to people in 

your immediate environment. 

• It is expressed through body, musical and graphic language according to their age. 

• Progressively builds a positive image of yourself when realizing your potential and 

strengths. 

• Describes progressively its characteristics, qualities and personal limitations. 

• Is recognized as a person, member of a family, educational center and community 

according to age. 

• Identify roles, own functions and other close people according to age. 

• Gradually recognizes the rights and responsibilities of themselves and the people in their 

environment. 

• Acts every time with greater security, confidence and autonomy in different experiences of 

daily life. 

• Progressively controls your impulses. 

• Participate in recreational activities that allow you to reaffirm your self, as well as respect 

and accept the diversity of opinions, ideas, feelings and preferences of other children according to 

their age. 
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• Gradually develops attitudes of respect for all forms of life. 

• Demonstrates behavior according to their age with respect to social and cultural norms 

recognized in their environment. 

• Gradually develops the practices of an environmental culture for sustainable development. 

• Attend the follow-up instructions according to their age. 

• Demonstrate a positive attitude towards learning. 

 
In order to facilitate meaningful and continuous learning in the process of training of boys 

and girls, it is necessary to clarify the profile and roles of the other actors participating in the 

educational process. 

 
5. Teacher profile 

 
In order to carry out the pedagogical work, the teaching staff must possess characteristics 

that help to promote the integral development of the students. Here are some of them: 

 
• Shows coherence between their teaching practice and the given curricular orientations. 

• Promotes affective, assertive human relations and mutual respect among the different 

educational actors. 

• Possesses verbal and written expression skills, ability to analyze and synthesize. 

• Respect opinions and decisions to achieve consensus and work as a team. 

• Take advantage of the resources of the community in a timely and efficient manner. 

• Plan, with clarity in their educational intentions, their actions in designing varied 

methodological strategies that are accessible to all. 

• Promotes processes that favor respect for diversity. 

• Master the activities of your work. 

• It is updated in new pedagogical approaches related to child development and learning 

processes. 

• Promotes joint actions with families and the community. 

• Innovates, researches and systematizes experiences. 

• Solve unforeseen events. 

• It adjusts to the change. 

• It is overcome personally and professionally. 

• Respect, experience and transmit values. 
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6. Role of the teaching staff with the family and the community 

 
A fundamental element in the development of the educational practice is the joint action that is carried out 
with family and community members, which have a significant influence on the development process of the 
boys and girls. 

 
Actions to be taken with the family 

 
• Maintains open, cordial and timely communication with family members. 
• Request information on the growth and integral development of the boy and girl. 
• Organizes workshops, meetings, talks and others. 
• Promotes the participation in different events in the educational center and the community to favor 
sociocultural development and educational work. 

 
Actions to be taken with the members of the community 

 
• Create alliances with different services and institutions of the community to promote the integral 
development of children. 
• Promotes activities of a cultural, social and recreational nature. 
• Promotes projects in the community to improve it.
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General orientations 
 

In order to guide teachers to operationalize this study program, some general guidelines are 

proposed to consider: 

 
1. The contextualization 

 
To address this issue, it is necessary to define the term context, which according to Segovia 

cited by Borja (sf), "comprises the geographic or spatial space where the individual performs his 

actions, also contemplates networks of meanings - cultural spaces that include elements historical, 

religious, psychological, ideological, etc. -That recognize and accept the subjects that share the 

same physical space "(p.1). 

 

Contextualization is a fundamental factor in the organization of pedagogical practice for the 

achievement of significant learning, since it allows the student to establish relationships between 

knowledge and its real context. From this perspective it is important that the teaching staff consider 

the following aspects: 

 
• The development of intentional actions, in order to promote equity, integration, participation 

and experience of human rights. 

• The learning of languages, languages and dialects of the region. 

• The enthusiastic and collaborative transmission of the cultural legacy of the different groups 

belonging to the boys and girls, by sharing the customs and traditions they possess. 

• The participation of colleagues, officials of other institutions, community organizations and 

families in the practice and promotion of family, local, national and international customs and 

traditions. 

• The development of actions that promote respect for the different environments or learning 

scenarios in which children develop. 

• Awareness and respect for biodiversity and nature. As well as the consumption, use and 

conservation of medicinal plants, legumes, vegetables and fruit trees typical of the community. 

• Promote regional customs and knowledge of the history and heritage of the community 

through plays and dramatizations that illustrate the reality of the educational population. 

• Use stories, stories, poetry, legends, concheries, songs, among others, written by people 

from the locality. 

• The setting of spaces in the classroom and the educational center with resources relevant to 

the cultural and natural environment in which they operate. 
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  1. For attention to diversity 

 
The educational centers are constituted by a diversity of groups of students that have 

common traits, characteristics and needs, but at the same time with differences between them, 

which makes each person unique and unrepeatable. In order that there be attention to diversity on 

the part of the teaching staff, it is necessary to value the differences as a source of enrichment. 

 

Although it is true that there is a national curriculum established for Preschool Education, 

which aims to provide the necessary elements to promote learning and development of boys and 

girls, it is flexible and offers the possibility for teachers to make adaptations necessary for its 

execution, which must respond to the characteristics, interests, needs and particular conditions of 

each student. 

 

In this sense, Del Carmen, cited by Parcerisa (2006), recommends taking into account some 

important aspects to make these adaptations: 

 
• Boys and girls are not identical with each other, they have characteristics that differentiate 

them from each other. Among them are the way everyone has to learn, so the teaching staff must 

rely on different teaching strategies to offer a variety of options to students. 

• When boys and girls arrive at the school, they have previous knowledge and build others, 

establishing relationships between what is offered and their previous experiences and knowledge. 

• Motivation is an essential requirement for learning to occur. The teaching staff needs to 

know both the family and personal situation of the students, as well as the perception and the 

image they are building of themselves, to help and encourage them from their possibilities. 

• Each child has to perceive their achievements and limitations in the activities they do, as this 

will help them obtain a positive image of learning. It is important to remember that not all the student 

population is in the same moment of development, in addition to not knowing or being interested in 

the same things. 

• The support provided to the child and the girl depends on the needs detected. The 

continuous evaluation is important for the decision making regarding the approach that the teaching 

staff makes. 

 
Addressing diversity means that schools provide environments in which all students feel 

welcomed, accepted, respected, valued and able to learn and develop their full potential, which 

requires intensifying efforts to eliminate barriers that limit their learning. 

 

Sometimes the differences that children have because of: belonging to other cultures, to 

contexts characterized by economic and social deprivations, gender, having difficulties
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of learning, among others, have generated inequality of opportunities, for which the teaching 

staff must manage the necessary supports and provide the accompaniment that each student 

requires for their development through quality educational processes, fundamental right of every 

person. 

 
1. The use of technology 

 
Currently digital technologies are present in virtually all daily activities and are part of the 

social experience of people from the early stages of their lives. 

 

In the educational context they do not have unique uses and should be used to favor the 

administration of educational centers, teaching management and learning processes, since they are 

powerful tools that open opportunities. 

 

In this sense, technological devices (hardware), applications (software) and Internet 

connection favor the development of environments in which children create, collaborate, 

communicate, investigate and share their productions and learning. Likewise, its use benefits the 

establishment of links between the experience and the previous knowledge that they possess and 

the one that they build in the educational center. 

 

During the last decades, research on the impact of digital technologies on learning processes 

(Hoot, 1986, Watson, Nida and Shade, 1986, Papert, 1996), points out some benefits in the 

development of boys and girls preschool Some of these studies recognize that although computer 

learning has limitations, it also stimulates the development of a variety of cognitive and social skills. 

For example, it has been shown that working with graphics, manipulating physical and electronic 

devices, working with multimedia technology (image, sound and movement), among others, support 

the development of the linguistic, logical-mathematical and social skills of the boys and the girls 

 

Considering the imminence of technological development in everyday life and in educational 

contexts, the important thing is to think critically and decide about what digital technologies are and 

the most appropriate uses for preschool children. That is, it requires a process thought, intentional 

and addressed, by the teaching staff; that encourages a formative interaction in which children 

curious, explore, question, disarm, arm and investigate (Camacho and González cited by Garassini, 

2009). 

 

The idea is that the technological resources available to the educational centers, are actively 

and naturally integrated into the different spaces and activities of the daily learning environment of 

the preschool classrooms. In this scenario, pedagogical mediation will be the primary factor to guide 

their best use as learning tools that stimulate thinking, creation, expression and children's play. 
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Digital technologies will be used primarily to favor students: 

 

 Concept comprehension and skill development: through the visualization, the 

exercise and the elaboration of representations that are facilitated with the use of 

different devices and different software applications. 

 Collaboration and exchange between peers: through the development of digital 

products, made in pairs and small groups. Also, by the use of social exchange 

technologies, which enable the establishment of virtual contact, at different times and 

places, with other children.

 Creative thinking, problem solving and artistic expression: through the appreciation 

and development of digital productions, such as: drawing, graphic design, photography, 

video, animation, electronic games and narrated stories, among others. 

 

The uses outlined, as well as others that are integrated into the learning environment, should 

be the result of a dynamic and critical pedagogical mediation that stimulates active and integrated 

learning. In this context, the teaching function becomes a fundamental bastion that promotes 

opportunities for broad, deep and meaningful learning. In the same way, it promotes a relevant and 

meaningful educational innovation. 

 
1. The development of teaching practice 

 
The pedagogical practice involves those actions carried out by the teaching staff with the 

fundamental purpose that the boy and the girl build knowledge and develop skills that allow them to 

propose solutions to the problems and situations that are presented to them in life. 

 

It is important that the teaching staff carry out interviews with the families and consider 

through a diagnosis, the context, diversity, resources, characteristics, needs, interests and prior 

knowledge that the student has, information that allows them to organize and develop his 

pedagogical practice in a relevant and meaningful way. In this sense, some valuable guidelines are 

given to be taken into account: 

 
• Demonstrate consideration for the student body and keep in mind that the differences 

between them can be by gender, origin, cultural identity, social status, economic, among others and 

that all have the same rights. This means that equal learning opportunities must be offered to all 

and all. 

• Allow access, presence and participation of all children in the learning processes and 

eliminate any type of barriers that prevent it. 

• Demonstrate consistency, fairness and justice in the relationships established with the 

student body to generate feelings of trust. 

• Practice assertive, open, positive communication, collaboration and respect towards children 

and their families.
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• Express affection during the daily routine, use a soft and soothing voice, praise desirable 

behaviors. 

• Enhance interpersonal relationships between students and the experience of values. 

• Establish with the boys and girls, work norms that must respond to a need. 

• Promote hygiene habits, healthy eating and courtesy during the daily activities of the 

students. 

• Consider the distribution of time, the organization of the groups, the collaborative work and 

the individual taking into account the uniqueness of each student and the characteristics of the 

group in general. 

• Plan playful activities that favor the development of creativity, affectivity and the construction 

of knowledge. 

• Provide multiple opportunities for movement for the student body and thus avoid a sedentary 

lifestyle. 

• Includes spaces for daily reading by adults of: stories, poetry, tongue twisters, rhymes and 

other literary resources, which allow students to enjoy and enjoy reading. 

• Promote a literate environment, according to the characteristics and interests of boys and 

girls. 

• Encourage conversations in pairs, small groups and total group, which allows the student to 

talk about their experiences, ideas, feelings, projects, among others. 

• Incorporate digital technologies as a teaching resource that enhances children's learning 

and development. 

• Promote diverse activities where the child enjoys, enjoys, appreciates, expresses and values 

art as a basic aspect of integral human development and processes of communicative expression. 

• Plan daily activities with an abundant variety of materials and strategies. 

• Carry out a mediating function that provides, in a significant way, elements for the 

construction and application of knowledge by children. 

• Encourage students to carry out actions for the development of autonomy. 

• Evaluate the development process of the child in the psychomotor, cognitive and socio-

affective areas, by observing the daily interaction to make decisions. 

• Incorporate the family and the community in the development of educational projects. 

 
1. for planning 

 
As part of the organization of the pedagogical practice, it is necessary that the teaching staff 

plan the actions that will be carried out to favor the learning processes of the student population. 

Below are detailed, step by step, the aspects that should be considered in planning: 
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• Carry out jointly with the students, as these are the protagonists of the educational 

process, with an active and critical role. 

• The boys and girls that make up the group are the ones who propose the issues, problems 

or experiences they wish to investigate in order to respond to their concerns and interests, which 

will be elected by voting, prioritizing the collective interest over the individual. However, on some 

occasions the teaching staff can propose topics related to national or international problems or 

situations, for example: health, environment, innovation, sport, as well as the events included in the 

school calendar related to Pre-school Education. 

• The students' prior knowledge of the subject, problem, and experience must be identified, 

which serve as starting points for the learning processes. 

• Once the subject, problem or experience to be studied has been decided and the previous 

knowledge that the children have, it is correlated with the curricular contents (conceptual, 

procedural and attitudinal) contemplated in the four units. 

• From the chosen curricular contents, the teaching staff selects the mediation strategies 

suggested, having clarity in the intentionality of each one of them. Previously in the diagnosis the 

level of performance of each student is determined. 

• It is estimated that the time required for the development of the planning is two or three 

weeks, taking into consideration the motivation, interest, needs and characteristics of their students. 

• To organize the daily work, the teaching staff must consider the different periods that 

comprise it with the purpose of maximizing the use of time. 

 
Similarly, at the end of the day the teaching staff, together with the students, make a closure 

of the events experienced and comment on the activities of the following day. 

 
1. For the evaluation 

 
Evaluation is conceived as a dynamic, reflective, contextualized process of permanent 

research and empowerment of autonomy, which must be developed by the teaching staff in a 

continuous and uninterrupted manner. As Tierney argues, cited by Condemarín and Medina (2000), 

the best form of evaluation is the direct observation of daily activities in the classroom, when the 

student observes the work of others, develops a project, listens to the reading of a text, participates 

in a game, establishes multiple social interactions, among others. These processes fully inform the 

teaching staff about the development of diverse abilities and skills in childhood, therefore, it is 

essential that they speak, sing, play, reflect, develop and solve problems around authentic 

situations and with clear purposes. 

 

The teaching staff can determine the development characteristics of the boys and girls, by 

assessing them individually. For example, if you describe what you do during your free time, you 

evaluate your vocabulary, pronunciation, intonation, ability to express and organize ideas, among 

others. To do this, it needs to formulate indicators to guide its observations, which are
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in close relation with the skills and abilities that he wants his students to achieve, based on the 

planned mediation activities. 

 

Castillo and Cabrerizo (2008), mention that in this process three essential and inalienable 

characteristics that determine the purposes of any evaluation are identified, namely: 

 
- Obtain valid and reliable information through the development of procedures and the use of 

technically elaborated instruments. 

 

- Formulate value judgments based on the information obtained, this should allow to base the 

analysis and the evaluation of the facts that are evaluated. 

 

- Take prompt and timely decisions in those cases that are required. 

 
In accordance with the foregoing, in order to approach this Study Program, it is important to 

plan the evaluation of the learning based on the following principles: 

 

 It is an integral part of the teaching and learning process. The evaluation should not be 

considered a separate process from the pedagogical mediation or as a set of instruments 

applied at the end of the learning strategies. On the contrary, it must be understood as a natural 

part of the teaching and learning process, which takes place during the activities proposed in 

the daily work, when the child participates, listens, understands, applies, reflects, analyzes and 

proposes strategies for solving the situations that arise in your environment.

 It constitutes a collaborative process. The student learns from his peers and the teaching 

staff and he learns from and with his students. The formulation of activities that imply the putting 

into practice of skills, skills and competences by the students, favors the development of their 

self-esteem, values and attitudes.

 Relevance to mediation activities. During the development of the mediation activities, the 

teaching staff collects qualitative information about the performance of children in different 

environments or learning scenarios. The information obtained through technically elaborated 

instruments favors the evaluation of knowledge and skills.

 Congruence of techniques and instruments. The techniques and instruments used by the 

teaching staff in the evaluation process should be varied and appropriate to the area that aims 

to evaluate, should serve to reflect the level of knowledge and specific skills achieved by the 

student.

 Allows decision making. The analysis of the information collected helps the teaching staff to 

reflect on their pedagogical practice and to make decisions aimed at the feedback or 

reorientation of the same. In addition, it helps to identify the strengths and weaknesses of its 

students and to formulate the strategies it deems necessary to favor learning.
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 Promotes commitment to learning. To guarantee effective learning, children need to 

understand what the objects of this learning consist of. This understanding arises when they are 

aware of the criteria that teachers use to evaluate their progress and implies formulating them 

so that they can understand what is expected of their performance.

 
In this way in the learning process of the children, the teaching staff must consider in their 

pedagogical mediation that the evaluation: 

 
• It is an essential part of quality care, a practice that guides the teaching and learning 

process, based on the information obtained about the learning that children have, the ones they 

acquire and the ones they can continue to build. 

• From its diagnostic and formative functions, it is oriented and integrated in the process itself, 

it shows the advances of learning in the socio-emotional, psychomotor and cognitive development of 

the boy and girl. 

• It is formative and adjusts to the progression of learning, by adapting mediation strategies 

according to the needs, interests and characteristics of boys and girls. It also allows the teaching 

staff to make timely decisions for the reorientation and feedback of the teaching and learning 

process, as well as to request the accompaniment of the family in the actions that take place in the 

educational center. 

• It requires the application of diverse techniques and instruments, which can be elaborated by 

the teaching staff, according to the context and characteristics of the boys and girls, in order to 

collect and analyze varied evidences of the individual and group performances. 

• Considers in the assessment of the progress of children, individual differences, rhythms, 

learning styles and performance levels. 

• It is based on the collection of information on relevant and significant aspects that intervene 

in the individual teaching and learning process of children, as well as the systematic follow-up of 

their integral development. Said information will be communicated in writing to families in a reliable, 

clear, precise, comprehensible, timely and periodic way, recording the degree of progress, the levels 

of achievement achieved and the aspects to be improved. 

• Allows to assess the attitudes, abilities and skills of children. 

• Raises awareness of the results of the methodology used and, if necessary, make 

appropriate adjustments. 

• It encourages children to adopt the objects of learning and the evaluation criteria proposed. 

• It is a collaborative and multidirectional process, in which children, girls, families and 

teachers learn from each other. 

• It allows to plan the subsequent learning experiences, taking into account both the logic of 

performance levels and the coherence of the process. 
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1.  The articulation between the Transition Cycle of Preschool Education and the first 

year of Basic General Education 

 
The articulation in the educational system is conceived as a process through which a set of 

opportunities are offered to students who make the transition between the different cycles and 

educational levels, considering the biological, psychological and social aspects of development. This 

means that the process of articulation is fundamental at all levels and therefore between Preschool 

Education and the First Year of Basic General Education because of the challenge represented by 

the change from one level to another. Not so between the cycles of Preschool Education (Mother 

and Child Cycle - Interactive Group II and Transition Cycle), because both constitute a single level of 

the education system as part of a continuous process of learning and development. 

 

As a result of this situation, mediation strategies have been developed in the units of the study 

program, aimed at enriching some aspects of the level of Preschool Education in the last months of 

the school year and at the beginning of the First Year of Basic General Education. 

 

To guide the teaching staff in relation to their pedagogical practice and the actions to be 

carried out for the planning, the evaluation of the learning and the articulation process, the document 

called "Teaching Guide of the Preschool Education Study Program" is provided, in the that these 

and other specific aspects of the classroom work are detailed. 
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Guidance for the development of the units 
 

1. Structure of the units 

 
In this program four units called "Self-knowledge", "Social and cultural interaction", 

"Interaction with the environment" and "Communication expression and representation" are 

proposed, which are developed in the two cycles of the level of Preschool Education (Maternal and 

Child Cycle: Interactive Group II and Transition Cycle) and must be worked in a continuous, 

integrated and simultaneous manner. 

 

The units are correlated with both the three areas of development, and with each other. 

Each one of them is permeated by an emphasis: cognitive, socio-affective or psychomotor, 

however, it does not exclude the presence of elements from the other areas, which favors the 

integral development of boys and girls. For example, in the "Self-knowledge" unit, aspects such as: 

the construction of body image, sexual identity and the expression of feelings are promoted, which 

are part of the socio-affective area. At the same time, the possibilities of action, visual-motor 

coordination and laterality of the psychomotor area are worked on and attention and understanding 

(processes of the cognitive area) are also developed. 

 

Likewise, there is a link between several conceptual contents and the mediation strategies 

that allow integration between them. For example, in the unit "Knowledge of oneself" in the 

conceptual content "possibilities of action", the locomotor movement of jumping is developed in the 

mediation strategies corresponding to the first level, an aspect that is retaken in the strategies of the 

unit "Interaction with the environment" of the conceptual content "spatial sense", also reflected in 

the first level. 

 
The following figure reflects the integration of the four units and how they intertwine with 

each other. 

 
 Nº 2. Integration of the Units of the Study Program 
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These units contain purposes, individual and collective learning to be achieved. The 

purposes are the learning that children are expected to achieve through the development of each 

unit. 

 

Regarding individual and collective learning, they are those that children build, with the 

guidance of the teaching staff through the different mediation strategies. 

 

In addition to the above, the units respond to the design of disciplinary or curricular content 

proposed by Coll, a specialist in educational psychology (cited by Ahumada, 2005), which includes 

conceptual, procedural and attitudinal content, mediation strategies and evaluation strategies 

Suggested This author defines the disciplinary or curricular contents as "the set of cultural 

knowledge whose assimilation and appropriation by the students is considered essential for their 

development and socialization" (p.59). 

 
This cultural knowledge is typified in the three types of content mentioned above, each of 

which has a particular intentionality, which is presented in the following table. 

 
Figure Nº 3. Curricular contents 
 

 
 

 

Procedimental Transferencia 
(posibilidad de aplicar lo aprendido a otros contextos 

similares, por medio de secuencias de pasos o acciones 
en un orden, para cumplir una meta) 

 

Fuente. Ahumada, 2005. 

 

The conceptual contents are those concepts that the boy and the girl build through 

experiences, activities, living situations, favoring their understanding and deepening. This process 

is evidenced when they manage to apply the concept learned in examples, classifications and 

problem solving. 

 

With respect to the procedural contents, these have as intentionality the transfer of the 

concepts and the learned procedure to new situations. They allow the teaching staff to organize the 

suggested mediation strategies, in such a way that the children can use the procedure experienced 

in other experiences. 
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Contenido Intencionalidad 

Conceptual Comprensiva 
(interesa la comprensión de hechos, datos, fenómenos y 

conceptos que los niños y las niñas aprenden) 

Actitudinal Fortalecer 
(a los dos contenidos anteriores con compromisos 

que lleven al cumplimiento de actitudes, normas y el 
fortalecimiento de valores) 



 
 

Regarding the attitudinal contents refer to changes in attitude, compliance with standards, 

living values, ie the student incorporates the concepts and procedures learned to assume new 

attitudes and respect the established rules that allow you to live with other people. 

 

These contents (conceptual, procedural, attitudinal) are presented in columns separately to 

facilitate their understanding, however, it is important to clarify that they are developed 

simultaneously. 

 

Mediation strategies are defined as the set of decisions and intentional actions to achieve a 

purpose, which guide the learning process by optimizing time and resources. Such strategies can 

be expanded, improved and contextualized according to different realities without distorting their 

purpose. They are organized by processes, which are included in the Annex in order to guide the 

teaching staff in the construction of others. It is important when structuring new mediation 

strategies, to respect the level at which each one of the conceptual contents is found, with the 

intention of ensuring the true graduality of the same. 

 

The evaluation strategies are defined as actions to verify the level of achievement of the 

expected learning in each child and in the group, they serve to guide the pedagogical practice and 

make pertinent and timely decisions. 

 

For the development of the units, the principles of balance and sequence must be considered. 

The equilibrium consists of simultaneously favoring the four units and the sequence in respecting 

the performance levels of the student body. The performance levels respond to the characteristics 

of children of four, five and six years of age, they are evidenced in the conceptual, procedural, 

mediation and evaluation strategies suggested in this Study Program. . 

 

These levels guide the teacher in his pedagogical practice: they provide him with inputs to 

elaborate the diagnosis according to the results of this, place the children at the corresponding 

level, then select the contents and the suggested strategies to elaborate his didactic planning. 

 

From the construction and systematization of this diagnosis, the teaching staff has 

documented evidence of the individual progress and particular characteristics of the boys and girls, 

as well as a group collective vision that allows them to favor the advance to other levels of greater 

complexity in your learning. 

 

For each level of performance a color of different tonality is assigned, the lightest color 

represents the first level, the intermediate tonality the second and the strongest the third, which 

means that it goes from the simplest to the most complex and evidences the progressive difficulty 

that occurs in the construction of knowledge.
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With this approach the teaching staff responds to the diversity of their students, regardless of 

the particularities they have (special educational needs, disability, talents, social risk, among 

others), by promoting continuous, progressive and sequential learning, as well as by taking take 

into account the different rhythms and learning styles for the preparation of a planning that is 

contextualized, flexible, dynamic and orientating. 

 
The four units of the study program are described below: 

 
1. Description of the units 

 
Unit "Self-knowledge" 

 
The unit called "Self-knowledge" refers to the progressive development of the self. 

Recognizes the importance of promoting the personal identity of the child, which implies the 

possibility of knowing and positively valued, have confidence, self-confidence and express their 

feelings of social participation. 

 

This unit is oriented by two general components that are: body scheme and emotional 

regulation. These aspects intervene in human development in an integral manner and constitute the 

platform to structure and accompany the acquisition of a series of knowledge and skills in personal 

and social development. 

 

For purposes of this unit, the body schema is understood as the mental representation of 

one's own body, its segments, its possibilities of movement and its spatial limitations (Cobos, 2003). 

On the other hand, emotional regulation consists in learning to interpret, express, organize and give 

meaning to feelings and emotions, as well as to control the impulses and reactions that are 

experienced in different situations and environments. 

 

It is important to specify that the corporal schema is assumed from the vision of 

psychomotricity and emotional regulation from individualization. 

 

In this sense, the psychomotor as an expression of psychomotor development, conceives the 

human being as a whole, as a unit and expresses that this is the study of the dynamics between 

cognitive, affective and motor processes manifested in the experiences of the person, with himself 

and with the environment, expressed through the body (Cobos, 2003). 

 

For Berruezo (2009) there are four dimensions of corporal action: 
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Figure Nº 4. The four dimensions of the corporal action 

 

Dimensión Involucra 

Funcional o motriz: El cuerpo que hace, que  posibilidades de acción del cuerpo 
se mueve  capacidades físicas 

  elementos del desarrollo psicomotor 
 (tono muscular, independencia motriz, 
 coordinación, control respiratorio y 
 Equilibrio). 

Emocional o expresiva: El cuerpo que  imagen de sí mismo 
siente, que experimenta y expresa  seguridad, confianza, autocontrol, 
sentimientos sentimientos propios, 

  afectividad, sexualidad 

Racional o cognitiva. El cuerpo que conoce,  partes del cuerpo 
que aprende y que organiza el mundo en  funciones del cuerpo 
Claves de espacio y tiempo.  relaciones espacio temporales 

Relacional o comunicativa. El cuerpo que se  expresión y comunicación con los demás, 
Comunica. entender lo que se dice, lo que se expresa, 

 Lo que se quiere decir. 

Fuente: Berruezo, 2009. 

 
In terms of individualization, this is a process of self-construction, according to Kohlberg (cited 

by Delgado and Contreras, nd). Part of this construction is carried out by people when developing 

their moral development, which goes through a series of stages . These propose dilemmas that to 

be solved require the use of values, beliefs, the control of emotions and thoughts. 

 

The individualization allows the person to understand himself in a more internal way, to 

become "oneself" in accordance with the environment in which he lives and according to his own 

peculiarities. It is a process of self-knowledge that requires emotional regulation, an element that 

must be exercised widely, especially at preschool age. Emotional regulation is the basis for socio-

emotional training, so it is important to provide diverse experiences and opportunities of 

experiences, which propitiate its construction and that in some way "put to the test" that individual 

capacity to make decisions. 

  

The elements that are contemplated in this unit favor in the student body the knowledge of 

their body; the construction of a positive image of oneself; the proper assessment of their sexual 

identity; the knowledge of its possibilities and limitations of action; the ability to act safely and make 

decisions. In addition, it facilitates the acquisition of health, hygiene and nutrition habits; the 

capacity of attention in the execution of actions; the acquisition of non-discriminatory attitudes; the 

development of affectivity, expression and the progressive control of emotions and feelings.
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While it is true the emphasis in this unit falls on the psychomotor area, since children are 

building their knowledge of themselves through the senses, the sensations of the body and the 

possibilities of the movements; the socio-affective is also present as it enhances the expression of 

affection, feelings and emotions for the development of self-control attitudes. In the same way, it 

contemplates the interrelation with the cognitive aspects that offer the child and the girl the 

possibility of knowing, expressing, relating and creating. 

 

To develop this unit, the teaching staff will find explanatory notes that will facilitate the 

approach of the procedural contents and their achievement. Similarly, in the case of movement 

patterns and manipulative skills, it is necessary to resume cumulatively at each level of 

performance, without losing sight of the differences, characteristics and particular conditions of each 

child, when applying the Pattern. 

 
Unit "Interaction with the social and cultural environment" 

 
The unit "Interaction with the social and cultural environment" implies the recognition of 

oneself as a person, member of a family, of an educational center and of a community, with duties, 

rights, customs, traditions and values, which allows him to identify himself with your nationality. It 

also involves the development of the ability to interact and establish trust-affection relationships with 

adults and peers by sharing, participating and collaborating in individual and group activities. 

 

This unit is ordered by two general components that are: socialization and interactions. 

Socialization and interactions allow the discovery of human diversity, as well as awareness of the 

similarities and differences of families, the educational center and the community to which it 

belongs. 

 

Regarding the first component of socialization, according to Muñoz (2009) "The goal of 

socialization is to facilitate social coexistence and community development through the acceptance 

by the individual of his role, in an active or passive way , assigned according to the place it occupies 

in the social context "(p.1). It is a process that is produced by the multidirectional relationship 

between the child and the other people that make up the surrounding environment and how that 

relationship exerts a social and cultural influence on all those involved, considering respect for the 

rights of the children. Others, the recognition and appreciation for human diversity. 

 

The second component is carried out through the development of the interactions. It is 

through these, that the child during the preschool stage establishes the formation of positive 

attitudes towards a healthy coexistence, where learning to be supportive, collaborative, tolerant, will 

direct a respectful human being, that rejects the discrimination and assume critical attitudes to 

maintain a world of equity. 

 

To favor socialization and interactions in boys and girls, it is considered relevant to start from 

the theory of social learning. Bandura defines it as the process by which the person manages to 

incorporate new behaviors or modify previously learned ones, by observing various significant 

models and the positive reception of said behavior. 
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According to Bandura cited by Suriá (2011), social learning is controlled by four processes 

that are detailed below (pages 6-8). 

 

Figure Nº 5. Processes related to social learning 

 
Procesos del 

aprendizaje social 
Aspectos que intervienen 

Atención Procesos donde intervienen en la observación e imitación de un 
modelo de conducta. 

Reproducción Los procesos de reproducción motora que convierten las 
representaciones simbólicas en las acciones propias. Se producen 
cuando se organizan espacial y temporalmente las respuestas propias 
de acuerdo con las que se ha estado observando en el modelo de 
conducta. 

Retención Se memorizan las actividades que sirven de modelo transformándolas 
en imágenes y signos verbales fácilmente utilizables cuando llegue el 
momento. 

Motivación Para que se produzca el aprendizaje es necesario los procesos 
motivacionales, tales como 1. Refuerzo externo (positivo o negativo) 
que recibe la persona por reproducir la conducta modelo. 2. Refuerzo 
social o vicario: proporciona información relevante para discriminar lo 
que es funcional de lo que no lo es, es decir, si el refuerzo es positivo, 
aumenta la motivación del observador para seguir realizando la 
conducta modelo. 3. Autorreforzamiento: las personas se autoimponen 
ciertas normas y responden ante sus propias conductas de forma 
autorrecompensante o de autocontrol. 

 
The elements contemplated in this unit favor in the children the knowledge of personal, 

family and other family history; the knowledge of the people, of the educational center and the 

continuity of the apprenticeships between the level of Preschool Education and the First year of the 

General Basic Education. Likewise, the identification of the immediate environment, of the 

characteristics of its community and of other communities, as well as the application of conservation 

measures and protection of the environment; the recognition of similarities and differences of 

people and respect for diversity and the identification of attitudes and skills that contribute to healthy 

coexistence. 

 
The greatest emphasis in this unit is in the socio-affective area because it deals with 

elements that involve the socialization and interaction of the boy and girl for the creation of affective 

bonds with the significant people in their lives and the extension of their interaction experiences. 

With other people in your environment, which allows you to learn new ways of behaving and 

developing social skills, enrich the culture and value diversity. 
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On the other hand, the cognitive and psychomotor areas are favored, by developing new 

concepts regarding social and cultural interaction through strategies that propitiate thoughts, 

sensations and movements. 

 

To develop this unit, the teaching staff must consider the contribution and participation of the 

different actors: children, family, educational center and community in the evaluation, reflection and 

feedback of the educational process. On the other hand, it must create innovative strategies that 

allow articulation between the Preschool level and the I Basic General Education Cycle. As well as 

promoting processes that allow you to analyze diversity in different contexts. 

 
Unit "Interaction with the environment" 

 
This unit "Interaction with the environment" seeks to promote the development of the child's 

thinking to solve everyday problems, from the construction of logical mathematical notions and 

scientific skills through experimentation and inquiry. It facilitates, among other things, developing 

actions for the conservation and sustainability of the natural environment, indispensable in the 

harmonious coexistence with the environment. 

 

The unit is organized into two general components that are: elements of the medium and 

logical mathematical notions. With regard to the elements of the environment, they are considered 

as an integrated whole, where the elements are related and affect each other to establish 

constantly changing interactions. By identifying the elements that make up the medium, the 

relationships between objects, phenomena and events are recognized and understood. 

 

With respect to the mathematical logical notions, they refer to the gradual advance of learning 

that children develop from their conception and during life through the physical manipulation of 

objects and interaction with the environment. These notions contemplate the indispensable 

requirements to reach the understanding of the concept of number, include both the cardinal (set of 

elements) and ordinal (relative to the position an object occupies in a series) and these in turn allow 

the child and The girl know the world and start to represent it. (Piaget, Kamii and Labinowicz cited 

by Domingo, s.f.). 

 

In both components, the three types of thoughts (logical mathematical, scientific and critical) 

are closely interrelated, the child and the child structure them by interacting with objects and by 

establishing relationships based on the experiences obtained with the manipulation of them. These 

relationships are not in the objects as such, but are a construction that the boy and the girl performs 

through them. 

 

The elements contemplated in this unit favor in the student body: the exploration to discover 

characteristics, similarities, differences, functions in the grouping and classification of elements of 

the environment; establishment of spatial relationships considering the location, direction and 

distance; identification of temporal relationships taking into account duration, speed and sequence; 

identification of specific elements that correspond; application of seriation when ordering varied 

elements; grouping and inclusion of elements that form a category; comparison and acquisition of 

quantity conservation. 
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The emphasis of this unit is the cognitive area, because it favors the development of thought. 

On the other hand, it facilitates the capacity for amazement, discovery and knowledge of the 

environment, the development of attitudes of curiosity, respect and the permanent interest in 

learning according to their needs and interests. 

 

The other areas of development (socio-emotional and psychomotor) are reflected in the 

actions that enable the exploration of new concepts to broaden the vision of the world, share with 

others and act in the protection and care of the environment. 

 

In order to develop this unit, the teaching staff must respect the order of the proposed 

conceptual contents, since the child builds his or her thinking gradually from the development of a 

series of basic skills and notions. Same that are acquired throughout the different cycles and levels 

of the educational system. 

 

In the same way, the strategy of formulating questions will favor the development of thought 

and the opportunity to solve different situations of daily life. 

 

Unit: "Communication, expression and representation" 

 

This unit involves the development of the communicative capacity of the boys and the girls 

and their favoring in each moment of learning; from this perspective, language is an effective tool 

for communication, expression and interaction. 

 

The elements that this unit contemplates suppose the domain on the part of the speaker of 

the four linguistic abilities: oral expression (to speak), oral comprehension (to listen), reading and 

writing. These skills are used in an integrated manner since the speaker continually exchanges his / 

her role as sender and receiver in oral and written communicative acts (Prado Aragonés, 2004). In 

addition to these skills, phonological awareness is also included as a relevant element for learning 

to read and write. 

 

Regarding the first aspect, called oral expression, boys and girls regularly express themselves 

spontaneously with the aim of drawing attention, narrating lived events, expressing their feelings, 

desires, moods or problems, arguing their opinions or expressing their points of view on the most 

diverse subjects, for what is necessary that they understand progressively that their oral interactions 

must adapt to the different communicative situations. This ability determines new knowledge and 

gives access to greater opportunities in life (MEP, 2013). 

 

Camps (2005, p.37) indicates that oral expression "permeates the environment and school life 

and has very diverse functions: regulate social life, learn to think, reflect, read and write; it also 

represents the path to enter literature."
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Regarding oral comprehension (listening) implies, the assimilation of knowledge and the 

appropriate way to use it, as appropriate to each user of the language in close relation to the 

communicative linguistic context. Understanding is also a requirement to value a text and is the 

basis for developing communication skills and learning new knowledge (MEP, 2013). 

 

To favor oral comprehension, the three phases of the listening process should be considered: 

a) Pre-listening in which it is established why it is heard and expectations are created in the 

listener, to help him make anticipations, based on the world of his own knowledge; b) listening, in 

which attention is kept alive, through activities and the presence of support material that stimulates 

anticipation, verification, relationship and memorization of what has been heard; 

c) After listening, in which the understanding of what has been heard is verified with the 

development of other activities (writing, reading, acting, among others) (Murillo, 2009). 

 

One aspect to take into account is that human beings direct attention towards what interests 

them. "Only what is relevant is listened to, so that no one can pretend that, by issuing a message, 

there is going to be an automatic understanding on the part of the recipients" (Bosch and Palou, 

2005, p.167) . Consequently, to encourage listening, it is essential to create interest in what is said 

and make it possible for new information to be connected with experiences, feelings, emotions and 

knowledge that have some meaning for the listener. 

 

According to the above, it is important to establish a distinction between expression and 

understanding since these processes are closely related. If one thinks of "expression", it refers to 

"what it says" and "how it says it" and in "understanding" it responds to "why" and "why"; what 

determines the intention, the purpose and the communicative purpose of the different texts. 

 

Oral expression is dynamic, which is why the accent, tone and intensity given to each word or 

phrase acquires great importance because they attract or reinforce the listener's attention. Also, the 

modulation of the voice, the gestures, the movements of our face and body, help to understand the 

true meaning of the discourse, the why and the why. They also influence the intention and mood of 

the speaker (MEP, 2013). 

 

When it comes to reading ability, it is vital that the child understands the connection between 

oral language and written language. Being the printed word part of the social environment, it 

requires a significant effort of attention by the students to become an autonomous and efficient 

reader. Although it is true that the pre-school stage is an important space for the child to approach 

the printed language, to observe different types of literary and non-literary texts, interpret the 

illustrations they have, participate in the exchange of ideas around they, among others, this type of 

experience does not imply that preschoolers learn to read in a conventional way, but motivates 

them and awakens their interest in enjoying this learning process. 
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With regard to writing, it is visualized as a communication tool, which is gradually built. In 

preschool, writing is strongly charged with the presence of a dialogical dimension in which the texts 

that are read and written are shared in order to build meaning from group collaboration. Being 

immersed in a literate world, children discover the writing system. When writing for real recipients, 

they do it as they can or know, through the combination of scribbles, curved lines, broken lines, 

drawings, pseudo letters or letters properly, which represent the process of appropriation of the 

written language. Before learning to read and write in a conventional manner, they discover the 

writing system, some of the ways in which it is organized, the relationship with oral language and 

the functions of this as a social practice. 

 

Consequently "it is about creating material and social conditions for infants to develop 

experiences with language and with written culture, which will be fundamental for later school 

learning" (Teberosky, 2004, p.50). 

 

So, the experiences that are promoted in the development of this unit (including the three 

levels of performance), so that preschool children "read and write", have as their fundamental 

purpose to favor their approach and enjoyment of the language, not for your learning in a 

conventional way. That is, they will read when they interpret drawings and images and write as they 

can and know as mentioned, respecting their development characteristics and their learning 

process. At no time should they be pressured to do it conventionally, since this process is 

contemplated for its approach in the Spanish Program of the I Basic General Education Cycle. 

 

On the other hand, one of the main innovations of this study program is the importance given 

to the development of phonological awareness as a key element to establish the link between oral 

language and written language learning. 

 

It is learning to recognize that sentences and words used in oral language can be broken 

down into "smaller" sounds (syllables, phonemes) and that those sounds have a graphic 

representation, which is essential for the subsequent learning of literacy. The development of 

phonological awareness is part of learning to read, which has an alphabetic system that allows 

"seeing" what is "heard". 

 

Phonological awareness skills can be improved with systematic practice from an early age, 

since it has been shown that boys and girls, who have developed phonological skills before or 

during literacy learning are better readers or writers than those who have not received this type of 

preparation. Phonological awareness acts as an "enzyme" that helps establish a more comfortable 

environment for learning written language. 

 

The incorporation of activities to develop phonological awareness is important from an early 

age, in the form of oral games. It aims to achieve the development of phonological awareness in 

preparation for the subsequent objective, in the first year of Basic General Education, which is that 

boys and girls learn to read and write in a conventional manner.
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The connection between oral and written language begins with the development of 

phonological awareness, understood by Defior as the ability to identify, segment, combine 

(intentionally) the sounds of oral words; that is, the syllables, the sounds that make up each 

syllable and the phonemes (cited by MEP, 2013). 

 

Therefore, in the preschool stage it is necessary to develop the following phonological 

awareness skills in children (Murillo, 2013): 

 

 Identify the words that make up the sentences and handle them deliberately. 

 Segment words into syllables. 

 Segment and handle the initial sound and the final sound of the words. As well as the 

final sound of the rhymes. 

 Segment and explore phonemes based on the sounds of onomatopoeias. 

 
Today it is known that initiation to reading begins at home and continues in Preschool 

Education. In this stage there is a significant growth of the vocabulary, the phonological 

awareness begins, the first experiences with printed texts are acquired, the alphabetic principle 

begins to be understood and the interest in learning to read and write is stimulated. 

 

The phonological awareness is an important predictor of reading learning since it is 

necessary for decoding in the first approaches to conventional reading, so that its development 

from the preschool age is essential for the continuity of the process in later years. 

 

Associated with the linguistic skills described so far, the development of artistic languages in 

a transversal way is also proposed for the implementation of this unit, which are fundamental in 

the education of preschool children and girls because they promote the enjoyment, aesthetics, 

creativity, exploration, fantasy, as well as free expression through play. The important thing is that 

the curriculum is enriched with the experiences coming from the different artistic languages, also 

that these are part of everyday life and promote an integral education. 

 

Díaz believes that artistic languages develop "(...) perception, thinking and bodily abilities. 

Therefore, the diversity of opportunities that children have to manifest images of the internal and 

external world and also to appreciate the different artistic productions are vital to enhance artistic 

languages "(2002, p.5). This same author considers that artistic languages refer to expressions 

related to "plastic-visual, musical and corporal". 

 

 

 
 

47 



 
 

Due to the characteristics of the Early Childhood Education student body, the artistic 

languages are comprehensively favored. The important thing is for children to become familiar 

with them through exploration, experimentation and improvisation and thus develop their creative 

expression (Díaz, 2002). 

 

In this way the three areas of development benefit, especially the cognitive area to be the 

language a higher mental process that allows communication and expression of thought, through 

language skills (speaking, listening, reading and writing). The psychomotor area is also favored 

when performing locomotor, manipulative and stability movements, visual-motor coordination, 

laterality, spatial and temporal relationships, among others. In addition, the socio-affective area is 

promoted through the development of social skills, the exploration of the social environment, the 

strengthening of bonds, as well as the expression of feelings, emotions, ideas and knowledge. 

 

To address this unit it is important that the teaching staff consider the following guidelines: 

 

 Encourage oral expression according to the linguistic baggage of each child, as well as the 

characteristics of the development they have, in order to respond effectively to the individual 

needs of each student.

 Model how to carry out a good conversation: in which you express your ideas in an organized 

way, use a simple, direct language, taking into account the level of the interlocutor, explain or 

repeat, be patient to listen to others, verify if it was captured the message, take care of the tone 

of voice, the diction and choose a suitable rhythm to speak. All with the purpose that the 

interlocutors communicate and feel valued and listened to.

 Encourage conversation as a teaching resource as it is one of the fundamental activities for 

language education in preschool settings.

 Show a respectful attitude towards the contributions of the students and follow the rules of 

communicative exchange: determine what they want to communicate, who initiates the 

dialogue, how to maintain and change the topics, how much information to give, how the 

speaking turns are exchanged, in practice, habits of courtesy, listening with attention and 

respect, responding coherently to what is expressed by another, expanding what has been said, 

accepting or not accepting arguments and learning to converse with openness to the ideas of 

other people.

 Expose students to interact with a variety of literary and non-literary texts that generate 

conversations and discussions about their content.

 Promote experiences that encourage the child to increase his vocabulary and his ability to 

understand language, which will be progressively more numerous, which allows access to texts 

of greater complexity, both oral and written.

 Encourage children and girls to reflect on what they have understood and at the same time to 

express what they do not understand.
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 Read aloud five to ten minutes a day, as part of the classroom work schedule and carry out 

activities that are carried out before, during and after the reading in order to understand, analyze 

and interpret it.

 Promote the use of reading and writing through games that respect the characteristics of the 

development of boys and girls, by becoming a source of pleasure that generates the 

development of the imagination, the acquisition of information, new learning and the enrichment 

of the linguistic-personal baggage.

 Consider that the development of the first experiences of written language (scribbles, curved 

strokes, broken, drawings or letters properly) are not given separately from oral language and 

reading, but in a reciprocal and interdependent.

 Promote written production as a means of communicating ideas, thoughts and feelings, giving 

meaning to the unconventional text written by the child, in such a way that it gradually favors its 

approach to the conventionality of the writing system.

 Overcome the traditional vision of sizing, that is, do not perform pre-established exercises on 

worksheets that limit the development of creativity and imagination of the child and the girl; 

instead, diversity of recreational experiences should be promoted.

 Encourage the development of children's phonological awareness through experiences that 

allow them to:

 

- The recognition of the "word unit" in sentences of two to four words, using aspects of daily 

life, the proper name and known vocabulary, 

- Recognition of the initial and final sounds of familiar words, 

- Differentiation between final sounds and rhymes; the final sound is how a word ends, it can 

be a syllable, a consonant or a vowel. While the rhyme can end in more than a syllable, 

sometimes half a word, for example: Melisa-shirt, Murillo-screw, 

- Creation of rhymes and use of onomatopoeic sounds at an exploratory level to develop 

awareness of phonemes. 



 Promote the development of artistic languages through actions that allow boys and girls:

 

- Participate in spaces to enjoy art, for example visits to exhibitions, craft workshops, cultural 

centers, implementation of different art techniques, among others. 

- Auditions of concerts and recitals outside or inside the classroom (with special guests). 

- The representation of the sensations, feelings and ideas generated by the sounds, through 

different artistic manifestations. 

-  The dramatization of different characters through mime and theater, which represent family 

experiences, stories, songs, adventures, biographies, events, among others. 
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- The creation of artistic albums, with architectural images, musical instruments, photographs, 

dance or dances, among others. 

- The creation of artistic works, prepared by children and families, known artists, among 

others, which can be exhibited in the classroom, in different sectors of the educational 

center or the community. 

 

In short, the educational space in preschool should provide the opportunity for children to 

develop language skills, which occur simultaneously and in a comprehensive manner, therefore, 

their learning involves the confluence of all of them.
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Probable time: From the beginning of the school year in Interactive II until the end of the Transition 

Cycle. 

 
Purposes 

 
The purpose of this unit is for each child to be able to: 

 
 Build your body schema through the possibilities of movement, its interaction with the 

environment and self-knowledge. 

 Understand and regulate emotions, by interpreting and expressing them, by controlling 

impulses and reactions in a given social environment. 

 
Individual and collective learning to achieve: 

 
 Valuation of oneself as a unique and special person, with physical abilities and 

characteristics that identify them as men and women. 

 Execution of locomotor, manipulative and stability movements with directionality, 

coordination and balance, which contribute to the gradual construction of lateral dominance. 

 Execution of habits and routines that help you meet your needs and other actions 

autonomously. 

 Identification of the benefits of the development of care and autonomy in the proper practice 

of health and nutrition routines and habits. 

 Assessment of the care process and the benefits it has in their learning. 

 Manifestation of feelings and emotions when expressing and receiving affection. 
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Curricular contents 

Conceptual Procedural Actitudinal 

Body schema and emotional regulation 

Body awareness First level  • Shows interest in caring for 
your body. 

 • Appreciate your body and 
that of others. 

 • Manifest that he does not 
want to participate in 
situations that cause him 
displeasure. 

 • Demonstrates prudence 
when interacting with 
strangers and acquaintances 
that can lead to situations of 
abuse. 

As: 

Body parts: 

 Head. 

 Trunk. 

 Upper limbs (arms). 

 Lower extremities 
(legs). 

Discrimination of body parts. 

Body awareness Second level 

As: 

Body parts: 

 Head (eyes, nose, mouth, 
ears). 

 Trunk (shoulders, chest, 
navel, waist, back). 

 Upper limbs (arms, hands, 
fingers). 

 Lower extremities. (legs, 
feet, fingers). 

 The five senses (sight, 
hearing, smell, taste and 
touch). 

 Functions of body parts. 

Identification of body parts, the 
five senses and their 
importance. 

Body awareness Third level 

As: 

Body parts: 

 Head. (Forehead, cheeks, 
chin, eyelashes, eyebrows, 
teeth, tongue, hair, neck, 
nape). 

 Trunk (hip, genital organs, 
buttocks). 

 Upper limbs (elbows, wrists, 
nails). 

 Lower limbs (knees, ankles, 
heels). 

 The five senses (sight-
eyes, ear-ear, nose-nose, 
taste-tongue and touch-
skin). 

Recognition of the parts, 
functions and some internal 
organs of the body. 

 
Development of safety 
strategies and prevention of 
physical and sexual abuse. 
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Curricular contents 

Conceptual Procedural Actitudinal 

 Some internal organs 
(brain, heart, lungs, 
stomach). 

 Functions of body parts 
(brain-thinking, legs-
walking, hands-touching, 
and eyes-seeing, among 
others). 

 Prevention of physical and 
sexual abuse. 

  

Body image. First level  

As: 

 Physical abilities (jumping, 
running, climbing stairs, 
dancing, among others). 

Identification of physical 
capacities of the body itself, 
when moving and interacting in 
the environment. 

 • Recognizes that he is a 
unique and unrepeatable 
person. 

 • Manifests a positive self-
image. 

 • Values their qualities to 
perform those actions that are 
within their reach. 

 • Become aware of their 
strengths and limitations. 

Body image. Second level 

As: 

 Image of yourself (qualities 
and limitations). 

Recognition of the qualities and 
limitations to build a self-
adjusted image. 

Body image. Third level 

As: 

 Safety and confidence in 
their actions. 

Demonstration of security and 
confidence in the actions and 
in relating to oneself and 
others. 

Sexual identity First level  • Become aware of the 
characteristics that define him 
as a man and a woman. 

 • Demonstrate security in 
making decisions concerning 
their sexual identity within a life 
project. 

 • Shows affection for others, 
valuing the importance of each 
one. 

 • Values the relationship with 
other people 

As: 

 Characteristics of men and 
women. 

Description of some 
characteristics of men and 
women. 

Sexual identity Second level 

As: 

 Sexual identity. 

 His role. 

Recognition of a sexual identity 
of its own and its role. 

Sexual identity Third level 

As: 

 Equity. 

 Execution of actions. 

Understanding of equity and 
the execution of actions 
independently of gender. 
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Curricular contents 

Conceptual Procedural Actitudinal 

Possibilities of action. First level  Demonstrates commitment 
when it realizes its 
possibilities of action. 

 Values that the possibilities 
of action that he / she 
makes, be moderate and 
without negative 
repercussions towards 
himself and towards 
others. 

 Recognizes their 
possibilities for action. 

 Appreciates the 
possibilities of action of 
their peers. 

 
 
 
  

As: 

 Locomotor movements 

 Walk 

 Run 

Execution of locomotion, 
manipulation and stability 
movements with directionality. 

 Skip  

 Jump  

 Slide  

 Gallop  

Manipulative movements:  

 Throw  

 Appearance  

Stability movements:  

 Flexion  

 Extension  

 Shrinkage  

 Relaxation  

 Turn  

** All previous movements 
with directionality. 

 

Possibilities of movement: Second Level  

As: Execution of locomotor, 
manipulative and stability 
movements with directionality 
and coordination. 

 

Locomotor movements: 

 Walk 

 Run 

 Skip 

 Jump 

 Slide 

 Gallop 

 Drag 

 Climb 

 Roll 

Manipulative movements: 

 Throw 

 Appearace 

 Kick 
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Curricular contents 

Conceptual Procedural Actitudinal 

Possibilities of movement: Second Level  

Stability movements:  

 Flexion 

 Extention 

 Contraction 

 Relaxation 

 Turn 

 Push 

 Pull 

** All previous and new 
movements with directionality 
and coordination. 

Possibilities of movement: Third Level 

As: 

Locomotor movements: 

 Walk 

Execution of locomotor, 
manipulative and stability 
movements with directionality, 
coordination and balance. 

 Run  

 Skip  

 Jump  

 Slide  

 Gallop  

 Drag  

 Climb  

 Roll  

Manipulative movements:  

 Throw  

 Catch  

 Kick  

 Bounce  

Stability movements:  

 Flexion  

 Extension  

 Contraction  

 Relaxation  
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Curricular contents 

Conceptual Procedural Actitudinal 

  Turn 

 Push 

 Pull 

 Torsion 

** All previous and new 
movements with directionality, 
coordination and balance. 

  

Visomotor coordination: First Level  Demonstrate security in 
the manipulative skills 
that he is performing. 

 Validate that the 
manipulative skills he 
performs are moderate 
and have no negative 
repercussions on himself 
and others. 

 
 Become aware of their 

manipulative skills and 
weaknesses and those of 
their peers. 

As: 

Manipulative skills: 

 Button 

 Unbutton 

 Thread 

 To fit in 

 Wrinkle 

 Rip 

 Folding paper 

 To model 

Development of manipulative 
skills through the use of objects. 

Visuomotor coordination: Second Level 

As: 

Manipulative skills 

 Pin 

 Thread 

 Puntillar 

 Coloring 

 Screw 

** Resume level I 
manipulative skills 

Enhancement of manipulative 
skills in the use of different 
objects. 

Visomotor Coordination: Third Level 

As: 

Hand eye movements and 
development of manipulative 
skills 

Coordination of eye-hand 
movements and manipulative 
skills in the handling of objects 
and the execution of graphic 
representations. 
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Curricular contents 

Conceptual Procedural Actitudinal 

 Glue 

  Paste 

  Tie up 

  Trim 

** Retake manipulative skills of 
level I and II. 

  

Laterality: First Level  Demonstrate self-
confidence by using the 
right and left sides of your 
body in the different 
activities you perform. 

As: 

 Body sides (symmetry). 

Recognition of the two sides of 
the body (symmetry). 

Laterality: Second Level 

As: 

 Left and right side of the 
body. 

Identification of the right side 
and the left side of the body. 

Laterality: Third Level 

As: 

 Lateral lateral dominance. 

Gradual use of lateral 
dominance. 

Autonomy: First Level  Manifest safety when 
adapting to kindergarten. 

 Execute with will, habits 
and autonomous actions 
as a way of feeling 
important and 
independent. 

 Shows pleasure in 
attending to their personal 
appearance, through the 
practice of habits and 
actions that they are able 
to do without help. 

 Make autonomous 
decisions that favor the 
relationship with others. 

As: 

 Protection and security. 

 Habits and routines by 
imitation (cleanliness, 
order, courtesy). 

Manifestation of security 
attitudes by separating 
transitorily from significant 
adults (adaptation). 

 
Practice by imitating habits of 
cleanliness, order and courtesy 
that contribute to well-being 
and gradual adaptation to 
routines. 

Autonomy: Second Level 

As: 

 Habits of cleanliness, order 
and courtesy with adult 
guidance. 

Practice habits of cleanliness, 
order and courtesy with 
guidance from teaching staff to 
help meet needs and perform 
other actions. 
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Curricular contents 

Conceptual Procedural Actitudinal 

Autonomy: Third Level  

As: 

 Habits of cleanliness, order 
and courtesy 
autonomously. 

Carrying out some actions 
without the help of others 
(initiative in the practice of 
habits). 

 

Health and nutrition: First Level  Recognizes the benefits 
of consuming healthy 
foods. 

 Become aware of the 
need to improve your 
own diet in a healthy 
way. 

 Express initiative when 
seeking proposals for 
healthy eating different 
from the one he has. 

 Appreciates the 
importance of activities 
such as rest, games 
and exercises for the 
benefit of health. 

 Shows concern for 
maintaining cleanliness 
and conserving the 
environment. 

As: 

 Healthy nutrition. 

Identification of healthy 
foods. 

Health and nutrition: Second Level 

As: 

 Benefits of healthy eating. 

 Health care. 

Recognition of the benefits 
of healthy eating and care 
health that contribute to the 
optimal well-being of the 
person. 

Health and nutrition: Third Level 

As: 

 I eat healthy foods. 

 Healthy environmental 
practices. 

Understanding the importance 
of consuming healthy foods. 

 
Execution of actions that 
contribute to the cleanliness 
and conservation of the 
environment. 

Attention: First Level  Shows concern for 
choosing carefully the 
materials required for their 
work. 

 Shows satisfaction when 
finishing work. 

As: 

 Ability to pay 
attention. 

Progressive acquisition of the 
ability to pay attention. 

Attention: Second Level 

Attention. 
As: 

 Importance of paying 
attention. 

Understanding the importance 
of paying attention. 

Attention: Third Level 

As. 

 Benefits of paying 
attention. 

 • Identification of the benefits 
of paying attention. 
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Contenidos curriculares 

Conceptuales Procedimentales Actitudinales 

Sentimientos y emociones: Primer Nivel  Distingue los sentimientos 
y emociones propias y los de 
los demás. 

 Demuestra veracidad en la 
expresión de sus emociones y 
sentimientos. 

 Demuestra preocupación 
por validar sus propios 
sentimientos y los dé a 
conocer a los demás. 

 Demuestra interés y 
cordialidad al reconocer los 
sentimientos de los demás. 

 Demuestra    tranquilidad 
al regular sus propios 
sentimientos y emociones. 

Como: 

 Sentimientos y emociones 
propios. 

Identificación de las emociones 
y sentimientos propios. 

Sentimientos y emociones: Segundo Nivel 

Como: 

 Sentimientos y emociones 
propios. 

 Expresión de afecto. 

Reconocimiento de las 
emociones y sentimientos 
propios. 

 

Desarrollo de la capacidad 
para expresar y recibir afecto. 

Sentimientos y emociones: Tercer Nivel 

Como 

 Autocontrol. 

 Demostración de actitudes 
de autocontrol que favorezcan 
el manejo adecuado de sus 
sentimientos y emociones, 
según la edad. 
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Suggested mediation strategies Suggested evaluation 
strategies 

Body schema and emotional regulation 

Body awareness: parts and functions of the body 

             First level 

Note for teaching staff: It is recommended to jointly 
address "Body awareness", "Body image" and "Sexual 
identity". 

 

Discrimination of body parts. 

 

a) By means of large mirrors (which allow the whole body to be 
visualized), boys and girls observe the parts of their bodies and 
touch them with their hands. 

b) Blindfolded, boys and girls point with their hands and name 
the different parts of their body (head, trunk, limbs). 

c) Through talks and support of images, videos, songs, the 
teaching staff identifies lower and upper extremities. 

d) Through the use of paintings and different parts of their 
bodies, children identify them by developing various artistic 
creations. 

e) With imaginary games such as "I'm taking a bath", the 
students take a tour where they locate and recognize the 
different parts of the body, which are indicated by the teaching 
staff (head, trunk and limbs). 

a) f) In pairs, with closed eyes, they feel the different parts of a 
partner's body with the intention of discriminating each of 
them. 

During the development of the 
activities, the teaching staff 
consign information in a rubric, 
scale or another instrument of 
their choice in order to assess 
if the children discriminate the 
parts of the body and indicate 
them in themselves or in their 
companions among others 
aspects. 
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Suggested mediation strategies Suggested evaluation 
strategies 

Body awareness: parts and functions of the body 

Second level 

Identification of body parts, the five senses and their 
importance. 

g) When playing games ("Simon says", "Order with the body" 
and "Cooks"), songs ("I have two little eyes that know how 
to look", "Aunt Monica", "The march of the warming", 
"Head, shoulders, legs, feet "), tongue twisters (" The eyes 
"), poetry (" My little finger "), body warming activities and 
with support of different musical rhythms, boys and girls 
explore their body and name the parts of it . 

h) With movement activities, the student explores other parts 
of the body. The teaching staff asks questions such as: 
Can you move your eyes, your nose, your mouth? In what 
ways can we move our shoulders, arms, hands, legs, feet, 
etc.? 

i) With the use of newspaper (individually, in pairs, or in small 
groups) the boys and girls draw their silhouettes, creating a 
life-size image of each one, recognizing the different parts 
of the body (head, shoulders, chest, navel, waist, arm legs) 
when placing them in the image. 

j) Through riddles, games and plenary sessions, children 
recognize the different parts of their bodies and the location 
of them, by correctly answering the questions they are 
asked. 

k) Through perception activities and blindfolded, children 
discriminate the different sensations they experience 
through their senses when they smell, taste, listen and 
touch different materials, using resources such as: bags 
with elements of different textures, boxes with elements of 
variety of smells, among others. 

l) With the support of images, videos, songs, poetry, children 
express their knowledge about the senses. 

m) In small groups, the student population assembles puzzles 
of human figures and people performing actions that reveal 
the functions of the different parts of the body and their 
importance. 

Each teacher collects information 
on an instrument of their choice 
during the closing activities to 
determine if the boys and girls: 

 
 Identify some body parts 

such as the following: head: 
eyes, nose, mouth, trunk 
ears: shoulders, chest, 
navel. Upper extremities: 
arms, hands, fingers. Lower 
extremities: legs, feet, 
fingers. 

 
 
 
 
 
 
 

During the perception activities, 
the teaching staff consigns 
information on a scale, 
performance record or other 
instrument in order to 
determine if the student 
recognizes the senses and 
comments on their importance. 

 
Other aspects in the opinion of 
the teaching staff. 
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Suggested mediation strategies Suggested evaluation 
strategies 

Body awareness: parts and functions of the body 

Third level 

Recognition of the parts, functions and some internal 
organs of the body. 

 

n) Through games of mimicry or imitation, children and girls 
are asked "Do you know the parts of your body ?, Then you 
are instructed to observe well, because when the teacher 
touches a part of the body, they they must imitate what they 
do, and name that part of their body and the internal organ 
that is located in it. " For example: The teacher touches her 
mouth and the child says "mouth and tongue is inside". 
 

o) Through dramatizations, boys and girls represent being 
doctors, nurses, paramedics, crossrootists, lifeguards, 
dentists, among others, in order to identify the known body 
parts, their functions and some of their internal organs. 

 
 

p) With the use of materials such as cards, memories, games 
of association, puzzles, among others, the student 
discriminates the basic parts, the internal organs and the 
functions of the internal organs of the body. 
 

q)  Using sheets of the human body, cuttings from magazines 
or drawings with which puppets or puppets can be made, 
children represent their own body, locating in it the different 
parts that make it up and some internal organs. 

During the execution of the 
games, the teaching staff 
consigns on a numerical scale, 
if the student, among other 
aspects, names some internal 
organs of the human body: 
(brain, heart, stomach, lungs). 

 
Through a discussion, boys and 
girls express the functions of 
some internal organs of the 
human body, the teaching staff 
records relevant information in 
a rubric or other instrument of 
their choice among other 
aspects according to their 
judgment. 

Development of safety strategies and prevention of 
physical and sexual abuse. 

 

r) Using bathing suits and dressing dolls, boys and girls 
distinguish which of their parts are called private or intimate 
(everything that the swimsuit covers) names them and they 
talk about the importance of being played only for hygiene 
effects. 

s) Through stories or pictures, the student recognizes the 
intimate parts of his body and why they are considered as 
such, it is mentioned that no person should touch them and 
what they should do when someone touches them. 

t) Through conversations the student population identifies the 
different types of caresses, those that make us feel good 
and those that bother us, as well as the importance of 
telling a person of confidence if someone caresses us in an 
inappropriate way and saying NO when they are made 
something that bothers them. 

Through conversations with the 
student population, the 
teaching staff consigned in an 
anecdotal record or other 
instrument, information to 
assess, among other aspects, 
the following: 

 Mention some safety 
actions to prevent physical 
and sexual abuse. 

 Identify some safety actions 
to prevent physical and 
sexual abuse. 
 

Other aspects according to the 
teacher. 
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Suggested mediation strategies Suggested evaluation 
strategies 

u) Once the previous strategies have been carried out, the 
children gradually build the concept of "sexual abuse" 
according to their age. What they can do when an adult 
wants to touch or caress their private parts and tells them 
not to tell anyone what they did to them. 

v) One Take advantage during the daily work, the experiences 
of conflict that can occur when someone does something we 
do not like or bother us, with the purpose of solving them for 
which it is necessary to stop, analyze them, and give 
possible solutions . 
 

Remember to use the following strategy: 

 Make a stop. 

 Find someone to talk to about the issue (decide with whom 
and when). 

 Face fear and say how you feel. 

 Say no to the situation that bothers you and why. 

 Not feeling guilty 

w) Through stories where different situations arise, the student 
demonstrates security to face them. Examples: 

 "A friend wants me to leave the classroom without the 
teacher's authorization". 

  "A younger brother wants you to stay at home and play 
with him, but you want to play at a friend's house." 

 "A friend pressures him to take a toy from kindergarten 
to the house" 

 "A child asks for the snack secretly from the teacher". 

 "A person caresses an intimate part of his body". 

 "A person asks you to keep a secret that makes you 
feel bad" 

x) Through strategies such as "I can", boys and girls 
demonstrate the ability to face and overcome adversity 
(resilience) by verbalizing aloud, first person, present and 
positive, the following four elements: 

 I am: Eg ... a person for whom the others feel appreciation 
and affection; happy when I do something good for myself 
and for others and show them my affection. 

 I am: Eg ... willing to take responsibility for my actions; ... 
sure that everything will turn out well. 
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Suggested mediation strategies Suggested evaluation 
strategies 

 I can: Eg ... talk about things that scare or disturb me, ... find a 
way to solve my problems. 

 I have: Eg adult people around me: in whom I trust and they 
love me unconditionally; that they set limits for me to learn to 
avoid dangers or problems. 

 

Body image 

First level 

Note for teaching staff: It is recommended to jointly 
address "Body awareness", "Body image" and "Sexual 
identity". 

 

Identification of physical capacities of the body itself, when 
moving and interacting in the environment. 
 

a) Spontaneous games are played that invite: jumping, 
running, climbing stairs, throwing a ball, dancing. The 
student recognizes his capacity and his physical 
weaknesses. 

b) By means of various exercises such as: simple races, bag 
races, throwing and tackling, buttoning, unbuttoning, 
among others, boys and girls recognize their physical 
abilities by moving and interacting with their peers, partners 
and objects. 

c) Through the personal and creative development of an 
album with drawings, photographs and clippings, the boys 
and girls describe their physical abilities (jumping, running, 
climbing, dancing among others), share them and discuss 
them with their classmates and the compañeras. 

d) Through stories with movement, the student population 
manifests its different physical capacities and develops 
creativity and imagination. Example: "In a beautiful forest, 
boys and girls meet a trunk that they must jump, they keep 
walking and they see a tiger they get scared and they have 
to run". 

e) Through sporting events and festivals where other 
educational centers are invited to participate, the student 
population expresses their physical abilities and recognizes 
those of others. 

During the execution of the 
games, the teaching staff 
registers information in an 
instrument of their choice to 
assess, among other aspects, 
if the boys and girls, identify 
some actions that they can 
perform with their body. 
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Body image 

Second level 

Recognition of the qualities and limitations to build a 
positive self-image. 
 

f) Using mirrors of different sizes (from very large to very 
small) the boys and girls name their physical details, their 
gestures, their facial possibilities and even those of other 
people. 

g) With activities such as "The magic box", where a box with a 
glued mirror is carried. They are told that inside the box 
they look at the most special person in the world and they 
ask who they think it may be. Then go one by one to look 
inside and identify who that person is and ask them to keep 
the secret. When everyone has passed, a dialogue starts 
with what they have seen and comments on how they felt. 

h) Through the game "Expression of qualities and limitations", 
boys and girls discriminate their own and those of their 
classmates and their classmates. Groups are formed with a 
maximum of four people, the first says a quality that has 
and begins with the first letter of its name (Example: 
Adriana - happy), the partner next to the action repeats, but 
with the initial of yours (Example: Beto - good) and also 
adds the quality of the previous person. The following 
children repeat the process, so that the latter must say the 
qualities of the four). 

i) With different materials the student population prepares 
models and drawings in which they represent how they feel 
about themselves and how they look. Then in pairs they 
freely comment on what they think of themselves and the 
other person. 

j) In a specific place in the classroom, there is a sign with the 
phrase "We are different". In this, a passport-sized photo of 
each child and each girl with its respective name is placed. 
Each month, the children are given a cardboard box to 
make a drawing of themselves in which the evolution of the 
same is represented and they are motivated to do so more 
and more in detail. This self-portrait is placed next to each 
photograph and the others are placed over the previous 
one. After a certain time the drawings are retaken, they are 
commented on and they become aware of the importance 
of knowing our image, accepting it and taking care of it. 

During the discussions, the 
teaching staff registers 
information in an instrument 
according to their choice, with 
respect to the gestures, 
expressions, tones of voice 
and other aspects that the girls 
demonstrate when talking 
about themselves, in order to 
value the own perception that 
each one has 

 
The teaching staff records 
relevant information from the 
answers given by the students 
in an anecdotal record to 
assess whether they recognize 
their own qualities and 
limitations. 
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k) In small groups, the student responds and shares the 
answers to the following questions: What do I think I am? 
What do my classmates and classmates think? 
What am I? What do I want to be? What would others want 
me to be? What is common in what everyone says 
positively about me? What is common in what everyone 
says negatively about me? Finally Who am I? With the 
answers they demonstrate the progressive construction an 
adjusted image of themselves. 

 

Body image 

Third level 

Demonstration of security and confidence in the actions and 
in relating to oneself and others. 
 

l) In the different moments of the day, students determine 
actions that allow them to experience security and self-
confidence such as: directing a game, singing to others, 
telling a story about their invention, being an assistant to 
the teaching staff, among others. 

m) Through dramatizations about radio, television or narration 
programs, the student population participates with 
confidence and confidence when dealing with a topic of 
their choice. 

n) Through participation in plays, civic events, scientific fairs, 
festivals, group exhibitions, among others, children practice 
actions or strategies in which they demonstrate security 
and self-confidence. 

o) Through the realization of projects or workshops that 
require the election of varied material to elaborate masks, 
puppets, puppets, among others, the boys and the girls 
show security and confidence when interacting with 
themselves and with others. 

During the proposed activities, 
the teaching staff consign 
information in a rubric, 
performance record or other 
instrument of their choice to 
determine, among other 
aspects, if the children show 
confidence and confidence in 
acting and in relating to others 
in different experiences. in 
which it participates. 

Sexual identity 

First level 

Note for teaching staff: It is recommended to jointly address 
"Body Consciousness", "Body Image" and "Sexual Identity". 
 

Description of some characteristics of men and women. 

a) Using the strategies of body awareness and body image the 
student observes the body parts that distinguish a man 
from a woman and call them by the correct name. 

During the development of 
activities, teachers observe 
children and girls and record 
information in an instrument of 
their choice to determine if: 
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b) In pairs they play to observe themselves and to identify 
"similarities and differences" between their physical 
characteristics. 

 Name some physical 
characteristics that 
distinguish you as a man or 
woman. 

 Describe some 
characteristics that 
distinguish him as a man or 
woman. 

 

Other information according to 
the criteria of the teaching staff. 

c) Once they have found them, together with the rest of the 
group, they name them and place them in two categories: 
"the characteristics that describe men and the 
characteristics that describe women". 

d) Through the creation of a story or story about two twin 
brothers Lisa and Luis who do not like to be confused by 
their similarity, boys and girls collaborate with these 
characters to find physical characteristics that allow them to 
demonstrate the differences that arise between man and 
woman. 

e) With the use of pictures and dolls, the student population 
explains some physical characteristics of men and women. 

Sexual identity 

Second level 

Recognition of a sexual identity of its own and its role. During the presentation of the 
dramatizations, the teaching 
staff records in a performance 
record, or another instrument, if 
the boys and girls recognize 
different roles of men and 
women, when representing 
them. 

f) Through tours of the community, the student identifies and 
names the different roles assumed by its members, 
regardless of whether they are men or women. 

g) With the use of group games - relays, soccer, dormouse, 
among others - the boys and girls are promoted to 
organize themselves in gaming teams according to their 
preference (to allow the conformation of them according to 
their choice even when there is no balance of members by 
sex). 

h) Through dramatizations, the student population identifies 
situations of daily life, by imitating the people around them 
- mother, father, grandfather, grandmother, teacher - in 
order to explore their immediate world and roles (male and 
female) ) that people in their environment meet. 

i) With the use of pictures or stories the student recognizes the 
different roles that people can assume, regardless of their 
sex. 

j) With the support of different materials: pictures, drawings, 
puppets, among others, children represent who they are, 
exalt their characteristics as a man or woman and the 
things that most enjoy their condition. 
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Sexual identity 

Third level 

Understanding of equity and the execution of actions 
independently of gender. 
 

k) With cuttings from newspapers and magazines, images 
are selected where children are reflected in different 
situations of respect for equity (protection, health, freedom, 
education and others). Then they describe the importance 
that this has in their life and at a social level. 

l) In the organization of daily activities and games, the 
student population uses criteria based on their abilities and 
possibilities to distinguish the tasks they can perform. For 
example, regardless of their status as men or women, 
everyone has the possibility to lead a game, participate in 
all activities and express themselves according to their 
feelings. 

m) Through stories, poetry and songs, students identify 
vocabulary that provides criteria consistent with the 
elimination of gender stereotypes and also strengthens 
feelings of fairness. (It is recommended to make a careful 
selection of the material that is made available to boys and 
girls to strengthen this aspect). 

n) With the support of images, laminarians, photographs, 
posters and other visual materials, boys and girls decorate 
the different classroom environments, with the aim of 
identifying each "environment" in a way that represents 
everyone and everyone equally. 

o) Through songs that promote the rights of people, both 
physically and emotionally, the student population creates 
hypotheses about those that are related to care, protection 
and affection regardless of their sex. 

p) Through a variety of didactic materials that allow their 
transformation into multiple play possibilities, boys and 
girls become aware that their gender does not limit their 
abilities to use certain elements or participate in different 
games. 

Through a rubric, anecdotal 
record, scale or other 
instrument, the teaching staff 
provides information that allows 
assessing whether the children: 

 

 Distinguish actions that 
can be performed by both 
men and women. 

 Understand during 
participation in the games, 
actions that can be 
performed by both men and 
women. 

 
Other information in the opinion 
of the teaching staff. 
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Possibilities of action locomotor movements 

First level 

Execution of locomotion, manipulation and stability 
movements with directionality. 
 

Locomotor movements: to walk, to run, to jump, to slide, to 
gallop. 

Description of the patterns: 

It is important that the teaching staff model and reinforce the 
movement pattern correctly. However, it is essential not to lose 
sight of the differences, characteristics and particular 
conditions of each child when applying the pattern. 

Walk straight body, raised head, location of the feet heel-plant-
tip, the feet parallel, the arm swing in opposition to the leg and 
fluidity in movement. 

Run keep the back leg bent at an angle of approximately 90 °, 
push the back foot forward, slightly tilt the trunk (25 to 30 °) 
forward, swing the arm in opposition to the leg, or contact 
support foot. The surface in practically flat position, the arms 
swing at a 90 ° angle, absence of rotation of the shoulders and 
fluidity in the movement. 

Skip Feet together begin and end simultaneously, bending 
knees at the exit and fall, arms thrown up, movement control. 

Jump fall and exit on one foot, knee flexion at the exit and fall, 
opposite arm thrown upwards, control of the body in the air, fall 
on the tip of the foot, body fluidity in the air, drop tip, plant, 
heel, fluidity of movement. 

Gallop take one step forward, followed by the other foot, but 
without advancing, one foot forward and the other follows it all 
the time, there is a slight flexion of the back knee during the 
unsupported phase, so that the back foot does not touch the 
ground, keep the arms flexed and with them it helps to get up 
in the air and fluidity in the movement. 

a) Through the realization of movement exercises (followed, 
free and directed), games ("Quedó", "La anda"), among 
others, in closed and open spaces, boys and girls freely 
experience locomotor movements such as: walking , run, 
jump, jump, slide, gallop. 

b) By means of different movements suggested by the student 
practice: walking, running, jumping, jumping, sliding, 
galloping. 

During the development of the 
activities, the teaching staff 
registers information in the 
instrument of their choice in 
order to assess whether the 
children: 

 Execute basic locomotor 
movements such as 
jumping, walking, running, 
jumping, galloping among 
others. 

 They use the physical 
space according to the 
locomotor movement 
executed. 

 They perform locomotive 
movements following the 
pattern of movement 
indicated by the teaching 
staff. 

 

Other aspects in the opinion of 
the teaching staff. 
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c) Through locomotor movements such as: walking, running, 
jumping, jumping, sliding, the student population uses the 
total, partial and social space to move in different directions 
(forward, to one side), use different levels (high, medium, 
bass), travel distances previously demarcated and to the 
rhythm of different musical genres. 

d) An image that illustrates the gallop pattern is used and the 
children are asked if anyone knows how to gallop, the 
teaching staff models it and performs it, together with the 
boys and girls, throughout the classroom, be careful to avoid 
the shock. 

 

Manipulative movements: launch, catch. 
 

Description of the patterns: 

It is important that the teaching staff model and reinforce the 
movement pattern correctly. However, it is essential not to lose 
sight of the differences, characteristics and particular conditions 
of each child and each girl when applying each pattern. 
 

Throw: body facing white, standing slightly in front of the other, 
taking the object and extending the arm back with slight flexion, 
arm thrown forward, the object is thrown with extension of the 
forearm on the shoulder, weight transfer is given (back foot to 
the front), rotation of shoulders, trunk and hips in the direction 
of the throwing, fluidity of movement. 

 

Catch: fixed sight on the object, the arms extend to find the 
ball. At the moment of contact the arms are damped, fluidity of 
movement. As they acquire fluidity in the pattern the diameters 
of the balls can be reduced. 

 

Through different games, boys and girls perform the different 
activities: 
 

e) With the support of materials such as: large balls, bags with 
seeds, balloons, pillows, among others, the student 
population experiences in free form the manipulative 
movements of throwing and doing with their two hands. 

f) In pairs practice throwing the ball using short distances and 
making it with both hands. 

During the development of the 
activities, the teaching staff 
registers information in the 
instrument of their choice in order 
to assess, if the children: 
 

 Execute manipulative 
movements such as launch 
and maneuver, among 
others. 

 They use the physical 
space according to the 
manipulative movement 
executed. 

 They perform manipulative 
movements with their two 
hands following the 
movement pattern indicated 
by the teacher. 

 

Other information in the opinion 
of the teaching staff. 
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g) Boys and girls individually use an object from a box (for 
example, a foam, a ball or a bag of seeds) and throw it 
freely against the wall using their two hands. 

h) Located in a circle, they make free throws of the ball to their 
teammates using their two hands. 

 

Stability movements: flexion, extension, contraction, relaxation 
and rotation. 
 

i) With support of varied music and using different parts of the 
body, boys and girls perform free movements of flexion, 
extension, contraction, relaxation and rotation. 

During the development of the 
activities, the teaching staff 
registers information in the 
instrument of their choice in 
order to assess, among other 
aspects, whether the children: 

j) In experiences such as crumpling different types of paper 
and squeezing sponges, the student performs movements 
such as contracting and relaxing the muscles of the fingers. 

k) Through activities such as simulating playing the violin, 
cleaning the floor, among others, the student population 
makes movements of flexion and extension of their upper 
extremities. 

 Execute stability 
movements such as flexion, 
extension, contraction, 
among others. 

 They use the physical 
space according to the 
stability movement 
executed. 

l) Through directed warm-up exercises, boys and girls perform 
movements such as: turning their neck, shoulders, wrists, 
ankles, knees, hips and other parts of their body. 

 They perform stability 
movements following the 
pattern of movement 
indicated by the teaching 
staff. 

 Other information in the 
opinion of the teaching staff. 
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Possibilities of action locomotor movements 

Second level 

Execution of locomotor, manipulative and stability 
movements with directionality and coordination. 
 

Locomotor movements: run, jump, slide, gallop, drag, climb and 
roll. 

 

m)  By performing warm-up exercises, games, traditional 
rounds and others suggested by children in classroom 
spaces and outdoor courtyards, they experience free 
locomotor movements such as: running, jumping, jumping, 
sliding, gallop, drag, climb and roll. 

n) Through the practice of locomotor movements such as: 
running, jumping, jumping, sliding, galloping, dragging, 
climbing and rolling, the student moves with greater control 
through all spaces using: 

 

 different directions (forward, to one side, to the other), 

 different speeds (slow, fast), 

 different distances demarcated previously, 

 obstacles, 

 the rhythm of different musical genres, 

 heels as if they were penguins or ducklings, 

 lace, 

 different materials (tapes, tape, rings) to enrich the 
development of some activities 

o) With games such as rallies, relay competitions, hidden 
treasure hunt, the student population performs all these 
movements, avoiding collisions and striking. 

p) The girls and boys perform the gallop by changing the foot 
they are leading, sometimes with the right foot and 
sometimes with the left foot following different distances 
and speeds (slow and fast). 

q) With the support of materials such as: hoops, stairs, 
ramps, sliders, mats, among others, children make 
movements such as climbing, rolling and sliding freely. 

During the execution of the 
movements, the teaching staff 
registers information in the 
instrument of their choice in 
order to assess, among other 
aspects, whether the boys and 
girls: 

 Execute locomotion 
movements in a 
coordinated manner. 

 They use the physical 
space according to the 
locomotion movement 
made. 

 They perform locomotion 
movements following the 
pattern of movement 
indicated by the teaching 
staff. 

 
Other information in the opinion 
of the teaching staff. 
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Manipulative movements: throw, maneuver and kick. 
 

Description of the kick movement pattern: 
 

It is important that the teacher correctly model and reinforce the 
movement pattern. However, it is essential not to lose sight of the 
differences, characteristics and particular conditions of each child 
and each girl when applying each pattern. 
 

Kick: foot forward and lateral to the object, fixed view on the 
object to be kicked, pendular movement of the leg from back to 
front. Contact the object with the instep and manifest fluidity 
when executing the movement. 

 

s) Through the use of materials such as medium balls, 
handkerchiefs, boxes, foams, boys and girls freely practice 
manipulative movements: throw trying with one hand, 
manage and kick each time coordinating the movement 
better. 

 In pairs, the boys and girls use balls of different sizes, 
make throws upwards and the other or the other handles 
them, or else in a straight line trying to dunk in a box. 

 In pairs, they make throws of bags or balls at chest level so 
that they can manage them, then throw them up and the 
couple tries to get it before it touches the floor. 

 In free form the boys and girls perform the movement of 
kicking a ball freely, avoiding hitting a partner or a partner 
using the total space. 

During the execution of the 
movements, the teaching staff 
registers information in the 
instrument of their choice in 
order to assess, among other 
aspects, whether the children: 

 They use the physical 
space in accordance with 
the manipulative movement 
carried out. 

 Perform manipulative 
movements following the 
pattern of movement 
indicated by the teaching 
staff. 

 Execute manipulative 
movements in a 
coordinated manner. 

 
Other information in the opinion 
of the teaching staff. 

Stability movements: flexion, extension, contraction, relaxation, 
turning, pushing and pulling. 

 

t) In pairs, boys and girls play freely when experiencing 
different stability movements supported by concrete objects 
such as strings, elastic bands, ribbons, among others. 

u) Through activities such as simulating lifting weights, 
painting a wall, pedaling a bicycle, boys and girls practice 
movements of flexion and extension trying to coordinate 
movements. 

v) Through corporal expression activities, boys and girls use 
their imagination to think that they are frozen butter bars 
and melted butter bars, to work stability, contraction and 
relaxation movements. 

During the execution of the 
movements, the teaching staff 
registers information in the 
instrument of their choice in 
order to assess whether the 
children: 

 

 They use the physical 
space according to the 
stability movement made 

 Perform stability 
movements following the 
pattern of movement 
indicated by the staff 
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w) To develop the movement pattern of pushing with 
directionality and coordination, the student performs 
activities such as: pushing large balls on the floor, heavy 
boxes, chairs with wheels, among others. 

x) To develop the movement pattern of pull with directionality 
and coordination, the student population performs activities 
such as pulling carts tied by a rope, cardboard boxes, and 
light bags, among others. 

y) In outdoor spaces and in contact with nature, boys and girls 
perform the pattern of turning to the rhythm of music. 

 Execute stability 
movements in a 
coordinated manner. 

 

 Other information in the opinion 
of the teaching staff. 

Possibilities of action locomotor movements 

Third level 

Execution of locomotor, manipulative and stability 
movements with directionality, coordination and balance. 

 

Locomotor movements: walk, run, jump, jump, slide, gallop, 
drag, climb, roll and “caballito”. 

 

Description of the “caballito” movement pattern: 

It is important that the teacher correctly model and reinforce the 
movement pattern. However, it is essential not to lose sight of the 
differences, characteristics and particular conditions of each child 
and each girl when applying each pattern. 
 

¨”Caballito”: a step-jump with one foot and step-jump with the 
other foot. The arms move in opposition to the legs near the level 
of the waist. The movement runs smoothly. 

 
z) By performing movement exercises (warm-ups, followed 

free and directed), games and traditional rounds ("Cat and 
mouse", "Here I leave you, rabbit rabito", "The dance of the 
snake"), as well as those Suggested by boys and girls in 
open and closed spaces, they freely experience locomotor 
movements: walking, running, jumping, jumping, sliding, 
galloping, dragging, climbing, rolling and riding. 

aa) Through the execution of locomotor movements: walking, 
running, jumping and jumping, the student population 
practices with greater coordination and balance, the partial, 
total and social space taking into consideration: 

 different directions (forward, backward, to one side, to 
the other) 

 different speeds 

During the execution of the 
movements, the teaching staff 
registers information in the 
instrument of their choice in order 
to assess, among other aspects, 
whether the children: 
 

 They use the physical 
space according to the 
locomotion movement 
made. 

 Maintain balance when 
performing locomotion 
movements. 

 They perform locomotion 
movements following the 
pattern of movement 
indicated by the teaching 
staff. 

 Execute locomotion 
movements in a 
coordinated manner. 

 
Other information in the opinion 
of the teaching staff 

 
Programa de Estudio Educación Preescolar 

78 



Programa de Estudio Educación Preescolar 
 

 

Suggested mediation strategies Suggested evaluation 
strategies 

 different levels, 

 different distances, obstacles, 

 to the rhythm of different musical genres, 

 on heels, 

 on tiptoe, 

 there are figures painted on the ground (straight lines, 
broken lines, curves, circles, spirals, labyrinths, among 
others), with the support of different materials such as 
ribbons, ropes, elastics, hoops, others to enrich the 
development of some activities. 

 bb) Through hypothetical situations, the student uses 
your body to answer the following questions: 
How do you think we would walk in the rain? How do you 
imagine that the following animals are running...? How do 
you think we would walk if we are sad, happy, angry, 
scared, excited?, How do you think we would walk to help 
some blind person ?, among others. 

cc) Through outdoor activities, children make the movement to 
gallop on lines marked on the ground, to the beat of the 
music and trying to keep the pace forward. When they 
have mastered the pattern forward, they do it backward. 

dd) Through modeling executed by the teaching staff of the 
wheelie movement pattern, boys and girls perform it in all 
spaces, individually, in pairs, trios, holding hands, in 
different directions, speeds, distances, expanding the size 
of the steps and avoiding obstacles. 

ee) Blindfolded, the student in the classroom follows a path of 
material of various textures (which has been previously 
prepared by the teaching staff). He does it by walking 
barefoot, crawling and rolling. In the end he shares what 
he felt. 

ff) With dream games and imagination games in which an 
action is reported and at the same time the movements of 
that action are executed, the boys and girls perform 
locomotor movements, moving and combining positions 
such as: walking, running, climbing, jump, jump, slide, roll, 
challenge obstacles, with directionality, coordination and 
balance. 
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Manipulative movements: throw, maneuver, kick, bounce. By 
means of the realization of diverse games, the boys and the 
girls realize the different activities 

 

gg) By using small balls, small bags, boys and girls experience 
throwing objects up with one hand and managing them 
with both hands, with greater body control, coordination 
and balance. 

 
hh) Through rounds, boys and girls practice throwing a ball to 

their peers with only one hand, until they manage to 
alternate them with greater coordination and balance. 

ii) In pairs, they practice kicking the ball towards their partner or 
their partner, who returns the ball with his foot (consider 
different distances, directions, strength levels). 

 
jj) By the action of throwing a ball straight up in a straight line, 

the student uses it to manage it with both hands after it 
has bounced against the floor (you can hold it with your 
chest so that it does not escape). This exercise can be 
done with different light objects, small and at different 
distances. 

 
kk) Through informal football matches, the student population 

makes the learned pattern of kicking by coordinating and 
dominating movements in a more fluid way. 

During the execution of the 
movements, the teaching staff 
registers information in the 
instrument of their choice in order 
to assess whether the children: 
 

 They use the physical 
space in accordance with 
the manipulative movement 
carried out. 

 Maintain balance when 
performing manipulative 
movements 

 Perform manipulative 
movements following the 
pattern of movement 
indicated by the teaching 
staff. 

 Execute manipulative 
movements in a coordinated 
manner. 
 

Other information according to 
the criteria of the teaching staff 

Moves of stability: flexion, extension, contraction, relaxation, 
turning, pushing, pulling and twisting with directionality, 
coordination and balance. 

 

ll) Through activities such as the movement of the windshield 
of a car, dwarf and giant, the bell, squats, lizard, boys and 
girls experience movements of flexion, extension with 
greater coordination, balance using different parts of their 
body. 

During the execution of the 
movements, the teaching staff 
registers information in the 
instrument of their choice in 
order to assess whether the 
children: 

 They use the physical 
space in accordance with 
the stability movement 
performed. 

mm) By means of warm-up games the student practices 
exercises with his body, raises and lowers the shoulders, 
first one, then another and then both, tensing and 
relaxing. Close and open your hands at different speeds 
with greater body control. 

nn) In pairs, boys and girls practice stability movements by 
holding hands and spinning trying not to hit each other 
and maintaining balance. Simulating the movement of the 
"masked Giantess", blades of mills, they rotate their arms, 
trunk and head in different positions and directions. 

 Maintain balance when 
performing stability 
movements. 

 They perform stability 
movements following the 
pattern of movement 
indicated by the teaching 
staff. 
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oo) With support of hoops perform movements of turning the 
hip and try not to fall to the ground. 

pp) Through imaginary games (like opening the jammed lid of a 
jar, opening the door of the house with the key, draining 
damp cloths), the student population twists with their 
hands. And through actions such as turning your head to 
the side to greet the one at the same time, turn your head 
and with your chin touch the right shoulder and then the 
left shoulder, twists with your head. 

 Execute stability movements 
in a coordinated manner. 

 
Other aspects according to the 
criteria of the teaching staff 

qq) Through the imaginary atmosphere of a circus, boys and 
girls perform stability movements by simulating different 
circus characters such as: tightrope walkers, jugglers, 
gymnasts, acrobats, among others and using rhythms 
from different musical genres, move through space total, 
following straight lines, curves, broken, painted on the 
floor, maintaining balance and coordinating the developed 
stability movements. 

 

rr) The students carry out activities in which they simulate 
pushing a wall, a wall or a wall, the students with control 
of their strength and strengthening their muscles. 

 

ss) Through outdoor activities, the student population performs 
activities such as pulling strings of different lengths 
controlling strength and balance. 

 

Visomotor coordination 

First level 

Development of manipulative skills through the use of objects. 
 

a) With simple and defined puzzles, the student population 
distinguishes the pieces of each model and strings beads 
from a necklace with large and medium holes. 

b) Through simple plastic activities such as wrinkling, tearing, 
folding paper, modeling large and medium figures with clay, 
clay or plasticine, the student identifies different ways of 
handling the materials. 

c) Through different exercises in which boys and girls draw 
circumferences in the air, first with both arms, then with only 
one, in one direction, then in another, (as if they were 
windmills), they paint with the elbows in different directions, 
they rotate the wrists in all directions (as if they were 
dancers), with their fingers (as if they were raindrops), they 
gradually demonstrate the precision of their fine 
movements. 

During the development of 
activities, teachers observe 
children to record information in 
an instrument of their choice 
that allows them to assess the 
development of manipulative 
skills through different activities 
that favor visual-motor 
coordination (such as buttoning 
and unbuttoning garments, 
fitting pieces in different 
models, model figures of 
different sizes among others). 

 
 

81 



 
 
 

Suggested mediation strategies Suggested evaluation 
strategies 

d) Through daily activities such as buttoning and unbuttoning 
some garments that have buttons, eyelets, zippers, among 
others, exposed in the learning environments, the students 
demonstrate the manipulative skills that favor eye-hand 
movement. 

 

Visomotor coordination 

Second level 

Potentiation of manipulative skills in the use of different 
objects. 
 

Note for teaching staff:  It is essential to resume the 
manipulative skills of buttoning, unbuttoning, fitting, 
stringing, wrinkling, tearing, folding paper and modeling 
that developed at the previous level. 

 

e) In activities such as "Let's play to see what our hands can 
be" "They can be ... a pinza", the student population selects 
small or very fine objects, hold them and change their place. 

f) With more complex manual activities such as copying 
drawings of simple figures, drawing human figures with 
sticks, following a line in the correct direction when aiming, 
coloring and filling spaces with paint, boys and girls 
manipulate different tools such as pencil, paintings and 
needles with which they increase the domain of the 
possibilities of coordination that provide them the 
development of this type of actions. 

g) In more specific activities such as making paper balls or 
plasticine smaller and smaller, threading or sewing finer 
holes, folding a diagonal paper, building a bridge, aiming 
inside and outside a silhouette, screwing threaded objects, 
the student body develops manipulative skills. 

The teaching staff observes the 
children to record information 
in a performance record or 
other instrument that allows 
them to assess if they perform 
more complex manipulative 
activities such as: copying 
drawings, coloring, pointing, 
among others that favor visual-
motor coordination. 

Visomotor coordination 

Third level 

Coordination of eye-hand movements and manipulative 
skills in the handling of objects and the execution of graphic 
representations. 
 

h) Through different games and materials, children 
demonstrate precision and mastery in the use of tools such 
as fine brushes, pencils, scissors to: 
 

     trimming straight, broken and curved lines, 

 lue and stick two papers in a straight line, 

During the realization of art 
techniques by boys and girls, 
the teaching staff consigns in 
an instrument of their choice if 
they model figures of different 
sizes, paste papers in a 
straight line, cut out following 
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 Color without leaving, The dotted lines, among other 
activities that according to their 
criteria, involve eye-hand 
coordination. 

 Draw labyrinths, 

 Model smaller figures. 

i) Through the realization of art techniques with different 
materials such as: wax pencils, chalk, clay, clay, sawdust, 
buttons, pallets, toothpicks, different types of paper, paints, 
dry natural material (leaves, stems , seeds), sponges, 
brushes, straws, drippers, cords, ropes, noodles, eggshells, 
wool, spiked needles, beads, the student performs different 
manipulative skills. 

j) Through exercises such as making simple knots, pick up 
objects and insert them into a narrow-mouth bottle one by 
one, make colored necklaces by stripping pieces of different 
shapes with small holes, make constructions, towers, 
bridges, trying not to fall or destroy, button and unbutton the 
garments, put on and tie the shoelaces, open and close the 
zipper, turn the pages of the books, the student population 
applies the domain, the control and the visual-motor 
coordination. 

k) By means of activities such as trimming a straight, broken 
and curved line, gluing, sticking two papers in a straight 
line, coloring without leaving, following strokes and 
labyrinths, modeling smaller figures, boys and girls apply 
eye movement coordination -manmano and manipulative 
skills in the execution of graphic representations. 

Laterality 

First level 

Recognition of the two sides of the body (symmetry). During the participation of the 
student in outdoor activities, 
the teaching staff records in 
their performance record if the 
children identify both sides of 
their body as well as other 
aspects according to the 
teacher's criteria. 

a) In everyday games and activities, the student population 
identifies that their body has two sides, for example: they 
walk alternating feet, hit on a table alternating hands, and 
take an object from the floor with a hand on the back. 

b) With the use of puzzles of silhouettes of human figures, cuts 
of halves of human figures, boys and girls complete the 
figures and identify the two sides of the body. 

c) They represent different postures as if they were statues, 
rattles are placed in the four extremities so that according to 
the indications, they make different movements with both 
sides of the body. 
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d) In outdoor activities the student performs actions such as: 
jumping alternate feet, imagine that they are butterflies with 
a broken wing, dance to the rhythm of the music moving 
only one arm, when listening to a tambourine they change 
the mobile arm for the motionless , they move as quickly as 
possible buckets with water from one end of the outer space 
to the other, when they arrive they pass the bucket to the 
other hand without spilling the water and return to the place 
of origin in order to demonstrate the actions they carry out 
with each side from his body. 

 

Laterality 

Second level 

Identification of the right side and the left side of the body. 
 

e) Located in a circle, the student population describes what they 
see to the right and to the left of their body. 

f) By means of movements of corporal expression, boys and 
girls discriminate the right and left side of their body in actions 
such as: touching with their right hand the right side of their 
body, starting with the different parts of their face: eyebrows , 
eyes, ears, right side of the neck and trunk; The right upper 
and lower extremities are covered and then the same exercise 
is performed with your left hand, you can increase the level of 
difficulty for example: with your left hand you touch your right 
eye, with the right hand you touch the left elbow. 

g) Using different musical genres, the student creates a dance 
with rhythms that incorporates steps to the right or left 
depending on the indication. 

h) With the support of dactyl painting and music, the student 
population runs circles on sheets of paper, alternating the right 
hand and the left hand. 

i) With the dark classroom, lying on the floor, using a spotlight 
and telling different stories, children observe the movement of 
light on the ceiling, walls and execute eye movements from 
left to right following that light. 

j) The boys and girls assemble a mural on the floor (simulating a 
city), using horizontal lines from left to right, representing the 
roads to get from one place to another. 

During the exercises of 
corporal expression, the 
teaching staff registers 
information in an instrument of 
their choice in order to assess, 
among other aspects, if the 
child identifies the parts of his 
body according to his left and 
right location. 
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Laterality 

Third level 

Gradual use of lateral dominance. 
 

k) By manipulating objects, materials or performing actions such 
as brushing teeth, opening a door, combing hair, lathering, 
using a fork, knife, spoon when eating, brushing shoes, 
opening a lock with a key, cutting bread, serve a soda, paint, 
wave with one hand, caress, hammer, play with finger 
puppets, use dice, chips, chopsticks, puzzles, stringing, legos, 
tucos, tie shoe laces, among others; the student population 
recognizes its dominant hand. 

l) Through activities such as looking through a binocular, a hole, 
cylinders of paper and cardboard, among others, the student 
demonstrates the dominance of his eye. 

m) By listening to sounds from different objects such as: clock, 
snail, music boxes, telephone and others, children show what 
their dominant ear is. 

n) With activities such as: kicking a ball, take a step forward, lift a 
foot, turn on one foot, among others, the student population 
are demonstrating what is their dominant foot. 

o) Through different activities carried out during the day, children 
will face different situations in which they have to solve which 
side of their body is easier to do. In this way, they will 
gradually identify their lateral dominance. 

p) Through activities such as action-story, boys and girls are 
carrying out different actions that allow them to gradually 
identify what is lateral dominance. 

During the proposed activities, 
the teaching staff registers 
information in an instrument of 
their choice in order to assess 
whether the child uses lateral 
dominance when performing 
actions such as brushing teeth, 
opening a door, playing with 
dice, among others. ; As well 
as other aspects that the 
teacher considers necessary to 
observe. 
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Autonomy 

First level 

Manifestation of security attitudes by separating 
transitorily from significant adults (adaptation). 

During the conversations with 
the children, the teaching staff 
consigned in the anecdotal 
record for their evaluation, 
expressions that denote 
security and tranquility when 
separating from the adults in a 
transitory way; as well as other 
information that the teacher 
considers important to record. 

 
During the daily coexistence 
with their classmates, each 
teacher observes the boys and 
girls to record in an instrument 
of their choice if they 
demonstrate attitudes of 
security and protection by 
adapting to new experiences. 

a) In the practice of reception and farewell routine, boys and 
girls express the feelings provoked by different schedules, 
tasks and people, allowing the transition to be less sudden 
and feel more secure in this stage of transitory separation 
and progressive of his family. 

b) Through informal spaces of dialogue between students, 
describe situations and emotions that causes the entry into 
kindergarten, understanding that this experience is new to 
most and it is natural to experience anxiety, fear, insecurity, 
frustration, anger or sadness and together they build the 
possible solution to feel better. 

c) With the progressive presentation of materials, play spaces, 
food, hygiene and personal hygiene and teaching staff, the 
student population will have the opportunity to comment on 
all the elements of the environment, which facilitates them 
to adapt appropriately and meet your needs autonomously. 

d) In the organization of risk-free, flexible, warm, welcoming 
environments (materials available to children, opportunities 
for play, visual slogans or lettering, clean, orderly, and 
enlightened), boys and girls demonstrate attitudes of 
adaptation to the new environment which favors the 
experience of feelings of security and protection within the 
classroom. 

Practice by imitating habits of cleanliness, order and 
courtesy that contribute to well-being and gradual 
adaptation to routines. 
 

e) In the conversation spaces, the children explain what they 
do before going to bed, when they get up, before eating, 
after going to the bathroom, when they play, when they 
want to talk and adults are talking, what they do with their 
families what do they do alone? The above with the 
purpose of knowing the habits they have formed. 

During the daily activities, the 
teaching staff observes and 
notes in their register, if the 
children practice by imitation 
habits of cleanliness, order and 
courtesy; among other 
information that you consider 
relevant to register. 

f) Through puppets, songs and poetry, students imitate the 
actions they must perform when practicing habits such as: 
ordering, greeting, asking permission, apologizing, washing 
hands and teeth, among others. 
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g) Through experiences with the sense of touch and smell, 
boys and girls recognize objects that are used in the 
practice of toilet habits (soap, toothbrush, toothpaste or 
toothpaste, shampoo, cologne, toilet paper, gel, towels, 
among others). 

h) During the day, the student population by imitation 
performs the habits of cleanliness, order and courtesy, 
which contribute to well-being and gradual adaptation to 
routines. 

 

Autonomy 

Second level 

Practice habits of cleanliness, order and courtesy with 
guidance from teaching staff to help meet needs and 
perform other actions. 
 

i) With strategies that help to build habits such as "The recipe 
for success", children assimilate (with the guidance of the 
teaching staff) to perform a new action, by themselves have 
several indispensable "ingredients": 

The teaching staff records their 
observations regarding the 
performance of the boys and 
girls to assess their progress 
by practicing cleanliness 
habits, order and courtesy 
during the scheduled activities; 
among other aspects, 
according to your criteria. 

 Emotion: whenever you are facing a challenge like, "go to 
the bathroom alone", "and open your snack" you must take 
it with joy because they learn to be better and stronger. If it 
is not achieved on the first attempt, they will have more 
opportunities. 

 

 Attention: you must observe the action you want to learn 
well, ask all the necessary questions to understand the 
procedure and try to remember each step. If you miss a 
step, ask as many times as necessary, but try to do it 
alone. 

 

 Express what it feels like: if doing a new activity on its own 
causes fear or insecurity, say it out loud and try to explain 
what it feels like. This will make it easier for others to give 
you help and always request everything with kindness. 

 

 We are not infallible: mistakes are always allowed, the 
important thing is to admit them and try to solve them. 
Before getting angry or feeling sorry for not doing 
something correctly, request an explanation and a second 
chance to achieve it. 

 

 Do it until you are an expert: habits require many 
repetitions, so it is important that they understand that 
doing it right once is not enough, the goal is to do it as well 
as possible each time the situation arises. Each 
achievement deserves a "celebration", that is, a word of 
approval, a pleasant gesture and the recognition before 
others that it already carries out tasks of personal care and 
grooming in an autonomous way. 
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j) In safe, warm environments with easy access to materials 
and spaces, the student recognizes cleanliness habits, 
courtesy and order by receiving good examples and 
sufficient opportunities to practice them. 

k) Through routine activities and with the support of slogans 
referring to the practice of cleanliness and order habits, 
boys and girls carry out health and hygiene habits that 
favor self-care practices. 

l) Through games such as "We play to wash ourselves," "Let's 
play to order", "I am polite", the population demonstrates 
the practice of different habits that help them meet needs 
and perform other actions. 

 

Autonomy 

Third level 

Carrying out some actions without the help of others 
(initiative in the practice of habits). 
 

m) Through the use of "work routes" children represent the 
development process of their projects using drawings, 
clippings or photos and with this they show confidence in 
their possibilities to carry out the planned tasks. 

The teaching staff register in a 
rubric, scale or other 
instrument, among other 
aspects, if the children practice 
habits of cleanliness, order and 
courtesy on their own initiative 
during the development of the 
proposed activities 

n) Strategies such as "helper of the day", "the captain of the 
table", "and the friend of the environment", encourage the 
student to identify habits of care and cleanliness of their 
environment such as: cleaning tables and chairs, ordering 
materials they use, collect waste, participate in recycling 
campaigns, among others. This with the intention that they 
develop concrete actions in order to strengthen a series of 
habits that benefit them personally and also to others. 

 

o) With the completion of workshops, the student population 
prepares and shares activities in which they have to take 
on tasks and identify necessary habits for their relationship 
with others. 

 

p) Through the provision of materials inside and outside the 
classroom, children manipulate different elements that 
facilitate them to perform actions that favor autonomy such 
as: opening packets of cookies, putting on and tying 
shoelaces; buttoning and unbuttoning the shirt, opening 
and closing the zipper, uncloging a bottle or snack from the 
snack, placing individuals on the table, playing with tucos, 
turning pages of the books and coloring. 
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q) Through the elaboration of the album "I can only", the boys 
and girls represent the habits of courtesy, order and 
hygiene that they already practice in an autonomous way, 
self-evaluate their progress and record it in a graphic way, 
either drawing the action that they manage to do alone, 
placing a cut or pointing it on a card built by the teacher. 
This strategy is for continuous and individual use, can be 
present throughout the year and each child will monitor in a 
particular way their own progress of autonomy. 

r) Through the "Problem solving" strategy, children with the 
guidance of the teacher, execute the following steps: 

s) Knowledge of the problem: do you know this activity or 
problem? Could you tell me what you should do? Tell me 
what are the things you can not do? What is the goal of this 
activity? 

t) Planning: do you know any activity similar to this one? 

u) Which one do you know? Explain to me, does this activity 
you know help you solve this problem? What is the use? 
Think how does that help you solve it? Tell what other ways 
to solve it, tell what you think, choose the form you will use 
to solve this problem. 

v) Execution and evaluation: do you know what you can not 
do? Tell me, what you are doing is the same as what you 
think to solve the problem, now what is the next thing you 
are going to do? Can you remind me of the plan I had, what 
do you think? 

w) Did it work to solve the problem? If you dimension not, then 
what can you do to solve it? 

x) Did this new plan work for you? Can you say that you 
managed to solve the problem? Tell me, what did you do to 
solve the problem? Remember the things you could not 
do? 

y) Through strategies such as "Fan of opportunities" where 
students are presented with multiple options to perform 
various tasks with autonomy, they choose by a vote the 
games they want to do and organize themselves to define 
the materials they require. Choose what activities they 
would like to perform and at what times of the day, in 
addition to how they planned them, what their interest is, 
how they decided and what role each child will play. 
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Health and nutrition 

First level 

Note for teaching staff:   It is important for the 
development of this content to coordinate with a specialist 
in the area of Nutrition to validate conceptual aspects, 
support material, preparation of menus, and talks with 
families and staff of school canteens. 

 

Identification of healthy foods. 

a) Through conversations and dialogues, children recognize 
which foods they prefer. They can make a mural with 
drawings or a collage using magazines, newspapers, where 
they choose and tear those foods that they like. 

b) In coordination with the families there is a "Healthy Eating" 
day, in which the families provide food prepared by them 
and share it with the whole group and discriminate which 
ones are the most nutritious. The student participates in 
songs and poems alluding to the subject. 

c) During the snack period the foods brought by the student 
body are analyzed. The teaching staff reads and describes 
the nutritional content of those products that come 
packaged. Then classify the foods that are part of the 
different groups of the circle of healthy eating, 
simultaneously reinforces the concept "healthy eating". 

d) Through topics of interest such as the semantic field of 
animals, boys and girls express products of animal origin. 

e) Through traditional games such as "Fruit Salad", "Lirón-
lirón", children show foods from the group of vegetables and 
fruits. 

f) With the use of flannelboards, posters, cork boards, among 
others, the figure of a large circle that simulates a plate is 
presented, the groups of healthy foods are assembled, 
which will be identified by color. Later they are asked what 
they understand by the term "healthy eating", the teaching 
staff enriches the term based on the answers given by the 
student population. Children gradually bring images of food 
and distribute them on the large plate according to the 
classification that has been given according to the food 
groups that make up the circle of healthy eating: vegetables 
and fruits, products of animal origin, fats and sugars, 
cereals, legumes and mealy vegetables. 

The teaching staff consigns 
information in an instrument of 
their choice to assess, if the 
child identifies through 
drawings, pictures or other 
experiences, some foods that 
make up the circle of healthy 
eating. 
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Health and nutrition 

Second level 

Recognition of the benefits of healthy eating and health care 
that contribute to the optimal well-being of the person. 
 

g) Through cooking workshops, children prepare some simple 
recipes and using healthy foods, they name about the 
benefits that the consumed foods contribute to health. 

The teaching staff encourages 
reflection spaces with the boys 
and girls, about the topics dealt 
with; they record information in 
a performance record, scale or 
other instrument to assess 
whether: 

h) Through natural foods taken to the classroom, the teacher 
along with the student identifies the concept of healthy 
eating and food that compose it. 

 Demonstrate with some 
actions how health benefits. 

i) In plenary and with the use of videos, documentaries and 
others on "Healthy Eating", the children identify the different 
benefits generated by eating well. Example: healthy foods 
provide energy, resistance to disease, desire to play and 
others. 

j) Through daily activities the students demonstrate in the 
kindergarten and in their homes, those actions that benefit 
health care. Example: 

 Recognizes some benefits of 
healthy eating for people. 

 
Other aspects according to 
the teacher. 

Maintain hygienic practices 
 

 Wash hands with soap and water before consuming food.  

 Washing food that is eaten raw before eating it.  

 Brushing teeth after each meal.  

 Hand washing with soap and water every time the bathroom 
is used. 

 

Maintain eating habits 
 

 Prefer foods prepared in the house.  

 Eat slowly in a harmonious environment.  

 Chew food well.  

 Have a regular meal schedule, three to five times.  

 Drink enough water.  

 Eat in a balanced way: fruits, vegetables, products of animal 
origin, fats and sugars, cereals, legumes and mealy 
vegetables. 

 

 Consume at least five servings a day of fruits and 
vegetables. 
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 Eat natural and fresh foods. 

 Decrease the consumption of salt and sugars. 

 Avoid the consumption of fried foods, sweets and junk food. 

 Avoid the consumption of food while watching television. 
 Select foods of animal origin low in fat. 

Practice physical activity every day. 

 

Health and nutrition 

Third level 

Understanding the importance of consuming healthy foods. 
 

k) With activities such as a contest called "Rescue of traditional 
recipes" prepared with healthy foods such as: picadillos, 
gallo pinto, pot of meat, chickpeas, among others; The 
student body and their families describe the importance of 
eating healthy foods. 

During the development of the 
proposed actions, the teacher 
or teacher in an anecdotal 
record the performance of 
children to assess whether: 

 Identify foods healthy in 
their snacks. 

l) Through exhibitions of a variety of products that are grown in 
the community, the student population distinguishes those 
that can be consumed as part of a proper diet. 

 Understand the importance of 
eating healthy foods. 

m) Through activities such as the creation of gardens where 
children grow a variety of products, which are consumed 
and sold in a "Farmer's Fair", the students identify the 
importance of consuming healthy foods. 

Other information that the 
teacher considers relevant to 
write down. 

n) Through actions that are carried out in the daily routine, 
children become aware of the hygiene measures that are 
available to them in relation to the consumption of food. 

 

o) Through non-tangible reinforcements such as applause, 
hugs, the teaching staff rewards the awareness of the 
consumption of healthy foods in snacks. 

 

Execution of actions that contribute to the cleanliness and 
conservation of the environment. 
 

p) Through activities such as clean-up campaigns in 
kindergarten, in the community and in homes, children and 
families experience the elimination of pollution sources and 
mosquito breeding sites for diseases such as dengue to 
contribute to a healthy environment . 

The teaching staff registers in 
an instrument of their choice 
among other aspects according 
to their criteria, if the children, 
execute healthy environmental 
practices that contribute to their 
well-being. 
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q) With the support of laminarians that show situations of risk 
such as: playing near the kitchen, cleaning fluids available 
to children, living with pets in dirty environments, among 
others, boys and girls distinguish those situations that may 
threaten their well-being, security and look for alternatives 
to face them. 

r) With the support of various audiovisual resources, children 
discriminate some diseases that are caused by 
environmental problems in their community and know 
measures to avoid them. 

s) Through dialogues and dialogues, the children express 
some environmental problems of the community, their 
repercussions on health and propose actions that should 
be practiced to solve these problems. 

t) Through actions such as keeping the floor and materials of 
the different interaction spaces clean to eliminate the 
spread of flies, cockroaches, rodents and other animals 
harmful to health, avoid the use of materials such as: 
carpets, stuffed animals, pillows and others who 
accumulate dust, children make healthy environmental 
practices for the benefit of their health. 

 

Attention 

First level 

Progressive acquisition of the ability to pay attention. 

a) Through routine activities, the student body and the teaching 
staff listen and perform actions that favor the development 
of attention. For example: 

 Look into the eyes when speaking, 

 Call each person by name, 

 See the face and at the same height as the person with 
whom you speak, 

 Be located in a place where everyone can see and hear, 

 Use short and clear sentences, 

 Use gestures that help them understand, 

 Detect elements that can distract, 

 Ask questions about the experiences. 

b) Through the experiences that are carried out during the daily 
routine, the student population is instructed to pay attention so 
that they can recognize what this action means. 

During the proposed actions, 
the teaching staff records in an 
anecdotal record the progress 
of the boys and the girls when 
performing actions that allow 
the development of the 
capacity to pay attention such 
as: identifying elements, 
enumerating objects, following 
instructions, among others. 
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c) Through a series of games that promote the identification of 
elements, the follow-up of instructions, observation, boys and 
girls execute strategies that help them to develop attention. For 
example: 

 Put an object so that it is observed carefully and then a 
series of questions are asked about it consecutively to 
avoid that the view of the object is removed. 

 Place several objects on a table, the children observe them 
and then close their eyes and hide one to discover which 
one is missing (the number of objects gradually increases). 

 Perform instructions execution. Start giving an instruction 
such as: "bring a red crayon", then the instructions are 
increased: "bring a red crayon and put them on the table". 

 Identify different sounds of the environment with closed 
eyes. 

d) Durante los diferentes momentos de la rutina diaria se 
proporcionan espacios donde el estudiantado focaliza su 
atención en una de varias experiencias de acuerdo con el 
interés que esta les despierta. 

 

Attention 

Second level 

Understanding the importance of paying attention. 
 

e) Through exercises that can be done during the day, children 
describe the characteristics of the different moments in which 
they should pay attention to: 

 Perform activities that interest them as a means of focusing 
their attention 

 Remember and name three, four or five things they can find 
at home and take them to the classroom the next day. 

 Remember a word or a number and when listening to it in a 
list, they make a signal indicating that they identify it. 

 Observe a classmate who disguises himself with various 
accessories and when he removes some they discover 
which ones have disappeared 

 Recognize items originally placed in a certain order, which 
then varies (without the children seeing them), so that they 
are put back in the initial order. 

The teaching staff holds talks 
with the children, where they 
provide relevant information to 
assess whether: 

 Describe situations in 
which it is important to pay 
attention. 

 Understand and 
differentiate actions in 
which it is necessary to 
pay more attention than in 
others. 
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Suggested mediation strategies Suggested evaluation 
strategies 

 Remember several objects stored in a closed box, whose 
names can be repeated without seeing the inside of the 
box. 

 Conduct competitions or races where they have to carry an 
object in their hands and not throw it away, for example a 
spoon with an egg or a potato. 

 Use large dice and perform movements according to the 
number that comes out, for example if the number one has 
to jump, if the number two comes out they have to laugh, if 
the number three comes out they have to shout, among 
others. 

f) Through activities where you can pour solids and liquids 
such as: passing seeds or grains from one container to 
another with spoons, tongs and tongs, water from one 
container to another with a sponge and a dropper, open 
and close jars of different sizes, the student becomes 
aware of the importance of attention when performing each 
action. 

g) With the use of different materials in the interaction spaces, 
the student population becomes aware of the importance of 
paying attention when performing activities such as: 
pointing, following models, looking for differences and 
similarities, making mazes and coloring. 

 

Attention 

Third level 

Identification of the benefits of paying attention. 
 

h) Through board games such as: couples, dominoes, lottery, 
puzzles, contrast (look for the difference between two 
images), boys and girls develop their attention capacity and 
recognize its benefits. 

i) By means of large sheets or photographs, where several 
elements appear, the student population discriminates the 
one with a specific characteristic, the one that does not 
belong to the group, the one with the correct shadow, which 
favors their attention capacity. 

j) Through individual and group activities (such as making 
sequences, telling stories, categorizing elements and 
finding partners), the student becomes aware of the 
benefits of paying attention. 

Through an instrument of their 
choice, the teaching staff 
records information on 
observations made to the 
children to assess whether 
they identify the benefits of 
paying attention when using 
observation, logic, association, 
discrimination, among other 
aspects in accordance with the 
teacher's criterion 

 
 
 



 
 
 

Suggested mediation strategies Suggested evaluation 
strategies 

Feelings and emotions 

First level 

Identification of emotions and feelings. 

a) With the use of faces with several expressions (happy, sad, 
angry, scared, surprised), children discriminate emotion 
according to the situation that is presented to them. 
Example: -When my friend does not want to lend me his toy 
I feel - When my friend lends me his toy I feel - When I help 
a child or a girl who feels lonely, I feel - When I'm alone In 
the darkness I feel, "When my teacher catches my attention 
I feel, among others. 

b) With the use of drawings or images that represent fear, joy, 
sadness, surprise, anger, among others, children observe 
and manifest the different emotions and possible situations 
that generate them. 

During the development of the 
activities, the teacher observes 
and records information in an 
instrument of their choice to 
assess whether the children 
express their feelings through 
gestures or words and identify 
emotions from situations that 
provoke them, among others. 

c) From spontaneous games that invite gestures with a bit of 
exaggeration, boys and girls express emotions, feelings and 
identify the gestures that represent them. 

 

d) At different times of the day, boys and girls express the 
feelings that are experienced at the time they occur, for 
example, if my work has been broken or if a classmate 
broke them, how do I feel? ? 

 

e) With the activity "Emotional photos" where images of people 
expressing different emotions are presented, the boys and 
girls execute the following actions: 

 

 Select and classify the photos of people who are happy, 
sad, ashamed, who feel anger, anger, fear, worry. 

 

 They say or describe the emotions that people show in the 
photos before various situations that make them feel that 
way. 

 

 Remember a personal situation in which they felt like some 
of the people in the photos. 

 

Feelings and emotions 

Second level 

Recognition of one's emotions and feelings. 
 

f)   Through the use of puppets, the student body identifies your 
feelings and emotions. 
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Suggested mediation strategies Suggested evaluation 
strategies 

g) Through the activity "Simultaneous Emotions" where 
situations are identified in which they have felt joy and 
sadness simultaneously, boys and girls invent a story or 
situation in which they could feel two emotions at the same 
time. 

h) With the use of different types of music, boys and girls 
represent their feelings and feelings by painting with their 
hands or feet on large surfaces of paper. 

Through an instrument of their 
choice, the teaching staff 
records information on 
observations made to children 
to assess whether they 
recognize their emotions when 
performing gestures, drawings 
with different expressions or 
posing hypothetical situations. 

i) In the elaboration of a collage with cuts, the student 
population represents the different reactions that can have 
according to the emotion that they experience (joy, 
sadness, fear, among others). 

 

j) By modeling and drawing, children show how they feel about 
different situations that are presented to them. 

 

k) Through the development of a group book called "Our 
emotions", with drawings and clippings on joy, sadness, 
confidence, jealousy, surprise, among others, the student 
demonstrates their feelings and emotions. 

 

Development of the capacity to express and receive 
affection. 

During the participation in 
rounds and games, the 
teaching staff observes the 
children; and register them in a 
rubric, performance record, 
scale or other instrument in 
order to assess whether: 

 Identify situations in which 
affection is shown. 

 They show their partners 
(as) expressions of 
affection both physical 
(hugs, handshake), and 
verbal. 

l) With different rhythms of music, boys and girls distinguish 
emotions (joy with salsa, tenderness with music for babies, 
among others). Subsequently, they express with whom 
from their immediate surroundings they relate the feelings 
and emotions experienced with each musical rhythm. 

m) Through activities such as "My most tender phrase, poem 
or song", the student identifies his favorite phrase or song, 
accompanying each of these expressions with physical 
expressions of affection such as hugs, handshakes and 
caresses. 

n) In the activity "The love round", in which music is used, 
children move through space and when the music stops, 
they hug the boy or girl closest to them and they say 
something that they like of them, or give him a hug, a kiss, 
a caress or a kind gesture. 

When the music continues, they make a circle following the 
rhythm; They can change the direction of the circle several 
times, allowing them to identify different types of affection. 
In this round you can invite children from other groups, 
other teachers or family members. 
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Suggested mediation strategies Suggested evaluation 
strategies 

o)     Perform group dynamics where the student population 
can have physical contact, demonstrate affection and 
express different emotions. It reflects on the power of self-
hugging and group hug to experience feelings of security 
and love. 

p)    Through the dynamic that could be called "Today we will 
love a lot ..." children will have the opportunity to show 
affection and appreciation. Every day with different songs 
like "I love you and you me" a child receives the affection of 
all his companions. 

q)    In the workshop "Caresses and massages", boys and girls 
are placed in pairs and in a warm and respectful 
environment (with soft music, natural aromas, open spaces, 
cozy materials such as pillows, carpets, stuffed animals) 
different types of expressions of affection whenever they 
allow it. 

 

Feelings and emotions 

Third level 

Demonstration of self-control attitudes that favor the 
proper handling of their feelings and emotions, according 
to age. 

r) With the use of techniques that promote the learning of 
strategies to understand and regulate emotions, the 
student identifies the internal sensations and controls them 
to avoid conflicts. Examples: "The volcano and the traffic 
light". In both cases, what is sought is for the child to 
recognize that feelings and emotions have intensities and 
that in each of the moments a series of different 
sensations are experienced. 

s) Using the situations of everyday life in the classroom, the 
student population practices control of anger and 
impulsiveness by recognizing when they are getting angry, 
making a "stop", breathing, counting to three and thinking 
of an alternative solution to the situation that causes them 
to hit, fight or throw tantrums. 

t) In the "Game of the statues" the boys and the girls develop 
the control of their behavior when performing movements 
of corporal expression. By representing each statue, they 
hold the posture in silence for a while. 

u) Through artistic, recreational-sporting and other festivals, 
students show self-control skills by participating, waiting 
their turn, listening to others, making decisions and sharing 
impressions about the results of their experiences. 

The teaching staff registers in 
an instrument of their choice if 
the boys and the girls 
demonstrate attitudes of self-
control in daily situations raised 
in the classroom, as well as in 
games and other scenarios. 
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Probable time: From the beginning of the school year in Interactive II until the end of the Transition 

Cycle. 

 
Purpose 

 
The purpose of this unit is for each child to be able to: 

 
 Develop the ability to socialize and establish relationships with adults and peers, assuming roles, functions, rights 

and responsibilities in the different contexts in which it operates. 

 

 Interact in activities of group and individual coexistence in order to gradually acquire values and norms of respect 
for diversity. 

Individual and collective learning to achieve: 

 
 Identification of the members of the family, the educational center and the community, by sharing individual and 

group activities where the gradual construction of values and social norms that contribute to insertion in these 
contexts is promoted. 

 

 Experimentation of experiences that favor the continuity of learning between the level of Preschool Education and 
the first year of General Basic Education. 

 

 Valuation of diversity in all expressions of coexistence. 
 

 Application of conservation and environmental protection measures. 
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Curricular contents 

Conceptual Procedural Actitudinal 

Socialization and 
Interactions 

Family: First Level  Values the family group 
to which it belongs. 

 Participates in making 
family decisions that 
concern all and all. 

 Become aware of the 
importance of frequent 
dialogue with the 
members of your family 
to assume shared 
values. 

 Demonstrates flexible 
attitudes in the family 
environment in which it 
operates. 

 Recognizes the different 
roles, functions, rights 
and responsibilities of 
others. 

 Recognizes the 
differences and 
similarities between 
family members. 

 Appreciate the diversity 
of different family 
groups. 

As: Knowledge of personal and 
family history. 

 
Identification of the members of 
the family group. 

 Personal and family history. 

 Members. 

 
 

Family: Second Level 

As: Identification of the roles, 
functions, rights and 
responsibilities of the family 
group. 

 Roles. 

 Functions. 

 Rights (security, 
protection, affection, 
food, education). 

 Responsibilities 
(work, study). 

Family: Third Level 

As. Recognition of family types. 

 
Identification of similarities and 
differences between family 
groups. 

 Types of family (size, 
culture, members). 

 Similarities. 

 Differences. 

Educational Center: First Level  Shows pride in 
belonging to their 
educational center. 

 Values the roles, 
functions, rights, 
responsibilities that 
different members of 
the educational center 
have. 

 Practice flexible 
attitudes in the 
educational center in 
which it operates. 

 Demonstrate 
commitment according 
to their age with the 
improvement of their 
educational center. 

As: Recognition of the people and 
physical spaces of the 
educational center to which it 
belongs. 

 Officials. 

 Spaces (classrooms, 
dining room address, 
sanitary service). 

Educational Center: Second Level 

As: Identification of the roles, 
functions, rights and 
responsibilities of the people 
who work in the educational 
center. 

 Roles. 

 Functions. 

 Rights (expression, 
participation). 

 Responsibilities. 
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Curricular contents 

Conceptual Procedural Actitudinal 

Educational Center: Third Level  

As: 

 Articulation of the level of 
Preschool Education and 
First Year of General Basic 
Education. 

Experimentation of 
experiences that favor the 
continuity of the 
apprenticeships, between the 
level of Preschool Education 
and the First Year of the 
General Basic Education. 

 Participates in social 
interactions that promote 
democratic values, 
equity and solidarity of 
their educational center. 

 Appreciates the 
experiences offered by 
the school for the 
continuity of learning in 
the following cycles. 

Community: First Level  Values their own community 
environment. 

 Values the cultural 
contributions of the 
community where it comes 
from. 

 Participate in processes that 
allow you to experience the 
social and cultural diversity 
in your community. 

 Shows commitment 
according to their age with 
the improvement of their 
community. 

 Participate in situations that 
arise in your community 
according to your 
possibilities. 

 Participates in making 
decisions that are part of 
the environment in which it 
develops. 

 • Demonstrates solidarity 
according to age in 
common causes in favor of 
environmental problems. 

As: Identification of the immediate 
environment and the 
components of the community 
where the educational center is 
located. 

 Immediate environment 
(what surrounds the 
educational center). 

 Components of the 
community (public 
telephone, houses, trees, 
power lines, health center, 
gardens, coffee plantations 
and others). 

Community: Second Level 

As: Recognition of the roles played 
by the servants of the 
community to which the 
Educational Center belongs. 

 
Application of conservation 
measures and protection of the 
communal environment. 

 Roles of community 
servers (journalists, 
artists, baker, 

 Carpenter, shoemaker, 
fireman, pulpero, chef 
among others). 

 Measures of conservation 
and protection of the 
environment. 

Community: Third Level 

As: 

 Characteristics of other 
communities they know. 

Identification of the 
characteristics of other 
communities. 

 
 
 



 
 
 

Curricular contents 

Conceptual Procedural Actitudinal 

We are different and equal: First Level  Shows respect for human 
diversity. 

 Values other people's ideas. 

 Manifest ability to relate to 
other people. 

 Understands others without 
discrimination. 

 Recognizes that all people 
regardless of their own 
conditions have the same 
rights. 

As: 

 Differences (sex, creed, 
culture, ethnicity). 

Recognition of the similarities 
and differences of people. 

 Similarities (sex, creed, 
culture, ethnicity). 

 

We are different and equal: Second Level 

As: 

 Individual conditions of the 
person (physical 
constitution, religion, 
culture, language, 
language, among others). 

Identification of the particular 
conditions of the people and 
the importance of helping each 
other. 

 Collaboration 
between people. 

 

We are different and equal: Third Level 

As: 

 Respect for diversity. 

Demonstration of respect for 
diversity. 

Coexistence: First Level  Acquires attitudes of respect 
towards others. 

 Applies equality in dealing 
with classmates, peers and 
teaching staff. 

 Understands the feelings 
experienced in conflictive 
situations. 

 Demonstrate assertiveness 
in conflict situations. 

 Shows companionship in the 
different activities that it 
carries out. 

 Demonstrate fairness in the 
games he plays with his 
peers. 

As: 

 Attitudes to live 
together (courtesy, 
order, cleanliness, 
organization and 
collaboration). 

Identification of attitudes 
that contribute to healthy 
coexistence. 

Coexistence: Second Level 

As: 

 Social norms. 

Demonstration of social norms 
that favor healthy coexistence. 

Coexistence: Third Level 

As: 

 Values (responsibility, 
tolerance, freedom, 
solidarity, respect and 
others). 

Practice of values that favor 
healthy coexistence. 
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Suggested mediation strategies 
Suggested evaluation 

strategies 

Socialization and 
interactions 

Family 

First level 

 

Knowledge of personal and family history. 
 

Personal history 

a) By means of photographs, home videos or drawings made 
by the students regarding their personal history, they 
observe aspects such as: people who are in the different 
images? What places do they observe and their 
characteristics? What activities are they doing? 

b) What special moments are reflected? Among others. 

c) Through the elaboration of albums and books of the "origin 
of their life", the boys and the girls describe the aspects that 
are more significant to them and that they remember, later 
they relate it to their classmates. 

d) Through conversations, interviews and other activities that 
allow information to be collected, children identify "The 
origin of their life" and answer questions such as: how did 
their parents meet? 

e) Where did you see yourself for the first time? Where was it 
born? Who chose your name? Why did you call it that way? 

f) What does your name mean? How was your baby? What 
pranks have you done? 

g) From the previous conversations, the student population 
constructs its own "photography" by means of comic strips, 
cuttings of magazines and others, where they locate their 
place within the family. Then they all elaborate a mural and 
each boy and girl explains their work to their classmates 
and companions. They can also invite families and share 
the productions made by the boys and girls. 
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Suggested mediation strategies 
Suggested evaluation 

strategies 

Family history 
e) With the use of photographs, drawings of families and tools 

of digital drawings of different software such as Paint, Tux, 
Micro worlds, among others, the student observes aspects 
of his family history such as: which are the members that 
compose it ?, What is the family bond that unites them ?, 
what are their names and surnames ?, among others. 

f) Through conversations with different members of their 
family, the children describe aspects such as: where were 
they born? What was their childhood like? What games did 
they play when they were boys and girls? In what 
educational center? They studied? How did they dress? 
What pranks did they do? What is their favorite food? What 
activities do they like to do? 

g) Later they bring to the classroom cut-outs, photos, drawings 
among others, and identify the aspects investigated and 
build laminarians or murals that contain the information 
obtained to relate it to their peers. 

h) Through the "Family Treasures" experience, boys and girls 
show appreciation for the history that surrounds their family 
when: 

 They make "a trunk" (box, plastic container, wood, 
cardboard, wicker among others) that will represent a 
"hidden treasure" where significant objects are placed for 
the family. Children in the home investigate the history of 
the object requested, however, this should be placed in 
the trunk without the child and the girl being aware. 

 Participate in the treasure hunt both inside the classroom 
and in outdoor spaces, solving "clues" that are 
represented in a pictorial map. These clues lead them 
through a route that contemplates the expiration of 
obstacles, movements, research, planning and 
collaboration between peers and companions. 

 Find the treasure and participate in a plenary, where they 
must "guess" to whom the object belongs from the 
description that the teacher makes of the owner. 

 Talk about the meaning of the object from generating 
questions such as: What story did they tell you about the 
family object? Why is it important for their family? 

The teaching staff consults in 
an instrument of their choice 
information provided by the 
boys and girls during the 
exhibition of their creations to 
assess whether: 

 Describe some events in 
which those who have 
participated with their 
family. 

 Show appreciation for their 
family members. 

 

Other aspects according to the 
teacher. 
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Suggested mediation strategies 
Suggested evaluation 

strategies 

i) At the end they prepare a classroom space so that they can 
demonstrate all the previously used objects and invite their 
relatives to observe them and provide other important 
additional information. 

 

Identification of the members of the family group. 
 

j) Using photographs, drawings and software among others 
about the family, boys and girls recognize the members that 
make it up, express the family bond that unites them, their 
name and surnames, occupation, their characteristics, 
tastes, with whom they identify more, the place where they 
live, among other aspects. With this material you can make 
resources such as: murals, pictorial slates, albums, 
laminarians, and sequences among others. 

k) Through the elaboration of drawings, murals, pictorial slates, 
albums and participation in conversations, the students 
describe the members that are part of their family. 

l) With the use of photographs or drawings of family members, 
the children create a family tree with the help of their 
teacher or teacher. 

m) With the development of activities such as "Family Day", 
boys and girls invite their family members (parents, siblings, 
grandparents, uncles, cousins and others) to share artistic 
activities in which they express different roles and family 
experiences, in order to strengthen the socio-affective ties. 

n) The student population with teacher support elaborate 
letters, cards, drawings, albums where they express 
different manifestations of affectivity to their family. Upon 
reaching their homes they embrace their loved ones and 
give them the gift 

o) Through recordings with positive messages, families show 
affection and affection to children and girls. In the classroom 
the students listen to them and express how they feel. 

p) Through artisan workshops and visits to places where you 
can observe and appreciate the folk crafts made in the time 
of grandparents or great grandparents, the student 
population builds the history lived by their ancestors from 
these elements. 

During the development of the 
activities the teaching staff 
consigned in an instrument of 
their choice information 
provided by the boys and girls 
to assess, among other 
aspects, the following: 

 They recognize 
characteristics of some 
members of their family. 

 Express affection to the 
members of their family 
when making letters, 
cards, drawings, albums 
and others. 

 Identify the members of 
your family 

 

Other aspects at the discretion 
of the teacher. 
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Suggested mediation strategies 
Suggested evaluation 

strategies 

Family 

Second level 

Identification of the roles, functions, rights and 
responsibilities of family members. 

 

q) Through dramatizations, puppet shows, stories, songs, 
among others, the student recognizes the roles of each 
member of the family. 

r) With animated stories such as "A big family for a small 
nest", the importance of belonging to a family group is 
highlighted. The boy and the girl recognize that it is in this 
area where their needs for security, protection, affection, 
food, education are met. 

s) In a forum cinema, using videos such as "Mom of what 
color are kisses", where the different feelings and emotions 
generated by the displays of affection that are experienced 
as a family are illustrated, the student population 
discriminates different ways in how their families express 
affection, protection, care and how they can express 
themselves to their peers and companions. 

t) In conversations, boys and girls describe the functions 
performed by the family (security, protection, affection, 
food, education) and in subgroups they make a collage that 
represents them. 

u) With a prior invitation, the student takes a member of the 
family to the classroom, to express to the group the role 
that plays in it. 

v) As a family, boys and girls investigate about the rights 
(safety, protection, affection, food, education) and 
responsibilities (work, study) of each member. They create 
an original way to present what they researched and share 
it with their classmates. 

w) With the experience "The family hug" and with songs like "I 
love you", "The family is love", the student strengthens the 
bond with the people of his family, through letters, cards, 
drawings, family albums or others with whom they express 
their emotions and feelings. 

x) With the information gathered, they assemble a mural that 
reflects the contribution of all, in terms of rights (security, 
protection, affection, food, education) and responsibilities 
(work, study). 

The teaching staff consigned 
in register, scale or other 
instrument of their choice, 
information obtained from the 
observations made during the 
dramatizations, stories, or 
games, to assess the 
performance of children in 
aspects such as the following: 

 They recognize functions 
assumed by some 
members of the family 
group. 

 Express some rights of 
family members. 

 Identify the roles that each 
member of the family has. 

 

Other aspects according 
to the teacher's criteria. 
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Suggested mediation strategies 
Suggested evaluation 

strategies 

y) With an extended invitation to grandparents, uncles, cousins 
or other relatives, simultaneous workshops are carried out 
such as: embroidery, cooking, crafts, painting, gardening, 
storytelling (stories, rhymes, poetry, songs), board games 
(board , letters, chess), computing and others. With this, 
the boys and girls share and learn about roles and 
functions of the family group. 

 

Family 

Third level 

Recognition of family types. 
 

z) Through videos such as "Family Diversity", children observe 
the diversity of families, and name their characteristics, 
come to the conclusion that no matter how my family is, 
they are all a source of affection and love. 

aa) Through songs and videos such as "Types of family" 
(www.youtube.com/watch?v=QTIbpCCzd3c) and "Let's 
learn the different types of families with Pelayo and his 
gang" (www.youtube.com/watch?v= osRxj6sdvcY), the 
student population locates the different types of family and 
their characteristics. 

bb) Taking advantage of the photos, albums, murals, collage 
made previously, the children identify and compare the 
different family cultures. 

cc) Using photos, drawings, cuts, the student identifies through 
a mural the different family groups (size, culture, 
members). 

dd) Through dramatizations, boys and girls represent the 
activities they usually perform as a family at different times 
and places. 

ee) The student population, with the guidance of the teacher, 
make bar graphs with photographs or drawings in which 
they show some elements that predominate in families, for 
example: How many families are Costa Ricans, 
Nicaraguans, Salvadorans, Colombians, Italians , Swiss, 
Chinese, Japanese and others? And comment on some 
cultural characteristics of families. 

Through the elaboration of 
proposed graphic 
representations; the teaching 
staff collects information in an 
instrument of their choice to 
assess whether the children 
recognize characteristics that 
distinguish different family 
groups. 

 
Other information in the 
teacher's opinion. 
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Suggested mediation strategies 
Suggested evaluation 

strategies 

Identification of similarities and differences between family 
groups. 

During the realization of the 
proposed activities, the 
teaching staff consigns on a 
scale, register or other 
instrument, the performance of 
children in aspects such as the 
following: 

 Describe some similarities 
between different family 
groups. 

 Express some differences 
between different family 
groups. 

 They show respect for the 
differences of different 
family groups. 

 

Other aspects according to the 
teacher. 

ff) Through songs like "My family I like it that way", the students 
recognize the different types of family (size, culture, 
members) and value them. 

gg) Through conversations with some family members, visits to 
some houses, videos, photos, family drawings, among 
others; the student population recognizes: characteristics, 
games, foods, celebrations, traditions, customs of other 
families. 

hh) With the development of a collective collage, children 
discriminate similarities and differences that characterize 
some practices of social and cultural coexistence in 
different families (celebrations of births, first communions, 
birthdays, Christmas, marriages, rituals, customs, religions, 
among others). 

ii) In plenary, the student describes similarities and differences 
of the different families that make up the classroom group 
and the teacher records the information. 

jj) Through the development of a "family day" where they 
participate in workshops, games, sports and meals, 
children show the similarities and differences between their 
families. 

School 

First level 

Recognition of the people and physical spaces of the 
educational center to which it belongs. 

 

a) Take a tour of the facilities of the educational center so that 
the student population locates the main physical spaces: 
classrooms, address, dining room, health services, 
playgrounds, security zones, emergency exits, among 
others and the services that these They offer him. 

 The teaching staff 
consigned in the 
instrument of their choice, 
relevant information during 
the games to assess if the 
students recognize some 
officials of the educational 
center and if they 
recognize their main 
places. 

b) Organize a welcome the first week of the school year, with all 
the teaching and administrative staff, so that the student 
identifies the officials who work in the educational center: 
director, director, teachers, janitors, cook, agent of security 
and others. 

Other information in the 
teacher's opinion. 

c) Using games like "I introduce myself", "The puppet 
presenter", "Knowing ourselves", among others, the boys 
and girls identify the names of their classmates and their 
classmates and of the teacher with whom they will live 
during the cycle academic 
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Suggested mediation strategies 
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d) Through activities such as poetry, songs and others that 
generate positive feelings, children and girls are shown that 
kindergarten is a safe place to find friends, have fun and 
learn. 

 

School 

Second level 

Identification of the roles, functions, rights and 
responsibilities of the people who work in the educational 
center. 

 

e) Through the use of materials such as laces, puzzles, 
associates, the student recognizes the educational center 
officials and their respective roles. 

f) Through dramatizations or puppet shows, the student 
population expresses the roles played by school officials. 

g) Through the activity "Guest official", the student body 
together with the teaching staff, organize a space of the 
daily work with poetry, songs, delivery of a present 
prepared by the boys and girls (card, drawing, craft) to 
provide a recognition and to express his gratitude to that 
guest for his functions and responsibilities before the 
service he provides to the educational center in the welfare 
of the student population. 

h) Through interactive games, films and theatrical 
performances, the student is shown the rights (expression, 
participation) and responsibilities of each member of the 
educational center. 

i) Through the use of previously elaborated puzzles, which 
represent the functions, roles and responsibilities of the 
people that make up the educational center, the boys and 
girls assemble and explain them. 

At the end of the 
dramatizations, the teacher 
makes final comments with the 
children in which they record 
relevant information to assess 
aspects such as the following: 

 

 They recognize in the 
representations some 
roles played by the people 
who work in the 
educational center. 

 Name some functions of 
the people who work in the 
educational center. 

 Identify some rights that 
school officials have. 

School 

Third level 

Experimentation of experiences that favor the continuity of 
the apprenticeships, between the level of Preschool 
Education and the First Year of Basic General Education. 

j) By means of articulation visits between the levels of 
Preschool Education and the first year of Basic General 
Education, the student explores the facilities of the 
educational center, guided by an official that shows them. 
The above in order that they will become familiar with the 
place. 

During the development of the 
activities, the teaching staff 
write down in their register, 
information that allows them to 
elaborate a comparative table 
where similarities and 
differences between the 
kindergarten and the school 
are established. 
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strategies 

k) Through an exchange between the boys and girls of the 
garden and the first year of the General Basic Education, 
where different moments are planned (snacks, games, 
festivals, fairs, championships, among others) relations are 
strengthened and learning in a natural way among them. 
The freshmen tell them what the school is like, who works 
there, what they do, what their uniforms are like and what 
their differences are with respect to kindergarten, what they 
have learned, what they like to do most in the educational 
center, among other appreciations. 

l) Through recreational-sport festivals between the students of 
Preschool Education and the first year of Basic General 
Education, they perform various activities that allow them to 
take advantage of play spaces. Traditional games such as 
bolinchas, rayuela, cromos, anda, and oba are rescued and 
the activity is used so that the first year teachers of the 
General Basic Education can talk with the boys and girls 
who will attend school the following year. 

m) Through the dynamic "The godparents" where a child of first 
year accompanies a child of Preschool Education, an 
agenda of activities is prepared that includes enjoying 
recess, visiting the school soda, receiving a lesson and other 
activities. At the end of the meeting period, the first-year 
boys and girls write a text and those in the garden make a 
drawing of the shared experience and exchange the 
creations and express how they felt. 

n) Through shared activities with the teachers who teach the 
subjects of Music, Plastic Arts, Physical Education, Home 
Education, among others, creative workshops are organized 
where the children of Preschool Education participate (in 
small groups) of the activities of each specialty. 

o) As a whole, the student population and the teaching staff 
prepare a comparative table where similarities and 
differences are established between the kindergarten and 
the school, including elements such as entry and exit 
schedules, play spaces, uniforms, activities, among others, 
that favor the continuity of learning between both levels. 

Other teaching 
aspects 
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Community 

First level 

Identification of the immediate environment and the 
components of the community where the Educational 
Center is located. 

 

a) By carrying out projects such as "Exploring my community", 
children recognize their characteristics, with the execution of 
the following activities: 

Before 

 The teacher organizes the student population in a circle 
around a flip chart where only the kindergarten is drawn. 
It is based on generating questions through which the 
places of the community that children know are 
graphically constructed. Example what is on the way 
from your house to the Kindergarten? What 
establishments are close to your house? Who lives near 
the park, the church, the school? Among others. 

 Of the places mentioned, those that can serve as a point 
of arrival (stations) are chosen together to meet and 
share what has been seen. 

 Establish among all the rules of behavior and safety 
rules during the tour. 

 Organize with the student the activities that will be 
carried out during the tour: 

o Psychomotor activities. 

o Food. 

o Periods of rest. 

o Plenary. 

During 

 Boys and girls are observing with binoculars (previously 
prepared by families in a workshop) the elements that 
are on the road before arriving at the station. Properly in 
the station, the teacher gathers the students around the 
flip chart and they record, through cuts contributed by 
all, the observed elements. Examples: public 
telephones, houses, trees, power lines, health center, 
gardens, coffee plantations and others. In addition, other 
programmed activities such as games, snacks and rest 
are carried out. 

During the construction of the 
flip chart, the teaching staff 
diagnoses the knowledge that 
the children have regarding 
places they know in the 
community where the 
educational center is located. 
Record your observations in a 
scale or other instrument. 

 

Through the oral questions 
made by the teaching staff, it 
assesses whether the children 
identify some components of 
the school's community. 

 
Other aspects at the 
discretion of the teacher. 
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 • Before leaving each station, the group meets and 
leaves a memory as a symbol of their stay there. 
Example: Give a pennant, sticker, or any other element, 
with a slogan like "Children exploring your community." 

After 

 The children observe the two flipcharts (the one before 
the tour and the one after it), compare them to see the 
different elements of the context that they incorporated 
in each one and create another that includes all the 
elements that the community has where is the 
educational center. 

 Each boy and girl chooses the element of the community 
that they like the most and builds a model with the help 
of their family. He brings it to the Garden and, together 
with his classmates and companions, he constructs a 
general model that will represent the community where 
the educational center is located. 

 Once the model is finished, the possibilities of location, 
size, shape and distance relationships between the 
components of the model are explored together. With 
questions like: What is the biggest construction? 

 How many houses are near the educational center? 
What means of transport is most used in the 
community? 

 What is closest to or farthest from kindergarten? Where 
is your house located? How many establishments are 
there in the community? Among other. 

b) From the collection of representative objects of the 
community contributed by the family, the boys and the girls 
recognize the relationship of the element with the place to 
which it corresponds, for example: a confection in the 
pulpería, a syringe in the center of health, a cross in the 
church, a plant in the park. 

c) With puzzles, lace, curtains, made from photos of the 
community, the student population is discriminating the 
elements of the community to which the kindergarten 
belongs. 

d) Through the use of technological resources (cameras, cell 
phones, iPad, computer, video beam and others), images of 
the route in the community are collected, so that the children 
can describe the climate, the relief, the flora, the fauna; 
discriminate environmental sounds (voices, cars, animals, 
wind, river, among others) and the characters of the 
community (vendors, neighbors, relatives, among others). 
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strategies 

e) Once organized in groups, each one mentions what the 
place where they live is called and describes the 
characteristics that the east has. 

f) Through the preparation of a model the student performs 
the "simulation of a community", with its respective 
environment and components, with the purpose of executing 
the security rules that they require to protect their physical 
integrity. 

 

Community 

Second level 

Recognition of the roles played by the servants of the 
community to which the educational center belongs. 

 

g) With games like "One, two, three, profession", the boys and 
girls move around the total space and when listening to the 
slogan "One, two, three cook", they name and adopt the 
body image of a cook, staying motionless. The teacher 
takes a picture of the scene and repeats the slogan with 
different professions or trades. 

h) Locate elements or photographs that represent a place in 
your community, in different spaces of the classroom. From 
movement games, children move around the space to the 
rhythm of different music, when stopping this, each one 
seeks to place himself in the place that identifies the 
community or the neighborhood to which he belongs. 

During the activities of games, 
photographs and images, 
among others, the teaching 
staff notes if the boys and girls 
represent the roles played by 
the servants of the community. 

 
Other aspects according to the 
teacher. 

i) With the photographs, a montage, a movie maker, a power 
point presentation, among others, is done so that the 
students identify the professions or trades that they 
represented. 

 

j) Through the experience "A special guest", where community 
servers are invited at different times, the importance of each 
one of them is identified, for which the teacher organizes 
with the participation of the student population the logistics 
for the arrival of the guest: 

 

Before  

• Creation of creative invitations.  

• Definition of the agenda of activities to be developed 
with the guest (reception, presentation, exhibition, space 
for questions and comments, closing activity with 
games, songs, poetry among others and gratitude). 

 

• Formulation of questions for the guest tending to rescue 
the meaning of their work, the importance of it and how it 
contributes to the community grow. 
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• • Making a souvenir for the guest. 
• • Classroom setting according to the profession of the guest. 

During 

• • The guest is received with presentation or welcome songs. 
Some activity is organized as "Body salute" where they move 
around the total space of the classroom and greet each other 
with different parts of the body when listening to the slogan. 
This in order that both the guest and children feel comfortable 
with this meeting. 

• • A space is opened for the guest to make his brief self 
presentation. 

• • The children ask questions that have been previously 
elaborated and those that arise at the moment. 

• • Everyone participates in a closing activity (song, poetry or other 
dedicated to the guest). 

• After 

• • Delivery of the souvenir to the guest and farewell. 

• • A snack is shared with the guest. 

• • There is a conversation in plenary about the different ways of 
speaking, behaving, living, feeding the people who visited the 
educational center. 

k) Through dramatizations where children assume different 
roles (journalists, artists, baker, carpenter, shoemaker, 
fireman, pulpero, chef among others) play the "mini city", 
interacting with each other and representing them the 
customs and traditions of each of the characters, from the 
physical, personal and cultural characteristics that identified 
the community's servants. 

 

Application of conservation measures and protection of the 
communal environment. 

 

l) With images of the community, children recognize the places 
where their care, conservation, protection and others that 
show neglect, environmental problems and risk for their 
inhabitants are evident. Once the classification is made, 
they comment on the differences found between both 
places and the causes for which they are in that situation. 
Through brainstorming, the children with guidance from the 
teacher organize strategies for the conservation and 
protection of the environment, which generate well-being for 
the entire community. 

During the execution of 
cleaning campaigns and 
others in the community; the 
teaching staff registers on a 
scale, rubric or other 
instrument if the children apply 
some strategies of 
conservation and protection to 
the environment. 

 
Other information according to 
the teacher's criteria. 
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m) With the support of families and community, children 
practice some strategies such as: cleaning campaigns, 
reforestation, recycling, embellishment, among others. 

 

Community 

Third level 

Identification of the characteristics of other communities. 
 

n) With a brainstorm about the social customs that are 
practiced in different communities, for example meals, 
feeding hours, which church they attend, which are the civic 
or religious celebrations in which they participate and 
others, children and the girls recognize that there are 
different customs and traditions according to the 
geographical place where the community is located. 

o) With the support of news clippings, television programs, 
stories narrated by characters from the community in which 
the different forms of life are related (rural, urban, migrant, 
indigenous, among others), boys and girls describe the 
characteristics particular of each population in order to 
enrich themselves with possible differences and find 
common points in all of them. For example: in different 
communities there are religious centers with different 
names, but in all there is at least one. 

p) Through the organization of the information collected, the 
student creates a "concept map" or other resource, in order 
to assess the characteristics of the different communities 
(customs, traditions, and ways of life). 

q) Through artistic creations, such as drawings, paintings, 
collage, murals, among others, children manifest the 
characteristics of the different communities that are familiar 
to them. 

r) With the participation of the entire educational community, 
institutional fairs are held where customs and traditions of 
the different communities are exchanged. 

The teaching staff registers in 
an instrument of their choice 
during the development of the 
activities, if the boys and girls: 

 • Describe some 
characteristics of 
communities near the 
educational center. 

 • Express orally 
expressions of respect for 
the various customs and 
traditions of the 
communities when 
participating in activities of 
the educational center. 

 

Other information in the 
teacher's opinion. 
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We are the same and different 

First level 

Recognition of the similarities and differences of people. 
 

a) Through activities such as "We are all similar and different", 
children are individually observed in mirrors; then in pairs 
they name the physical characteristics of each one, pointing 
out the similarities and differences they have (sex, creed, 
culture, ethnicity). 

b) Using the overhead projector, multimedia projector or other 
resource that allows shadows to be made in the classroom, 
the children project themselves in subgroups and identify 
the similarities and differences they observe between them 
in the projected shadows. 

c) When playing games such as: "The ship sinks", "Simon 
says ...", "Letter arrived", among others, the teaching staff 
gives indications so that the student identifies differences 
and similarities between them. For example: Letter arrived! 
For whom? For all those who have black hair; for all who 
wear glasses; for all women, among others. 

d) When observing the fingers of their hands, the boys and 
girls comment that just as they are similar, they are also 
different from each other, the same goes for people. Each 
student expresses which finger he likes best and explains 
why; the teacher draws a happy face on the chosen finger. 
They talk about how each person is different, important and 
necessary as the fingers of the hand. Children's fingerprints 
are then printed on a sheet to represent the differences and 
similarities in each one of them. 

e) With the support of images previously selected by the 
teaching staff that reveal similarities and differences, the 
students demonstrate their knowledge by answering such 
questions: how are the people in the images different? What 
do they have in common? Who live? Among others. 

Through the answers given by 
the children, the teaching staff 
notes in the instrument of their 
choice if they recognize the 
physical characteristics that 
make them similar and 
different from other people 
through games, conversations 
and images 

 
Other aspects according to the 
teacher. 
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We are the same and different 

Second level 

Identification of the particular conditions of the people and 
the importance of helping each other. 

During the presentation of the 
stories, the teaching staff 
registers on a scale, rubric or 
other instrument if the boys and 
girls, among other aspects: 

 Describe some particular 
conditions of the people. 

 Create stories and stories 
with messages about how 
people can help each 
other. 

 Identify groups of people in 
whom some type of help 
can be provided. 

f) With the collaboration of the teaching staff the student 
population recognizes the particular conditions that each 
one possesses, for example, the physical constitution, 
religion, culture, language, language and others. 

g) By watching and commenting videos like: "Los pájaros" 
(http://www.youtube.com/watch?v=cy7pRcLVtY), "Por 
cuatro esquinitas de nada" (http://www.youtube.com/ 
watch? v = DBjka_zQBdQ), the student describes the 
particular conditions of the people and proposes ways to 
help each other. 

h) In subgroups with support from teachers, children create 
stories, fables, stories that have the message of the 
importance of helping each other. 

i) With the support of the teacher and the families, the student 
selects a group of people, for example a family from the 
community with financial needs, people who are in a shelter, 
a nursing home or others to help. Together they carry out a 
campaign to collect the necessary items and deliver them to 
the selected people. 

We are the same and different 

Third level 

Demonstration of respect for diversity. 
 

j) Through activities such as "Rights unite us" where information 
from the "Convention on Human Rights", "Convention on the 
Rights of the Child" and other conventions is used, students 
identify 
What is a right? and its importance. The teacher 
emphasizes that all people have the right to be respected 
and not to be rejected for reasons of: sex, ethnic group, age, 
religion, place of birth and that this is known as respect for 
diversity. With the above information, in subgroups children 
make illustrations that represent these rights. 

The teacher, scheduling in an 
instrument of their choice, the 
performance of children during 
the proposed activities in order 
to assess, among other 
aspects, the following:: 

 Identify some elements 
that make up diversity. 

 Participate in 
conversations in which 
they show respect for 
diversity 

  Express actions that 
show respect towards 
diversity. 
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k) To enrich the norms that have previously been established 
in the classroom, boys and girls participate in conversations 
about respecting diversity. Then incorporate elements such 
as: respect for others, customs, beliefs, tastes, ethnicities, 
creeds, in order to accept and understand the right to be 
different. 

l) The student performs plays using puppets or other materials 
that represent different people (with physical characteristics, 
cultures, different religious creeds, particular conditions, 
among others). The dialogues highlight the similarities and 
differences between them, as well as the things they can 
enjoy and share in their diversity. 

m) With the collaboration of teachers and families, girls and 
boys research about the different cultures in the country. 
Their customs, traditions (foods, typical costumes, dances, 
products, crafts, beliefs, myths, legends, music, games, 
among others) and contributions. In addition they carry out 
convivios, festivals, intercultural weeks, to share their work, 
exchange elements of each culture and enjoy diversity. 

n) Through the elaboration of collective stories, poems, songs 
that may have names such as the following: "Our similarities 
and differences", "Each person is important", "We enjoy 
diversity", the student population shows respect for diversity 
by recognizing that all people are important and need each 
other. 

 

Coexistence 

First level 

Identification of attitudes that contribute to healthy 
coexistence. 

 

a) With the support of videos such as "Resistente escolar 
conpetuosa" (http://www.youtube.com/watch?v=f5mmq-
ReJ1c), the student recognizes the importance of having 
rules of coexistence such as: courtesy, order, cleaning, 
organization and collaboration in the educational center. 

b) Through a brainstorm, children spontaneously express the 
words that make them feel good, for example: "thank you", 
"hello", "I'm sorry", "with permission", "we're going to share", 
"Do you need help?", Among others. Then supported by the 
teaching staff and using puppets, they create scripts or 
dialogues where they use the words previously mentioned. 

The teaching staff register in a 
rubric, scale, or other 
instrument of their choice, 
among other aspects, if the 
boys and girls: 
 Recognize in graphic 

representations, some 
practices that they 
contribute to healthy 
coexistence. 

 Execute during the 
reflection spaces, some 
actions that promote a 
healthy social coexistence. 
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c) Guided by the teaching staff, they draw up the norms of 
coexistence, illustrate them and place them in a visible 
place in the classroom. Then they express the possible 
consequences of not complying with these norms. 

d) When using materials from the different interaction spaces, 
the student executes the rules of coexistence established 
as: courtesy, order, cleanliness, organization and 
collaboration. 

 

Coexistence 

second level 

Demostración de las normas sociales que favorecen la sana 
convivencia. 

 

e) Through games, songs and poems that take place during 
the day, boys and girls identify social skills by applying 
courtesy rules such as: apologizing, requesting permission, 
waiting the turn, raise your hand, learn to listen, among 
others. They comment on the importance of applying them. 

f) In cooperative and directed games, the student participates 
in actions that require a series of rules (organization, 
courtesy, respect) to reach a common goal. 

g) In subgroups children make posters, murals, flipcharts, 
laminarians and others in which they represent the value of 
practicing positive norms and attitudes in interpersonal 
relationships. 

h) In activities such as: recreational and sports festivals, fairs, 
among others, typical of the institutional and communal 
culture, the student population manifests its social skills 
when interacting with other people. 

 During the development of 
the activities, the teaching 
staff observes the progress 
of the boys and the girls 
when expressing social 
norms, as well as to 
distinguish the contexts in 
which those norms must be 
applied. 
 

Other information according to 
the teacher's criteria. 

Coexistence 

Third level 

Practice of values that favor healthy coexistence. 
 

i) Through the narration of stories, songs, poetry and videos 
related to the practice of values for a healthy coexistence, 
the student recognizes the benefits of practicing values such 
as: responsibility, tolerance, freedom, solidarity, respect, 
among others. 

The teaching staff records in 
the instrument of their choice if 
the children: 

 They recognize some 
values that favor the 
healthy coexistence 
present in the stories, 
songs and poems heard. 
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j) From the conflicts or everyday situations that occur in the 
educational center or in the approach of specific cases, such 
as, for example, the fight for a toy, not waiting for a turn, 
hitting a partner, among others, the student population, 
builds narrations about what happened and propose 
possible solutions. 

k) Through different celebrations, parties, gatherings and other 
activities organized by the educational center, boys and girls 
show values of respect, tolerance, cooperation, 
responsibility, solidarity, among others, which allow them to 
enjoy a healthy coexistence. 

 Recognize some values 
present in the experiences 
presented through videos 
or other audiovisual media. 

 Manifest, through 
dramatizations, the 
application of values when 
resolving conflicts. 

 Practice values during the 
daily life of the lessons, as 
well as in gatherings, 
parties or other activities. 
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Probable time: From the beginning of the school year in Interactive II until the end of the Transition 

Cycle. 

 
Purpose 
 
The purpose of this unit is for each child to be able to: 

 
 Understand the dynamic relationships between objects, phenomena and facts in the 

identification of the elements that make up the medium.

 
 Construct elementary mathematical logical notions that help to understand the concept of 

number through physical interaction with the elements of the environment.

 
 Individual and collective learning to achieve: 

 
 Formulation of questions that express their curiosity and interest in knowing and knowing more 

about the elements of the medium and logical mathematical notions.

 

 Construction of basic mathematical logical notions based on the establishment of relations of: 

space, time, causality, quantification, correspondence, seriation, inclusion and conservation that 

arise from the experiences of everyday life.

 
 Development of scientific skills, critical and mathematical logic, increasingly complex.
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Curricular contents 

Conceptual Procedural Actitudinal 

Elements of the medium, discovering the numerical notion 

Elements of the medium: First Level  Demonstrate initiative in 
exploring and 
discovering the 
elements of the medium 
to classify them. 

 Demonstrates a positive 
attitude to face 
everyday situations that 
involve comparing the 
elements of the 
environment through 
quantifiers. 

As: 

 Characteristics: color, 
size, smell and taste. 

 Similarities. 

Discrimination of the 
characteristics of the elements 
when establishing similarities 
in their group. 

Elements of the medium: Second Level 

Como: Classification of elements of 
the environment, according 
to the characteristics and 
basic functions that they 
possess, when establishing 
similarities and differences in 
their grouping. 

 Characteristics: 
shape, length and 
thickness. 

 Basic functions. 

 Similarities and differences. 

Elements of the medium: Third Level 

As: Use of quantifiers in the 
classification of elements of 
the medium, according to 
characteristics, functions, 
similarities and differences. 

 Characteristics: texture, 
material and weight. 

 Similarities and differences. 

 Quantifiers: much, little, 
equal, some, none, all, 
more, less. 

Spatial sense: First Level  Become aware of the spatial 
position it occupies in relation to 
the different elements of the 
classroom and with the other 
classmates. 

As: 

 Spatial relationships 
between one's own body 
and people (partners, 
companions). 

Knowledge of the medium to 
establish spatial relationships 
between one's own body and 
people considering its location. 

 Location: inside-out, up-
down, between, in front of-
behind 

  

Spatial sense: Second Level  

As: 

 Spatial relations between 
the body itself and the 
elements of the classroom. 

Recognition of the relationship 
between one's own body and 
the elements, considering the 
direction of the same. 

 

 Direction: forward-back, to 
the side. 
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Conceptual Procedural Actitudinal 

Spatial sense: Third Level  

As: 

 Spatial relations between 
the body itself and the 
different places of the 
educational center. 

 Distance: near-far. 

Application of the spatial sense 
between the own body and the 
places, when considering the 
distance of the same ones. 

 

Temporal sense: First Level  
 Express an attitude 

positive when facing 
different situations that 
require the temporal 
sequence. 

As: 

 Temporary relationships 
based on everyday 
situations (homework, 
different periods). 

 Duration: more-less. 

Identification of temporary 
relationships based on 
everyday situations 
considering their duration. 

Temporal sense: Second Level 

As: 
 Temporary relationships 

depending on 
Speed: fast-slow. 

Understanding of temporal 
relationships considering the 
speed of them. 

Temporal sense: Third Level 

As: 

 Temporal relationships 
based on sequences that 
occur over time (sequential 
order of events). 

 Sequences in time: before-
after, morning-afternoon, 
day-night, yesterday-today-
tomorrow. 

Application of temporal 
relationships based on events 
that occur in time considering 
sequences. 

Conservation of quantity: First Level  Shows desire to excel 
when constructing the 
notion of conservation of 
quantity. 

As: 
 Different objects that 

contain the same amount 
of matter. 

Recognition of variety of 
objects that contain the same 
amount of matter. 

Conservation of quantity: Second Level 

As. 

 Different objects with 
modification in their form. 

Initial construction of the 
notion of conservation of 
quantity when exploring 
different objects by modifying 
their form. 
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Curricular contents 

Conceptual Procedural Actitudinal 

Conservation of quantity: Third Level  

As: 
 Notion of conservation of 

quantity 

Progressive acquisition of the 
notion of conservation of 
quantity without removing or 
adding anything. 

 

Term to term correspondence: First Level  Shows pleasure in making 
collections of elements 
to establish a term-to-
term correspondence 

As: 

 Elements that 
naturally 
correspond. 

Identification of concrete 
elements that naturally 
correspond. 

Term to term correspondence: Second Level 

As: 

 Correspond the same 
number of elements. 

 Join and separate the 
groups. 

Categorization of elements in 
two groups with the same 
amount each, where they are 
joined or separated. 

Term to term correspondence: Third Level 

As: 

 Elements that naturally 
correspond or not, in 
unequal amounts. 

Application of the 
correspondence term by term, 
when relating elements that 
correspond naturally or not, in 
unequal quantities. 

Seriation: First Level  Become aware of the serial 
organization of events and 
objects in the medium. 

As: 
 Ascending or descending 

ends (heavier-lighter, 
harder- softer, wetter-drier, 
larger-smaller, thicker-
thinner, higher-lower, 
uglier-cuter, stronger -more 
weak, among others). 

Identification of a feature of the 
objects, which allows the 
organization of the same by 
series, using ascending or 
descending criteria that locate 
the ends. 

Seriation: Second Level 

As: 

 Seriation by trial and 
error 

Construction of serializations 
by trial and error, correctly 
locating not only the ends but 
also some intermediate 
elements. 
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Curricular contents 

Conceptual Procedural Actitudinal 

Seriation: Third Level  

As: 

 Systematic serialization 
of varied elements 

Application of seriation by 
systematically ordering 
varied elements. 

Inclusion of the part in the whole: First Level  Shows interest in verifying 
the inclusion of the elements 
of a subcategory belonging to 
a category. 

As: 

 Characteristics of the 
elements that make up a 
category (fruit, men, 
women, toys). 

Observation of different 
elements that are 
characteristic in the formation 
of a category. 

Inclusion of the part in the whole: Second Level 

As: 

 Grouping of the elements 
that form a subcategory 
(category - musical 
instruments, subcategory-
strings, category-means of 
transport, subcategory-
terrestrial, aerial). 

Grouping of the elements that 
make up a subcategory. 

Inclusion of the part in the whole: Third Level 

As: 

 Inclusion of the 
subcategory with its 
respective category 
(category-flowers, 
subcategory - roses). 

Progressive recognition of the 
notion of the inclusion of the 
subcategory with its respective 
category. 
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Suggested evaluation 

strategies 

Elements of the medium, discovering the numerical notion 

The elements of the 
environment 

First level 

Discrimination of the characteristics of the elements of the 
medium when establishing similarities in their grouping. 

 

a) Through activities such as "Exploring the environment", 
children seek and freely collect elements of the environment 
that are attractive to them, then comment on the reasons for 
their choice. 

b) Through the elements collected the student, observes them 
and manipulates them using their senses, to discover the 
characteristics they possess. For example: size, color, 
among others. 

c) Using the game "divinatory" elements are covered and a 
part is left free, so that the child identifies the element in 
question. This can be done throughout the day, taking 
advantage of different experiences that are developing. 

d) Using various elements, the student population to 
manipulate them, recognize the characteristics they have 
(color, size, among others). You can guide them with 
questions such as: which do you think are just as big? What 
do you think are just as small? 
Which ones have the same color? Which ones have the 
same size? 

e) Through various activities such as "The mysterious bag", "A 
box to feel", "Guess what is under the sand", sell the eyes of 
boys and girls, place the items family members and are 
asked to recognize them by touch size characteristics. 

f) By placing some elements that have a characteristic smell, 
the student population discriminates (using smell), the 
differences they have. Some examples are: coffee, 
cinnamon, a fruit, perfume, among others. 

g) g) In the "Moment of the snack", without opening the eyes, 
the children discriminate the food through taste. Using these 
same foods, they discriminate by color, size, smell. 

 During the proposed activities, 
the teaching staff collects 
information in an instrument of 
their choice to assess whether 
the children: 

 
 Identify elements of the 

medium according to the 
characteristics. 

 Recognize characteristics 
of objects explored with 
their senses; according to 
color, size, smell and 
taste. 

 They discriminate some 
objects of the environment 
according to different 
characteristics: color, size, 
smell and taste. 
 

Other aspects, according to 
the teacher's judgment. 
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Suggested evaluation 

strategies 

The elements of the 
environment 

Second level 

Classification of elements of the environment, according to 
the characteristics and basic functions that they possess, 
when establishing similarities and differences in their 
grouping. 

 

h) With elements of the classroom and brought from home, 
children know their similarities and differences, according to 
their characteristics of shape, length, thickness and their 
basic functions. For example: 

 "I am looking for something that is the same 
(characteristic or function) as (name of the element)"; 
"I'm looking for something that is different (characteristic 
or function) that (name of the element)" and so they 
know the characteristics and functions of the elements. 
For example: I am looking for something that is the 
same color as this ball; another would be: I am looking 
for something that is different than this book. 

i) In outdoor learning environments, boys and girls place 
ropes, balls, rackets, whistles and in small groups they play 
to classify them by similarities and differences (shape, 
length, thickness) or by their basic functions. Then the 
teaching staff asks them: what criteria did they use to place 
the material in that way? What strategies did you use to 
place the materials in a group? 

j) Through a walk through the community (Unit II) and through 
questions to the children and the girls, they reconstruct the 
observed: which groups of elements did they observe? 

How do they work? Are they all the same or are there 
different? 

What shape do they have? How long do they have? How 
thick are they? 

k) Through visits to some places in the community such as: 
mechanical workshop, hardware store, supermarket, shoe 
store, shop and others, the student verbally reconstructs 
how the people who work there classify the elements and 
indicate the characteristics, functions, similarities and 
differences of shape, length and thickness. 

l) According to the places visited previously, the boys and the 
girls, according to their interest, elaborate an environment 
where they represent one of them. They decide where will 
they be located in the classroom? What elements do they 
require? 

Who will provide them? How will they organize them? 

m) Where will they be placed? And what activities are going to 
be carried out according to the functions that the elements 
have? Subsequently, the boys and girls take up what they 

The teaching staff registers 
information in a rubric, scale or 
other instrument of their choice 
to record during the proposed 
activities, if the children 
classify the elements 
according to the characteristics 
and basic functions that they 
possess, when establishing 
similarities and differences in 
their grouping. 



have observed and done up to that moment and use that 
environment as a place to play. 
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Suggested evaluation 

strategies 

The elements of the 
environment 

Third level 

Use of quantifiers in the classification of elements of the 
medium, according to characteristics, functions, 
similarities and differences. 

 

n) Through a tour of the external environment, the teaching 
staff asks the students to collect stones, dry sticks, leaves 
and any other natural element. When he arrives at the 
classroom he observes and manipulates the different 
elements, classifies them by texture, material and weight. 
Then compare and determine: which groups have many 
elements?, Which have few elements? 

o) Using everyday materials in the classroom, such as pencils, 
rubber bands, scissors and others, children form groups 
according to the following criteria: color, length, size, among 
others, and demonstrate by answering the following 
questions: Which group has many elements? Which group 
has few elements? Which group has the same number of 
elements? The teacher should guide the observation and 
analysis carried out by the children and delimit the groups, 
to make it clearer, also increase the level of difficulty 
according to the characteristics they have. 

p) Taking advantage of games such as "The ship sinks", the 
teaching staff asks the following questions: which group had 
the most members? Which group has fewer members? 
Which group does not have members? O well, 

Which groups had the same number of members?, this in 
order that the student practice the use of quantifiers 
according to the number of members that are grouped 
according to the given indications. 

q) With the use of images of varied objects that have been 
obtained from newspaper clippings or magazines, boys and 
girls solve grouping forms, when comparing and classifying 
which group of elements has more ?, which group of 
elements has less? Which group of elements has the same 
number? What is the purpose of each group of elements? 

Which ones are made of plastic or metal? Which ones 
weigh more or weigh less?, What sounds do they emit ?, 
among others. 

r) The student population, organized in pairs, resolve to group 
the number of elements that they themselves decide. 
Example: Monica and Daniel build groups proposed by the 
two, Monica says: "let's make a group of three pencils", 
Daniel says: "let's make a group of five scissors". 

During the rounds and games 
played by the boys and girls, 
the teaching staff consign 
information in their register to 
assess the acquired learning in 
relation to aspects such as: 

 Demonstrate knowledge by 
grouping objects from the 
environment according to 
established classification 
criteria: texture, material, 
weight, function. 

 They use quantifiers such 
as: much, little, equal, 
some, none, all, less, more, 
when classifying elements 
of the environment. 
 

Other aspects, according to 
the teacher's criteria. 
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strategies 

Then they talk about: which group has more elements? 
Which group has fewer elements? Which group has three 
elements? Which group has five elements? Among others. 

s) In subgroups of three or four members, boys and girls 
participate in games like "fishing of water animals" using a 
single container with approximately twenty silhouettes. Each 
boy and girl, with a "fishing rod", tries to take out or fish the 
greatest number of animals, then they record the amount 
that they manage to take out of the container and turn it into 
a bar chart where they establish according to the size of the 
same, the similarities and differences of quantities such as: 
equal to, none, more than, less than, among others. 

t) By paying attention to certain habitual routine activities that 
take place during the day, such as: "the calendar where the 
weather is recorded by day" and "the list goes by", the boys 
and girls make groupings of days sunny days, rainy days, 
number of women, number of men, then identify: how many 
sunny days were there? How many rainy days were given? 
How many children attended today? How many children are 
absent? How many children are present? How many 
children are absent? How many girls were there? How many 
girls were absent? among others, later identify 

How many elements are there in each group?, and compare 
which one has more ?, which one has less ?, which one has 
an element ?, 

What has all the elements? Which one has no elements? 
Which has an element?, which has the same number of 
elements ?, among others and make it a bar graph that 
represents the notions of quantification. 

 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 
133 



 
 
 

Suggested mediation strategies 
Suggested evaluation 

strategies 

Special sense 

First level 

Knowledge of the medium to establish spatial relationships 
between one's own body and people considering its 
location. 

a) With various exploration games, the student moves around 
the space. At the instruction of the teacher, she stops, 
observes all her classmates and answers the following 
questions: what is the location of her body in relation to 
another classmate or companion? How to move without 
touching the classmates? Is it in front of you? Who is 
behind you?, among others. 

b) Through activities where students are distributed by the 
internal or external environments of the classroom and as 
indicated by a student, each child identifies the location of 
their classmates and performs what is required of the 
teaching staff, for example: "Jump inside the space where 
Esteban is", "jump out of the space where Luisa is", "walk 
towards the child-girl who is above Camila", "walk towards 
the child-girl who is under Isaac", "go to to the boy-girl who 
is between Luis and Monica ", among others. 

c) Taking advantage of the "body games" described in the Unit 
"Knowledge of oneself", activities are carried out where the 
student population identifies spatial relationships between 
their peers and the elements of the environment. 

d) Through different musical genres, boys and girls move from 
one environment to another making different movements, at 
the indication given by the teacher they locate their position 
in space (inside / outside, up / down / in, at the front of /in 
back of). 

e) In games like "Quedó congelado", boys and girls establish 
spatial relationships between their own bodies and people, 
catching their classmates and demonstrating the placement 
criteria that the teacher will be pointing out: "catch Carlos 
who is inside (or outside) the space where David is "," 
catches Maria who is above (or below) the space where 
Felipe is, "" catches Juan who is between Andres and Sofia, 
"" catches Joshua who it's in front (or behind) Diego. " 

During the development of the 
proposed activities, the 
teaching staff registers in the 
instrument of their choice, 
information in order to assess 
the progress of learning in boys 
and girls in aspects such as: 

 Identify spatial 
relationships between their 
own body and that of other 
partners. 

 They locate their position 
in space in different 
games. 

 Demonstrate the placement 
criteria according to the 
slogan provided by the 
teaching staff. 
 

Other aspects, according to 
the teacher's criteria. 
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strategies 

Special sense 

Second level 

Recognition of the relationship between one's own body 
and the elements considering the direction of the same. 

The teaching staff records in 
the performance record, rubric, 
or other instrument according to 
their choice, information that 
allows assessing the 
performance of boys and girls 
aspects such as the following: 

 Identify the space your 
body occupies in relation 
to other elements when 
interacting with them. 

 Recognize the relationship 
between your own body 
and the elements by using 
the concepts of direction 
(forward-back, sideways). 

f) The child is placed standing near different elements of the 
classroom such as tables, chairs, among others. Through 
management exercises, the teaching staff asks you to 
locate yourself following the instructions: stand in front of 
the chair, in front of the closet, in front of the door, among 
others. This same exercise is done, but changing the 
direction: back, to the side. 

g) By collecting boxes of different sizes, the student identifies, 
with the support of the teaching staff, the notions of 
direction to organize the space between his own body and 
the elements: forward-back-to the side. 

h) Taking advantage of the classroom furniture, children 
discriminate the location of the elements by applying 
notions of direction: front-back-to the side. 

i) Through the observation of photographs, the student 
population with guidance from the teacher, demonstrates 
when comparing the location of buildings, trees, cars, 
among others that allow them to recognize the relationship 
between their own body and the elements when using the 
concepts of direction (forward-back, to the side). 

Special sense 

Third level 

Application of the spatial sense between the own body and 
the places, when considering the distance of the same 
ones. 

 
j) Using the different places of the educational center, the 

teacher asks the student to show which are closest or those 
that are further away from him. 

During the development of the 
proposed activities, the 
teaching staff registers on a 
scale, analytical rubric or other 
instrument if the boys and 
girls: 

k) Through activities such as "walking and counting steps", 
children with guidance from the teaching staff, go to 
different environments of the classroom or educational 
center: the blackboard, the door, the windows, the nearest 
lavatory, the service sanitary, the dining room, the exit door 
and count the steps from one place to another and establish 
comparisons between distance (near-far). 

 Demonstrate what space 
your body occupies in 
relation to other places. 

 Apply spatial notions of 
distance between your 
body and different places. 
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strategies 

l) Using different sound instruments while performing a piece 
of music, boys and girls move through the total space and 
classify them according to the instructions given by the 
teacher or another child, for example: keys move away from 
the teacher, "chin chin" stays close; At a signal from the 
teacher, the "chin chines" go away and the keys come 
closer. This action can be repeated several times while the 
piece ends. It can also be done with several instruments at 
the same time. 

m) Taking advantage of the places that are inside the 
classroom, the student population is invited to practice the 
notion of distance when playing to get closer or to get away 
from them. The teacher asks them who is closest to the 
door, you or Elena? Who is farther away, you or Emilio? In 
the same way it is done with other places. 

n) With images of different places that have been cut out of 
magazines or newspapers, the boy and the girl build a 
model and the teacher asks them: where is the beach near 
or far? Where is the mountain near or far? 
Where is the cinema near or far?, Where is the hospital 
near or far ?, Where is your grandma's house near or far ?, 
among others. 

Other aspects that the teacher 
considers important to include. 

Temporal sense 

First level 

Identification of temporary relationships based on everyday 
situations considering their duration. 

a) Through daily situations carried out by children at home or 
on the way to the educational center and with the teacher's 
support, they recognize in which actions they spent more 
time and in which less, for example: to bathe I need more or 
less time than to brush my teeth ?, To get to the school 
takes me longer than to go to the grocery store ?, among 
others. 

b) Taking advantage of the cleanliness of the classroom or the 
time to accommodate the objects and the use of a timer, 
alarm or hourglass, the teacher will indicate to the student 
that upon finishing the task discriminate who ended before 
the alarm rang? Who required more time? Who required 
less time? and who did not finish? 

c) With background music, the boys and girls organized in 
subgroups, keep: legos, tucos, clothes, pencils, in a special 
box. When the music is suspended, they stop and 
discriminate who needed more time to finish placing the 
objects inside the box and who needed less time. 

The teaching staff registers 
in an instrument of their 
choice information that 
allows them to assess 
aspects observed during the 
activities carried out by the 
boys and girls, where they 
identify temporary 
relationships in everyday 
situations considering the 
duration. 
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strategies 

d) The student performs the different moments of the daily work, 
establishing temporary relationships by means of questions 
made by the teaching staff such as: what took you the most 
time to do, the tower of tucos or the airplane with legos?, 
what took you less time to do when he was in the 
playground, throw himself down the slide or swing in the 
hammocks?, among others. 

 

Temporal sense 

Second level 

Understanding of temporal relationships considering the 
speed of them. 

 

e) With the use of materials that encourage experimentation 
with different speeds (fast-slow), such as elements that 
rotate, roll, slide among others, the student describes the 
relationship of these objects with respect to speed with the 
which moves each one. 

During the displacement 
activities or other proposals, 
the teaching staff registers 
information that allows them to 
assess if the children 
understand the temporal 
relationships considering the 
speed of the same. 

f)  Boys and girls distinguish the principle of speed, by listening 
to different musical instruments or melodies; They identify 
by means of a body movement which sounds have a faster 
speed and which ones have a slower speed. 

Other indicators according to 
the teacher. 

g With the game of "Musical chairs", the student population 
distinguishes when to get up and when to sit, it is 
emphasized that the faster they feel, the more likely they are 
to reach the end of the game and the slower they do it, the 
more possibilities have to leave the game. 

 

h) From different types of movements: races, ways of walking 
(who walks faster, who is slower), imitating the ways of 
moving from different animals (which animal is faster and 
which is slower), moving carts toy on different surfaces and 
at different speeds, the student makes interpretations of the 
reason for the variations in the speeds of the vehicles when 
moving. 
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Temporal sense 

Third level 

Application of temporal relationships in terms of events that 
occur over time, considering sequences. 

 

i) Through drawings, murals, among others and following an 
order of difficulty in the chronological sequence, the student 
with guidance from the teacher, organizes the activities they 
do during the mornings, afternoons and at night; then 
establish comparisons between them, respecting a logical 
order. 

j) Through the realization of different projects about what they 
know about day and night life animals, boys and girls talk 
freely to compare the characteristics they have and the 
activities they perform. The information is organized using 
the flannelgraph, the imaging machine or a box with 
divisions, among others. 

k) By means of riddles and poems that contain sequences 
such as "The days of the week", "Months of the year", 
among others, the student population with the teacher's 
support, compares simple sequence relationships. 

l) Throughout the day, the students classify their experiences 
in what they did yesterday, what they are going to do today 
and describe actions or events that they will do tomorrow. 

m) Through activities that order a series of events 
chronologically, such as: sowing seeds, recipes, growth 
processes of a living being, experiments, among others; the 
children observe and together with the teacher they build a 
graphic record of the sequential process of events and 
identify what happens before and after each action. 

n) With the information of the previous activity, they build a 
drop-down, bulletin, laminar, among others that represents 
the application of the most significant events of that 
experience. Then they share it with their classmates. 

The teaching staff registers in 
an instrument of their choice 
information that allows them to 
assess aspects observed 
during the activities carried out 
by the boys and girls, where 
they apply the temporal 
relationships according to the 
order of events in a sequential 
manner. 
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Conservation of quantity 

First level 

Recognition of variety of objects that contain the same 
amount of matter. 

 

a)  Using different materials such as plasticine, mud, water and 
others, children observe the characteristics of texture, smell, 
color, among others and are asked generating questions 
such as: What are the bars made of? 
What texture do they have? What color do they have? What 
do they smell? Among others. Then the teaching staff 
performs demonstrations to children and girls to introduce 
the concept of mass. Later they and they manipulate the 
materials and experiment with them. 

 During the activities 
developed, the teaching 
staff writes down anecdotal, 
performance or other 
instruments, indicators that 
allow evaluating the 
observations made to the 
boys and girls when 
discriminating 
characteristics of mass and 
volume in presented 
situations. 

b) Students are presented with two exactly equal containers 
with the same volume of water, then the teacher asks to 
identify their characteristics from generating questions such 
as: What is this? What color does it have? What is its smell? 
How much water do you have, a lot or a little?, among other. 
Then the boy and girl are invited to explore freely with the 
water and can play with it by distributing it in various 
containers of different shapes, sizes and colors. 

Other observations according 
to the teacher's criteria. 

c) They are offered two balls of equal mass, observe their 
characteristics and comment on the observed. Then a scale 
is provided so that the boys and girls obtain the magnitude 
of the mass and discriminate their characteristics through 
the following questions: do these two balls have the same 
amount of mass? If the answer is "yes" they are question 
why do they think they have the same amount of mass? If 
the answer is "no" they are asked 
Why do you think they have a different amount of mass? 
Finally, they play freely with the material. 

 

Conservation of quantity 

Second level 

Initial construction of the notion of conservation of quantity 
when exploring different objects by modifying their form. 

 

d) Two plasticine bars of equal mass are presented to the 
student population, one is extended and the other is 
zigzagged. You are asked to observe and then you are 
asked: which bar has more quantity? Which bar has less 
quantity?, 

 The teaching staff registers 
in an instrument of their 
choice information that 
allows them to assess 
aspects observed during the 
activities carried out by the 
boys and girls. 
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do the two bars have the same amount? If the answer is 
"yes", why do they think they have the same amount? If it is 
"no", why do they think they have a different amount? Then 
they play to transform plasticine. 

e) Two equal containers with the same volume of water and 
two empty containers with different shapes are presented, 
the boys and girls must discover what happens when they 
empty the water in them, for this the teacher asks: which 
container has more quantity ? Which container has the least 
amount? Do the two containers have the same amount? If 
the answer is "yes", why do they think they have the same 
amount? If it is "no", why do they think they have a different 
quantity? quantity? 

f) In interactive games such as "The dance of cups" in which 
cups of different colors and sizes are filled with the same 
amount of liquid, the student performs the approximation of 
what is conservation of quantity. The previous exercises can 
be done with any type of material, with the same procedure; 
the important thing is not to direct the answers of the boys 
and girls, but to give them many opportunities so that they 
can go from this stage of "transition" to the next stage of 
"acquisition or achievement". 

 

Conservation of quantity 

Third level 

Note for teaching staff: It is important to emphasize that these 
experiences must be carried out continuously in order to 
empower the children in the construction of the concept of 
conservation of quantity. 
 

Progressive acquisition of the notion of conservation of 
quantity without removing or adding anything. 
 

g) Three transparent cups of different sizes (small, medium and 
large) are used, the small beaker is first filled with water; 
The boys and girls take this glass and empty their liquid in 
the medium and respond to the questions asked by the 
teacher: is the same amount of water preserved or is it 
smaller or larger than the small glass? After this same 
amount of water is transferred to the large glass and 
respond to the same question. In the end they revert the 
process, the water from the big glass to the medium and 
from the medium to the small one. The above in order to 
observe how the amount is conserved. . This same activity 
can be repeated with any other type of material, both 
continuous and discontinuous, for example, bolinches 

During the proposed activities, 
the teaching staff consigns 
information on: a scale, 
anecdotal record, performance 
record or other, to assess the 
progress of the children's 
learning in relation to aspects 
such as the following: 

 Recognize the notion of 
conservation of quantity, 
without removing or adding 
anything. 

 They discriminate objects 
according to the quantities 
that contain them. 

 Differentiate objects that 
contain different amounts. 
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h) Two rows with lids or different figures are made, the children 
are asked, do these rows have the same amount of tapas? 
Then to one of the rows their presentation is modified and 
they are asked again: do these rows have the same amount 
of tapas ?, If the answer is "yes", why do they think they 
have the same amount ?, if it is " not "why do they think they 
have different amounts? The student body must discover 
that the quantity is conserved despite the modifications that 
were made to the rows. 

i) Two plasticine bars with the same length are offered to the 
student and the teacher asks them: do the two bars have 
the same length? Then the length of one of the plasticine 
bars is modified with the intention of identifying whether the 
two have the same amount of material, or if one of the two 
bars has more or less material. If the answer is "yes", why 
do you think it? If it is "no", why not? 

j) Two containers or containers with the same volume of liquid 
are used and the student population is asked to recognize 
whether the two containers have the same amount of liquid, 
then the presentation of one of the containers is modified 
and You are asked if the two containers have the same 
amount of liquid? If the answer is "yes", why do you think 
they have the same amount? If it is "no", why do you think 
they have different amounts? 

k) By using two containers that contain liquids, seeds, flour, 
dough, sand, earth and others the student performs its 
measurement on a scale. Then the teacher asks them: do 
these two containers have the same amount of dough? If 
the answer is "yes", why do they think they have the same 
amount of dough? If it is "no", why do they think they have 
the same amount? of different dough? 

Other aspects according to the 
teacher's judgment. 

Term to term correspondence  

First level 

Note for teaching staff: For the realization of the suggestions of 
the three following levels it must be very clear the meaning of the 
continuous and discontinuous materials. (see glossary) 
 

Identification of concrete elements that naturally 
correspond. 

During the activities 
developed, the teaching staff 
registers in a rubric, anecdotal 
record or other instrument, 
information that allows to 
assess the performance of the 
boys and girls. 

***The following suggestions mainly indicate the use of 
discontinuous materials. However, in some cases you can also 
take advantage of the "continuous" type. 
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Suggested mediation strategies 
Suggested evaluation 

strategies 

a) Using their hands, boys and girls put their fingers together 
and observe that each pair corresponds to a couple. 

 Identify different 

concrete elements that 

naturally correspond, when 

using parts of your body 

and concrete material. 

 
 Identify the term to term 

correspondence with the 
specific elements that 
naturally correspond. 

b) Using garments and clothing accessories, the student 
recognizes the garment that corresponds to the part and 
places it, for example: a shoe at the foot, a hat on the head, 
the watch at the wrist, earrings in the ears , the lenses to the 
eyes, the ring on the finger, the collar on the neck, among 
others. 

c) Through a variety of activities, the student population 
recognizes the correspondence using concrete material, for 
example: each boy and girl with his chair, each cup with his 
plate, each flower with his vase, each pencil with his 
notebook, each box with his top, among others. 

d) Through games such as "the horse and the rider", boys and 
girls form pairs, in which one child acts as a horse and the 
other as a rider, in such a way that they discriminate the 
correspondence between one and the other . Then they 
exchange paper. 

e) Using clothes that children bring from their home and that 
have buttons, they observe that there is a row of buttons on 
one side and one buttonhole on the other. They start with 
the first button and button it, repeating the activity until all 
buttons are closed, executing the action of matching an 
eyelet for each button. 

Term to term correspondence 

Second level 

Categorization of elements in two groups with the same 
amount each, where they are joined or separated. 

The teaching staff registers in 
an instrument of their choice 
during the proposed mediation 
activities, if the boys and girls: 

 Recognize groups of 
elements with the same 
number of units. 

 Compare groups of 
elements by separating or 
grouping them to check 
their quantity. 

 Two groups of elements 
are associated 
homogeneous, making the 
correspondence term to 
term between both groups. 

 

Other aspects according to the 
teacher. 

f) In activities of the daily work the boy and the girl can 
recognize homogeneous elements (only cards, only pencils, 
among others) in a row. They are asked to make another 
identical one to the corresponding side. 

g) Using the previous rows, the student unites or separates the 
elements of a row in order to discriminate: in which row are 
there more elements? 

h) Through the use of the flannelboard, blackboard, sheets, 
among others, a boy or girl associates two groups of 
homogeneous elements. Using a marker or yarn of wool, 
the end-to-end correspondence between both groups is 
carried out. When they have done so, the elements of each 
row are separated or joined and the teacher asks them in 
which row they think there are more or less elements. 
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Suggested mediation strategies 
Suggested evaluation 

strategies 

Term to term correspondence 

Third level 

Application of the correspondence term by term when 
relating elements that correspond naturally or not, in 
unequal quantities. 

 

i) By drawing two circles, on a large piece of paper, boys and 
girls organize cuttings from a magazine or newspaper, 
sticking more images in one circle than the other, in order to 
make unequal correspondence between the elements. 

j) During the snack period, the students distribute utensils and 
food to their classmates. The teacher places a greater 
number of elements to the number of boys and girls so that 
the correspondence is unequal. Then they organize the 
elements that were not used and give an answer as to why 
they are left over. 

k) Through exercises with a variety of elements, the boy and 
the girl compare two sets with different quantities and verify 
if there is any element left over. The teacher asks them why 
the correspondence between them is not given and offers 
them more exercises so they can understand it. 

l) Using sets in unequal quantities, of elements that 
correspond naturally, arranged in rows, for example, four 
vases and three flowers, the student builds associations 
verifying that each element has one that corresponds or that 
there are some left over. For example: the teacher asks 
them: does each vase have its flower? 
Are there missing flowers?, among others. 

 The teaching staff registers 
in an instrument of their 
choice information that 
allows them to assess 
aspects observed during 
the activities carried out by 
the boys and girls. For 
example 

 They apply the notion of 
term correspondence, 
where the amount in any of 
the groups varies. 

Seriation 

First level 

 

Identification of a characteristic of the objects that allows 
the organization of the same by series using ascending or 
descending criteria that locates the ends. 

a) Through the use of a variety of elements, boys and girls 
observe them, select and make comparisons when using 
criteria given by the teacher as: heavier - lighter, harder - 
softer, wetter - drier, larger - more small, thicker-thinner, 
higher-lower, uglier-cuter, stronger-weaker, among others. 

The teaching staff registers in 
an instrument of their choice, 
indicators that allow them to 
assess the progress of the 
boys and the girls in aspects 
such as the following: 
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Suggested mediation strategies 
Suggested evaluation 

strategies 

b) With the use of elements of different dimensions, boys and 
girls 

They organize based on a criterion provided by the teacher 
and place them in series respecting mainly the extremes. 
For example, they are offered a group of pencils of different 
sizes and they are asked to build a ladder with them. The 
important thing 

is that they recognize that the initial element is the smallest 
and the last the largest. 

c) Through games such as "The family of ..." where a group of 
objects is offered, such as stones with a face drawn, paper 
bags with which puppets are made, and balloons with faces, 
the student invents stories guided by some criterion of age, 
height, weight, provided by the teacher. For example: "In the 
family Rocadura", the greatest of all is the grandfather 
Pedro, who loves to play with the youngest of the house, his 
grandson José; everyone likes to ride a bike, to Alice the 
mother likes to go the longest way and Luis the father 
prefers the shortest. In this strategy, the important thing is to 
remember that all the elements share a category and the 
teacher must guide so that children recognize the extreme 
points of it. 

d) By means of collections of buttons, seeds, straws, leaves, 
stones, legos or other elements with which a category can be 
established, boys and girls manipulate them, discriminating 
them by a characteristic, where they clearly identify the 
extremes Of the same. For example: "Look at the sheets you 
have here, compare them by making pairs, find: which of 
them is the one with the lightest color? And which one has 
the darkest color? 

For the realization of strategies like this, it is important: 

 that a maximum of five items be given to children and 
girls, 

 that they compare the elements one by one using 
initially as the basis one they have chosen at random, 

 Recognize different 
elements according to the 
criteria indicated by the 
teacher. 

 Different elements of the 
environment execute 
ascending or descending 
series. 

  Identify the extremes of a 
previously ordered 
category. 
 

Other indicators, according to 
the teacher's criterion. 
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Suggested mediation strategies 
Suggested evaluation 

strategies 

 guide comparisons with questions such as: Is the sheet 
you chose first clearer or darker than this one? If what 
we are looking for is the clearest sheet, what should you 
do with the one in your hand, change it or look for a 
clearer one? If we already have the clearest, which is 
the darkest? Had several sheets of the same color, how 
would you organize them ?, among others. 

 

e) In daily activities of order and cleanliness of the materials of 
the classroom, the children execute series identifying some 
characteristic of the objects, using ascending criteria to 
locate the extremes of the categories. For example, the 
containers to transfer water will be organized in the shelves, 
first those from lowest to highest capacity, the temperas will 
be organized by light and dark colors, the puzzle boxes by 
their quantity of pieces (from less pieces to more), the ropes 
and the balls by their size (from smaller to larger), among 
others. 

 

Seriation 

Second level 

Serial construction, by trial and error, correctly locating not 
only the ends but some intermediate elements. 

 

f) Through stories such as the "Noah's Ark", the animals are 
organized according to a criterion given by the teacher, the 
boys and girls will observe the characteristics of each one 
and will order the animals with said criterion. For example: 
"Noah's Ark will all enter but to accommodate them ... the 
legs are going to count: First, those that do not have legs, 
then those with two legs, now those with four legs, those 
with six legs. Other criteria can be used, such as: the length 
of the neck, the number of teeth, the years of life of the 
species; with which groups are built in ascending order. 

g) With the use of materials such as "lace" and "ensartes", 
which presents a variety of figures that must be placed in 
the established order. The student population progressively 
discovers the concept of series by comparing the previous 
element with the one that follows. 

h) With games like "Fishing", where several collections of 
elements are placed in a container, boys and girls select 
those of the same category, to be placed in a specific 
organization. For example: the pool contains figures of 
different fruits, animals, clothing, among others; they fish all 
the elements from the same collection and order them 
according to their sizes respecting one of the ends (from the 
first element selected). 

The teaching staff registers in 
an instrument of their choice 
information that allows them to 
assess aspects observed 
during the activities carried out 
by the boys and girls. 

 

 They carry out 
serializations placing the 
ends and the intermediate 
elements in different 
collections. 

 They build series in 
ascending and descending 
form, such as: containers 
according to their size, 
tempera according to the 
color gradation, puzzles 
according to the number of 
pieces, ropes according to 
their length, among others. 
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Suggested mediation strategies 
Suggested evaluation 

strategies 

i) Through the use of concrete and manipulable materials 
(plates, trousers, clothes presses, tokens, snails, among 
others), children progressively elaborate patterns to make 
different designs. At this stage the sequences for the 
designs may not be completely uniform. 

j) By means of materials designed to be organized in series 
(palettes with different sizes, tucos of different thicknesses, 
towers of legos with different quantity of pieces, among 
others), the student performs the ordering of them in 
ascending order. Once they are organized, they are 
provided with more elements to incorporate them into the 
series they have just made, respecting their disposition. 
Example: the child and the girl are given five towers of lay 
people of different quantity of pieces each (with a layman, 
with two, with three, with five, with seven) and they are 
asked to order it in ascending order. After the organization is 
given the towers with four and six lay people, they are asked 
to place them in the corresponding place with the purpose of 
favoring the incorporation of the intermediate elements. 
These activities must not exceed ten elements. 

 

Seriation 

Third level 

Application of seriation by systematically ordering varied 
elements. 

 

k) In games such as "hidden" and songs such as "skeletons", 
"an elephant rocked on the web of a spider", "The moon" 
children organize a specific sequence of events gradually 
developing the notion of seriation by repeating in an orderly 
fashion the sequence of actions associated with a number. 

l) With the use of slides of the "Daily Routine" where a visual 
element that represents each of the moments of the day is 
used, the student population organizes the activities that will 
be carried out that day: first: Second reception: Initial 
experiences, third : Experiences of the selected modality, 
among others. 

During the activities 
developed, the teaching staff 
registers in a rubric, 
anecdotal record or other 
instrument, indicators that 
allow to evaluate the 
observed performance of the 
boys and the girls when 
systematically ordering 
different objects. For 
example 

 

 Build images, drawings or 
drawings in sequence. 

 Other aspects according to 
the teacher's criteria. 
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Suggested mediation strategies 
Suggested evaluation 

strategies 

m) Through various body games where different figures are 
constructed, which the children organize according to a 
given characteristic in ascending or descending order. For 
example: "Imagine that you are" lego blocks "and make a 
pyramid using the" bigger blocks as the base and the 
smaller ones for the top ". 

n) Through games such as dominoes, in which a sequence of 
images or numbers must be followed, the student compares 
the dominoes and orders them systematically, as the case 
may be, favoring the notion of seriation. 

o) Through activities such as "The line of life" where pictures or 
images that represent evolutionary processes are used, boys 
and girls build the notion of "serial" by listing them and 
organizing them in ascending order. (This image is an 
example of this). 

 
 

 

Inclusion of the part in the whole 

First level 

Observation of different elements that are characteristic in 
the formation of a category. 

 

a) With elements of the environment, the student discovers the 
different properties that characterize each of these to make 
a category, example: 

They are asked to bring to the classroom the fruit they like 
most, with generating questions such as: which fruit did 
they bring? Why did they choose it? What is its flavor? 
What does it smell? What texture does it have? others 
Then they unite all the fruits in one place and identify, with 
the teacher's support, the elements in common that 
characterize them and build the category "fruits". Finally, 
they make a fruit salad and share it. 

The teaching staff records in 
an anecdotal record, 
performance record or other 
instrument; the observations 
of the work carried out by 
children in aspects such as 
the following: 

 Identify characteristics 
common to a group of 
people, animals, plants, 
objects, among others. 

 They group different people 
or objects according to 
different categories 
indicated by the teacher. 
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Suggested mediation strategies 
Suggested evaluation 

strategies 

b) With games like "The boat sinks", the boys and girls identify 
different categories according to the indication given by the 
teacher and they are grouped for example: men-women; 
with lenses - without glasses; long pants - shorts; long hair - 
short hair; among others. 

c) Using toys the student population categorizes them 
according to their preference. For example, category toys; 
to play in outdoor spaces (balls, ropes, water and sand), 
board games (dominoes, puzzles, lotteries) and others. 

Other aspects according to the 
teacher's criteria. 

Inclusion of the part in the whole 

Second level 

Note for teaching staff: To form subcategories of a category, 
you can take into account: size, color, shape, flavor, among 
others. For example in the category of "fruits", subcategories 
can be made such as: "red fruits", "acid fruits", "round fruits", 
among others. 

 
Grouping of the elements that make up a subcategory. 

d) From the categories built with elements of the environment, 
children select with teacher orientation, those that make up 
the subcategories. For example: category "musical 
instruments", subcategories of strings (guitars, violins), wind 
(flutes, trumpets) and percussion (drums), among others. 
Category "means of transport", terrestrial subcategories 
(buses, bicycles, cars, trains), air (planes, helicopters), 
water (boats, boats ", among others). 

e) Through generating questions posed by the teacher such 
as: who likes the animals that live ... in the water, on the 
land, in the air? And why? The student body is organized 
according to their preference, provides figures of animals 
and builds models of the places where they live, which 
would make up the subcategories. This same strategy can 
be done with means of transportation, flowers, concepts or 
scientific issues, among others. 

f) Boys and girls play games like "Take what is and what is 
not", where they include and exclude elements of a category 
to form a subcategory, associating the feature of the 
element with the corresponding category. For example, it is 
placed in a box or basket, assorted fruits, different clothes, 
different vegetables, among others and they are asked to 
take out: "something that is fruit but not orange", "something 
that is a toy but not be a ball "," something that is a 
vegetable, but not a potato ", among others. 

The teaching staff registers in 
an instrument of their choice 
information that allows them 
to assess aspects observed 
during the activities carried 
out by the boys and girls. For 
example: 

 

 Group a variety of 
elements of a category to 
form subcategories, 
according to defined 
characteristics 
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Suggested mediation strategies 
Suggested evaluation 

strategies 

Inclusion of the part in the whole 

Third level 

Progressive recognition of the notion of the inclusion of the 
subcategory with its respective category. 

 

g) With the support of concrete materials from the classroom 
and brought from home, the student places the elements in 
categories, including in them all those that meet the criteria 
established by the teacher. For example: There is a group of 
"red containers", another one of plastic "caps" of different 
colors and another one of yellow plastic "plates". The child 
and the girl are asked to make a category of "red elements" 
or well of "plastic elements". The teaching staff guides this 
experience with questions like ... if we are making a 
category of red elements, should all the covers be 
included?, and if we make a category of "kitchen utensils", 
what should we include? So that boys and girls can include 
or exclude elements depending on the category that is being 
built. 

h) Through observational games and manipulation of elements 
of the environment, which can be organized by different 
categories, the student population identifies relationships 
between them by asking questions and analyzing the 
answers. Being the notion of inclusion of the parties to the 
whole, a process under construction requires a variety of 
activities using the categories and subcategories 
constructed according to the criteria that the boys and girls 
together with the teacher decide. 

i) Using the categories and subcategories built with elements 
of the environment, children progressively demonstrate the 
construction of the notion of inclusion of the subcategory 
with its respective category, for example: It is presented on 
a table, a row of flowers of the following way: five roses and 
two carnations. The teacher asks the following questions: 
What is this? What is the name of this flower? How many 
flowers are there? What colors are they? Once these 
questions are answered, we proceed to ask 
What's more, roses or carnations? What's more, roses or 
flowers? Then, regardless of the answer, they are asked, 
what else is there, flowers or roses? It is important to 
consider that if the answers given by the children do not 
show a process in construction of the notion of inclusion of 
the parts to the whole, it is necessary to take again the 
previous experiences from the first level. It is essential that 
to build this notion, boys and girls, dialogue, discover 
relationships, ask questions and analyze the answers. 

During the activities 
developed, the teaching staff 
registers in a rubric, anecdotal 
record or other instrument, 
information that allows to 
evaluate the observed 
performance of the boys and 
the girls when recognizing in 
varied objects, the inclusion of 
a subcategory with its 
respective category. 

 
Other indicators, according to 
the teacher's judgment. 
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Probable time: From the beginning of the school year in Interactive II until the end of the Transition Cycle 

 
Purposes: 

 

 Communicate ideas, feelings and experiences using the rules of communicative exchange. 

 Understand various texts. 

 Enjoy listening to literary and non-literary texts. 

 Recognize the presence of written text and its usefulness in everyday communication (labels, 

pictograms, logos, symbologies, letters and words).

 
Individual and collective learning to achieve: 

 
 Oral, written and other means of ideas, feelings and experiences.

 Development of their vocabulary, which allows a communicative interaction with other people.

 Formulation of relationships between orality and writing for the purpose of communication.

 Interpretation of different texts (images, drawings, symbols, words and others).

 Representation of your own name in graphic form.

 Manifestation when discovering himself as a reader and as a writer in the process of formation.

 Demonstration of a listening that allows you to enjoy and develop in different communicative 

environments.

 Execution of instructions, oral slogans and requests, as part of daily activities.

 Discovery of the characteristics and nature of oral utterances by segmenting them into words 

and minor units (syllables and phonemes).
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Curricular contents 

Conceptual Procedural Actitudinal 

Oral expression: First level  • Validate the use of increasing 
vocabulary in oral expression. 

 • Respects the basic rules of 
oral interaction in 
communicative situations. 

 • Respects the verbal space of 
other people. 

As: Identification of the 
vocabulary known in the 
oral expression of 
important ideas, 
significant details, feelings 
and emotions. 

 Free expression. 

 Known vocabulary. 

  Important ideas, significant 
details, feelings and 
emotions. 

 Sequence of events and actions 
experienced. 

Oral expression: Second level 

As: Understanding of new 
vocabulary that allows you 
to express yourself 
according to the 
communicative situation. 

 New vocabulary. 

 Communicative purpose. 

 • Vocabulary appropriate to the 
communicative situation. 

 • Prayers with a greater number of 
words. 

Oral expression: Third level 

As: Use of linguistic and 
paralinguistic elements in 
oral interactions. 

 • Safety, fluency, clarity, 
coherence, varied vocabulary. 

 • Linguistic elements: intensity, 
volume, rhythm, vocalizations, 
accent, tone, the modulation of the 
voice. 

 • Paralinguistic elements: 
gestures, movements of the face 
and body. 
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Curricular contents 

Conceptual Procedural Actitudinal 

Oral comprehension: First level  • Respect when listening 
attentively to other people. 

 • Demonstrate sensitivity and 
enjoyment attentive, 
understanding and 
appreciative listening to 
literary and non-literary texts. 

 • Shows respect and 
understanding towards the 
follow-up of instructions, oral 
slogans and requests. 

As: Recognition of silence and 
sound. 

 
Identification of sounds 
when establishing 
auditory associations with 
elements of the immediate 
environment. 

 Differentiate silence and 
sound. 

 Discrimination and auditory 
association. 

Oral comprehension: Second level 

As: 

 Listening listening (listening 
carefully), understanding 
(understanding the main 
message) and appreciative 
(enjoying). 

Demonstration of attention 
listening, understanding 
and appreciation of 
literary and non-literary 
texts. 

 Literary texts: stories, fables, 
legends, poems, rhymes, tongue 
twisters, musical pieces, among 
others. 

 

 Non-literary texts: stories, 
comments, personal 
experiences, news, among 
others. 

 

Oral comprehension: Third level 

As: Construction of oral texts 
through comments, 
questions, artistic 
expressions, among 
others. 

 

Execution of instructions, 
oral slogans and requests 
in the activities of daily 
life. 

 Construction of oral texts. 

 Speech tone: aggressiveness, 
anger, sense of humor, sarcasm, 
among others. 

 Non-verbal language in 
everyday formal and informal 
situations. 

 Follow-up of instructions, oral 
slogans and requests. 
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Curricular contents 

Conceptual Procedural Actitudinal 

Reading: First level  Shows interest and an 
attitude of joy for reading. 

 Shows taste for reading 
different literary texts 
according to their 
interests. 

 Values and enjoys the 
interpretation of literary 
texts to share with others. 

As: 

 Denoting and connotation of 
images: perception, visual 
discrimination, assumptions, 
deductions, inferences, 
establishment of relationships, 
identification of central elements, 
among others. 

Manifestation of interest in 
reading as a 
communication resource. 

 Interest in reading.  

Reading: Second level 

As: Appreciation of reading as 
a source of enjoyment, 
information and learning. 

 Predictable reading. 

 • Evocation during reading aloud. 

 • Reading to discover, enjoy, learn 
and learn. 

 • Identification of the proper 
name. 

Reading: Third level 

As: Interpretation of literary 
texts to share with others, 
perceptions, ideas and 
feelings. 

 • Reading of meaningful texts to 
share what was read. 

 • Exchange of reactions and 
interpretations around the texts. 

 • Personal response to the 
understanding and interpretation of 
the literature. 

 • Understanding the meaning of 
different written texts. 

 • Recognition of the proper name. 
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Curricular contents 

Conceptual Procedural Actitudinal 

Writing: First level  • Shows interest in written 
language in the environment. 

 • Demonstrate readiness for 
writing. 

 • Values and enjoys using 
written language as a form of 
communication and 
expression. 

As: Awareness of the 
presence of written 
language in the 
environment. 

 Interest in writing. 

 Awareness of the written 
language. 

 Relation of the illustration with 
the written text. 

Writing: Second level 

As: 

 • Collective creation of oral texts 
and their spontaneous graphic 
representation. 

Graphic representation 
through the spontaneous 
creation of a variety of 
texts. 

 • Spontaneous graphic 
representation: combination of 
scribbles, curved strokes, broken 
lines, drawings, pseudoletras, 
invented spelling, invented 
punctuation marks, among others. 

 

 • Spontaneous graphic 
representation of the proper name. 

 

Writing: Third level 

As: 

 • Links between collective reading 
and individual writing. 

Graphic production of 
texts with a defined 
purpose. 

 • Writings about: the experiences 
lived, the topics of study and 
popular culture for its publication. 

 

 • Parts of the literary text: cover 
(illustration, title, author) and 
content. 

 

 • Story sequence: beginning, 
development, ending. 

 

 • Use of the illustration to provide 
the information contained in the 
created text. 

 

  • Writing the proper name.  
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Curricular contents 

Conceptual Procedural Actitudinal 

Conciencia fonológica: Primer nivel  • Expresses the desire to use 
the orofacial muscles when 
exercising. 

  

 • Shows joy and pleasure by 
recognizing familiar words, 
syllables and phonemes. 

  
 • Value and enjoy the 

experience of phonemes 
through the use of 
onomatopoeias. 

As: Use of the orofacial 
muscles when exercising. 

 
Awareness of the number 
of words in short 
sentences. 

 • Exercises of the orofacial 
muscles. 

  • Awareness of the word. 

Phonological awareness: Second level 

As: 

 • Syllabic awareness (syllabic 
segmentation of meaningful 
words). 

Recognition of the sounds 
of syllables when 
segmenting meaningful 
words. 

 • Initial sounds, endings and 
rhymes. 

Recognition of the initial 
and final sounds of words. 

 
Recognition of the final 
sounds in the rhymes. 

Phonological awareness: Third level 

As: 

 • Phonemes (use of 
onomatopoeias). 

Phoneme experimentation 
through the use of 
onomatopoeias. 
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Suggested mediation strategies 
Suggested evaluation 

strategies 

Oral expression 

First level 

Identification of the vocabulary known in the oral 
expression of important ideas, significant details, feelings 
and emotions. 

 

a) a) During the daily routine the student is expressed 
b) freely. 
c) b) Boys and girls express themselves orally through 

activities such as "Today I feel (sad, scared, happy, angry, 
serious and others) ... because ...” 

d) c) The student expresses at the end of the day, some 
experience lived on that day that motivates them to share a 
funny moment, a story, a learned value, or a situation that 
must be solved; it can be collectively or individually. 

e) d) The student population discriminates the known 
vocabulary, by expressing ideas, significant details, feelings 
and emotions. 

f) e) Through a photo session of a special event (assembly, 
visit of a guest, participation in a meeting, among others), 
the student population describes the most important 
moments for them and them, in a sequential order. When 
finished, create a poster with all the photographs. 

g) f) In activities and games such as "Casita", "Hospital", 
"Beauty Room", "Pulpería", "Farmer's Fair", children 
establish dialogues based on sequences of events and 
actions experienced during them. 

During the activities 
developed, the teaching staff 
consigned in a rubric, 
anecdotal record or other 
instrument, information that 
allows assessing the observed 
performance of the boys and 
girls by identifying the known 
vocabulary in dialogues, 
descriptions and comments, as 
well as by expressing 
thoughts, feelings and 
emotions. 

 
Other information according to 
the teacher's criteria. 

Oral expression 

Second level 

Understanding of new vocabulary that allows him to 
express himself according to the communicative situation. 

 

g) g) Through games such as "The family of words", children 
from an object identify words related to it. For example: 
take a beach ball, ask what it is, where we use it, what 
other elements we use on the beach (cloth, bathing suit, 
sunscreen, sandals, hat, sunglasses, water, sun, sand, 
shells) , among others). 

h) h) By using analogies, is student associated vocabulary. For 
example: 

Teachers observe the 
performance of children and 
register information in an 
instrument of their choice that 
allows them to assess aspects 
such as the following: 

 
 Incorporate new 

vocabulary when 
participating in different 
communicative situations. 
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 Pedro is a child, Ana is ... 

 Birds fly, fish ... 

 The soup is hot, the ice cream is ... 

 As high as… 

 As fast as… 

 Juan jumps as ... 

i) Boys and girls, according to the different themes or 
experiences, make a sound dictionary with the help of 
audiovisual material (recorders, overhead projectors, 
computers, iPad, video cameras, iPod, others), in order to 
explain its meaning to its companions. 

j) Through conversations about the media of daily life 
(television, radio, telephone, newspapers, magazines, 
books, internet, movies, commercial advertisements among 
others) the student population interprets the communicative 
purpose of each one. 

k) Generating questions regarding experiences (educational 
tours, workshops or participation in special activities) 
children use the new vocabulary to express themselves 
orally. For example: when participating in a sports festival, 
what is required to participate in a festival? What decisions 
are necessary to organize participation? What was done 
was what was expected? What results were obtained? If we 
were to participate again, what would we do differently, 
among others? 

l) With "role plays", the student assumes the role of 
journalists, performs interviews with different characters of 
interest within the educational center or community, by 
means of questions that contain vocabulary appropriate to 
the communicative situation. 

 Understanding new 
vocabulary when asking 
questions. 

 

Other aspects according to the 
teacher's judgment. 

Oral expression 

Third level 

Use of linguistic and paralinguistic elements in oral 
interactions. 

 

m) In couples games like the "silent story", "I sell you 
something" the student population express gestures and 
body movements to communicate. 

The teaching staff registers 
information in a rubric, scale or 
other instrument of their choice 
that allows them to evaluate 
during the oral interactions if 
the boys and the girls: 
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n) By using sheets of different scenes, the student body 
demonstrates the sensation that caused the observed image. 

o) Children in spontaneous conversations, show what they like 
or dislike, raising the reason for their opinion, through 
linguistic and paralinguistic elements. 

p) In a round, the children show only with gestures how they feel, 
for example if they feel sad, happy, and angry, among others. 
Subsequently, they are asked to make oral statements why 
they feel that way 

q) From illustrations, newspaper clippings, magazines, 
photographs, models, audio recordings, video and 
dramatizations children make a story and tell their peers, with 
the support of linguistic and paralinguistic elements. 

 They use linguistic 
elements when expressing 
their ideas, emotions and 
feelings. 

 They use paralinguistic 
elements when expressing 
their ideas, emotions and 
feelings. 

 

Other aspects according to the 
teacher's judgment. 

Oral comprehension 

First level 

Recognition of silence and sound. 

a) Boys and girls distinguish between silence and sound by 
walking in different directions silently, without making noise 
with their feet. Then they are told a story in which someone 
is sleeping (can be a person, the bear, a doll) and should 
not wake up, so they are asked to walk smoothly, as stealth. 
They are told that it's time to sleep and that they can make 
noise, stomping. 

b) Children discriminate silence and sound through the 
following exercises: 

• dance to the rhythm of different types of music and when this 
stops, they become statues that remain immobile and silent, 

• the exercise begins by making silence and every time you 
speak a little louder, little by little the tone of your voice goes 
down, until you are quiet again, 

• sing songs or recite poems in which one phrase is spoken 
aloud and another phrase internally. 

c) Boys and girls represent different everyday situations in 
which they use sound and silence. 

The teaching staff registers in 
an instrument of their choice 
information that allows 
assessing if the children 
recognize the difference 
between silence and sound in 
aspects observed during the 
activities carried out by the 
boys and girls. 
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Identification of sounds by establishing auditory 
associations with elements of the immediate environment. 

 

d) The student population discriminates the different sounds 
that the classmates produce. For example: a boy or a girl 
behind a blanket makes different sounds (snapping fingers, 
whistling, slapping on the thighs, coughing, screaming, 
laughing, crying, sneezing, among others). The rest of the 
group with closed eyes identify which part of the body 
produces it. 

e) The students discriminate the voices of their classmates in 
activities such as: Guess who is? a student is chosen to 
leave the classroom and select another student who hides 
within this same space. The one who is outside enters and 
the one who is hiding says a phrase or sings so that his 
partner recognizes his voice and indicates his name. 

f) The student population when moving to their homes, listens 
to the sounds that are given along the way, the next day 
expresses which sounds they heard. Example, steps, 
whistles, cars, whistles, engine noises, voices of people, 
wind, rain, among others. 

g) Children with closed eyes recognize different sounds that 
are produced when handling objects. Examples: opening a 
tube, bouncing a ball, hammering, closing a door, breaking 
a sheet of paper, crumpling a plastic bag, hitting the floor 
with the shoe, running a table, dropping an object on the 
floor, among others, When they can not recognize the 
sound source, they are asked to open their eyes and see 
which element produced it. 

h) When listening to different types of recordings such as: 
orchestras with different musical instruments, 
conversations, sounds of nature and others, the boys and 
girls establish auditory relationships of the sounds with the 
element that produces them. 

During the development of the 
proposed activities, the 
teaching staff records in their 
anecdotal record, performance 
record or other instrument if 
the children identify sounds 
heard, discriminate sounds of 
the immediate environment, 
establish relationships of the 
sounds with the element that It 
produces, among other 
aspects. 

Oral comprehension 

Second level 

Demonstration of attentional, comprehensive and 
appreciative listening of literary and non-literary texts. 

 

i) Through songs, poetry, stories, among others, the student 
population identifies the different characters that appear in 
the literary texts thus strengthening listening attention. 

The teaching staff registers 
information in an instrument of 
their choice to assess the 
learning of the boys and the 
girls during the development of 
the proposed activities, 
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j) Children during the day, practice listening, understanding and 
appreciative: 

Among them: if they 
graphically represent the 
messages of the stories, 
poems and riddles heard, 
follow the instructions 
indicated, make comments in 
relation to the topics heard, 
among others. 

 When listening to songs, hymns, melodies, among others, 
they sing it in different ways: humming, reciting and singing, 
until achieving the interpretation of the piece of music, 

 Listen carefully and understand the messages, ideas, 
feelings that others share with them, 

 With a variety of games listen carefully and understand the 
instructions to perform them, 

 Through stories, songs, rhymes, tongue twisters, poetry, 
riddles, among others, understand, appreciate and enjoy the 
purpose of them. 

k) The student using the media, listening to news, 
advertisements, programs, fables, among others, 
understands the message they provide and then makes a 
creative representation of what was heard and understood. 

Oral comprehension 

Third level 

Construction of oral texts, through comments, questions, 
artistic expressions, among others. 

Construction of oral texts, 
through comments, questions, 
artistic expressions, among 
others. l) Through storytelling, boys and girls identify the characters and 

the sequence of situations that drive the plot of the stories 
heard, express what they liked best, then reconstruct the 
story. Later they can create other versions of it with changes 
of characters and situations. 

m) Through the reading of stories, magazine articles, presentation 
of films and posters, among others; a dialogue is established 
with children where they discover their interests by answering 
pertinent questions about what they have heard and 
visualized. Example: What do you think you could do if the 
same thing happened to you as the character? What makes 
you feel this image? If you could change something, what 
would you change? Which character would you like to be and 
why? 
Which character would you like to be and why? 

n) The students elaborate stories, stories, fables, among others 
and dramatize them through non-verbal language and the 
presence of the discursive tone in the dialogues of the 
characters, for example: "I feel ..." (sad, scared, happy , 
angry and others). 
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Execution of instructions, oral slogans and requests in 
activities of daily life. 

 

o)  Through games like "Simon says", "Follow the leader", "The 
pokey hockey dance", the student distinguishes instructions 
by following them. 

By means of a performance 
record, the teaching staff 
registers whether the children 
execute requested oral 
instructions. 

p) Through instructions, oral slogans, requests, children 
discriminate (maximum three successive actions) and 
execute. For example: 

 

 • clean the table,  

 • go to the bathroom and brush your teeth,  

 • Stand up, go to the table and bring a pencil.  

q) In games like "Treasure hunt", boys and girls use three oral 
cues when searching for the special object. 

 

r) Through varied and fun musical slogans that favor the follow-
up of instructions, the student population makes the 
transition between one activity and another in a fluid way. 
Example: "The tablecloth and the quick napkin I am going to 
put, with my plate and with my cup ready I am ready to eat", 
"To keep, to keep, everything in its place, slowly and without 
breaking, that tomorrow we have to return" , "Until tomorrow 
we will all say, goodbye tomorrow, goodbye", "Before 
leaving, I'm going to say goodbye, with a happy and happy 
face, I want to thank today and I would like to be better 
tomorrow." 

 

s) Through games and motor exercises such as: "Letter 
arrived", "One, two, three cheese", "Giant dwarf", "Fruit 
salad", "The ship sinks", among others, the child and The 
girl performs the instruction indicated. 

 

Reading 

First level 

Manifestation of interest in reading as a communication 
resource. 

The teaching staff registers 
information in a rubric, scale or 
other instrument with respect 
to the performance of boys and 
girls in relation to the following 
aspects: 

 
 They discriminate the images 

presented in the games 
played. 

 Describe the images 
presented in games, 
blackboard, and others. 

a) With the use of books of different materials (plastic, 
cardboard, fabric, quilts, among others) the student 
observes the images that attract their attention and invite 
them to speak. 

b) Through games of cards, memory cards, lotteries and others, 
children express the content of the cards they denote and 
connote the images they possess. 

c) Through the use of diversity of images in flannelgraphs, 
imanographs, blackboards, among others, children discriminate 
some elements by denoting and connoting them. 
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d) Through virtual games on the Internet such as "All on board", 
"Sports field", "The adventures of Doki and their costumes", 
"Yoga Camp", among others, boys and girls describe 
different elements to denote and connote. 

 • Play with books of 
different materials and 
different literary types. 

 • They think about the 
different types of literary 
texts of interest and the 
narrations of other people. 

 

Other aspects according to the 
teacher's criteria. 

(http://www.tudiscoverykids.com/juegos/todos-a-bordo/ , http:// 
www.tudiscoverykids.com/juegos/campo-deportivo/ , http://www. 
tudiscoverykids.com/juegos/aventuras-de-doki/ , http://www. 
tudiscoverykids.com/juegos/yoga-camp/). 

e) Through the narration of stories, stories, fables, among 
others, the student population shows interest in reading. 

f) Through activities such as the "Reading Club", boys and girls 
give their opinions on the different types of literary texts of 
interest (various themes, comic, repetitive, fables, movies, 
among others) and other people's stories (classmates, 
teachers, family members, members of the community, 
writers, among others). 

Reading 

Second level 

Appreciation of reading as a source of enjoyment, 
information and learning. 

The teaching staff records their 
observations in an instrument 
of their choice to assess 
whether the boys and girls: 

 They provide answers 
according to the content of 
the texts heard. 

 Listen to the comments of 
their peers without 
interrupting. 

 They argue their opinions 
regarding the texts heard. 

 Reconstruct with images: 
stories, stories, stories and 
others heard. 

 Identify the first letter of the 
proper name. 

 

Other aspects according to the 
teacher's criteria. 

g) From the cards used in the "pass lists", boys and girls 
recognize the initial sound of their name and that of their 
classmates when comparing them and the graphic 
characteristics they possess. 

h) The student recognizes his own name, through games where: 

 Become aware of the letter with which their name begins 
and ends, 

 Compare your name with the name of other classmates and 
observe which is longer, which is shorter, which have the 
same letters, among others, 

 Scramble the name cards of all the boys and girls and each 
one look for yours, 

 Participate in games like "Letter soup" to select among 
many letters, those that belong to your name. 

i) Through a conversation prior to the narration of a literary text, 
it is important that the student recognize important elements 
of it. For example: 
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 Look at the cover of the book, 

 Listen to the title of the book, the name of the author and the 
name of the illustrator, 

 Identify the contextual keys (details) that the cover has, 

 Predict the content of the book based on the contextual keys, 
the illustration and the written text that has the cover, 

 Respond to various questions that allow them to predict the 
content of the text, such as: what do you think this book will 
be about ?, why do you think it will be about that ?, note that 
the title of the book is ... ?, what you have said is related to 
the title ?, among others, 

 By answering these questions they use their personal 
arguments and criteria, and at the same time they listen and 
respect those of others. 

j) Children think about the text that is being narrated. They 
can be through questions such as: 

k) What do you think will happen later? What will happen to X 
character? How do they react to what the narration says or 
to the characters and what suggestions can they give? 

l) Through activities such as "The circle of readers", where a 
number of story books are selected per month, which can 
be read at the school or at home with the help of other 
people, the student is expressed in around what you read 
when you share with your classmates. 

m) Through activities such as "The traveling carpet", the 
children, with the help of their families, create a creative 
drawing (letter size) on a canvas. With these, they build 
together a large carpet that serves to place in the 
classroom. When it is ready, they create a story from the 
images and share the story with the participating families. 

n) Based on texts about the universe, participates in 
workshops such as "The wonderful thing of the universe", 
where the student population builds stories from the 
following actions: 

• participate in the presentation dynamics "Climbing the 
spaceship" in which they comment on their name and what 
they would like to know about the universe, example "My 
name is Carlos and I want to know how the stars are", "My 
name is Ana and I want to know the planets "," My name is 
Maria and I want to know the Moon ", 
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• Imagine "if I could go to the Moon and observe the Earth 
from there ...", how long would it take ?, how is the Earth 
from there ?, is it possible to go to the Moon ?, among 
others, 

• Create a story with subgroups of large images of the 
adventures that could live together if they made a trip to the 
Moon, 

• Tell their classmates about the constructed history. 

• Comment on what they liked most about the workshop, 
what they did not like and how they could improve it. 

 

Reading 

Third level 

Interpretation of literary texts to share with others, 
perceptions, ideas and feelings. 

 

n) Through tabs and images with characters from different 
stories, children seek and build new stories with a logical 
and coherent sequence to play by mixing the characters of 
said resource bank. 

o) The student population searches for written materials 
brought from their homes such as: stories, magazines, 
newspapers, packaging of labeled products, recipes, 
grocery lists, utility bills, invoices from different commercial 
establishments, pictograms, logos of the environment, 
license, identity card, passport (expired), among others, 
classify them according to the use of the article they 
represent, for example: 

 

 

 
p) Through different images of everyday life and children's 

literature with written material, children select images and 
make assumptions about what is written. 

q) From the visits to the libraries, workshops such as "To play 
with words and stories" are prepared, where the head of the 
library and the teacher present the children with a variety of 
stories , 

During the realization of the 
activities, the teaching staff, 
registers information that 
allows him to value, among 
other learnings if the boys and 
the girls: 

 They relate their 
comments with the themes 
of the texts heard. 

 They relate the texts heard 
with everyday 
experiences. 

 Form oral texts from 
presented images. 

 Recognize iconography in 
different text carriers. 

 Propose possible solutions 
to the conflicts presented 
in the texts heard. 

 

Other information according to 
the teacher's judgment. 
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Legends, poems, tongue twisters, riddles, others, promoting 
the pleasure and pleasure of reading, the interpretation of 
texts, drawings, pseudographs and symbols accompanied 
by games, songs and fun activities. 

r) r) From cards with images and words, the children explain 
the oral texts that they formed, for example: 

 

s) Through various literary texts, the boy and the girl explains 
the texts by becoming aware of: 

 Where you start to read (cover), 

 The correct way to take it, 

 The pages are passed from right to left, 

 It is read in a left-to-right direction, 

 It is necessary to know the title and the author, 

 Pointing the direction of writing. 

t) Through videos such as "Cucarachita", "Mariana", "Pollito 
amarillito", "Tororó", the students elaborate interpretations of 
the text and internalize the logical sequences to follow the 
reading from left to right. (http://www.youtube.com/ 
watch?v=EWmvCS0pT9k&sns=em http://www.youtube. 
com/watch?v=LMJLfZH_xWU&list=PL080524F281B0666C 
http://www.youtube.com/watch?v=z1gFMujtH-o http://www. 
youtube.com/watch?v=zliELbZjBrI&sns=em 

u) Through activities such as "literary gatherings", boys and 
girls manipulate a variety of texts: 

 express ideas and personal responses, 

 share the interpretations of each one, 

 identify with the characters, 

 analyze the reactions, intentions and actions of the 
characters, 

 relate the characters of the reading or imaginary world with 
people from the real world, 

 show empathy towards the situations that the characters live; 

 establish an intertextual relationship, that is, they relate the 
recently read text to other known ones, 

 

 
Programa de Estudio Educación Preescolar 

168 

http://www.youtube.com/
http://www.youtube.com/watch?v=z1gFMujtH-o
http://www.youtube.com/watch?v=z1gFMujtH-o
http://www/


Programa de Estudio Educación Preescolar 
 

 

Suggested mediation strategies 
Suggested evaluation 

strategies 

 Establish relationships between concrete experiences and 
the text, 

 Other stories of lived experiences emerge with the plot of the 
story, 

 During the reading, interspersed comments on the 
illustrations or situations presented in it, 

 Analyze the conflict present in the text and suggest solutions 
to it. 

 They reconstruct the argument of the text, so that it is 
meaningful for the boys and girls, identifying the problem 
and proposing other possible outcomes from their 
perspective. 

 

Writing 

First level 

Awareness of the presence of written language in the 
environment. 

 

a)  Through tours of the institution or community, the boy and 
girl observe in their environment: signs, signs, demarcation 
of the street, labels, among others, with the purpose of 
recognizing that everything that is manifested orally, it can 
also be represented in written form. 

The teaching staff registers in 
an instrument of their choice 
information that allows them to 
assess aspects observed 
during the activities carried out 
by the boys and girls. 

b) The child recognizes the value of printed information when 
bringing materials to the classroom such as: labels, logos, 
newspapers, magazines, among others, to achieve a goal, 
for example, by following: 

 

 The graphic model of a tangram figure, they elaborate a 
similar one, 

 

 The indications of a recipe, elaborate the dish,  

 The instructions of an experiment, they do it.  

c) Through the manipulation and observation of different literary 
texts, the student population establishes relationships 
between the illustrations and the written text they possess. 
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Writing 

Second level 

Graphic representation through the spontaneous creation of 
a variety of texts. 

 

d) Through the activity "My self-portrait", children are observed 
to draw and write their name as they can and stick it in the 
self-portrait built by them. 

e) Through materials such as clay, plasticine, clay, mass and 
others, the student population models some graphic 
representation in order to recognize their own name. 

f) Boys and girls build comic strips in a group form, describe 
their own characters and approximate written dialogues 
with pseudographs they know, they can use a variety of 
materials such as newspaper sheets, cardboards, 
paintings, among others. 

g) During the day, the student freely and spontaneously 
expresses graphic representations according to their 
interest or need. 

h) Children make stories, stories, rhymes, riddles, songs, 
among others, write them freely and illustrate them with the 
purpose of establishing a relationship between the written 
text and the drawing. 

i) The student population collectively creates oral texts from: 

 Life experiences, 

 Subjects of study, 

 Popular culture, 

 New versions of known stories (classics), among others. 

j) In activities such as "The mailbox", where the teacher makes 
a mailbox with waste material, decorates it attractively and 
placed in a visible place, children create letters for their 
classmates, teaching friends and family, where they use 
drawings, cuts, scribbles, pseudographies and others, with 
the intention of communicating something in writing. 

The teaching staff records on a 
scale, rubric or other 
instrument information of the 
observations made to the boys 
and girls with respect to: 

 Graphically represent topics 
of personal interest. 

 They build different forms of 
graphic writing. 

 They represent in graphic 
form the proper name. 

 

Other information according to 
the teacher's criteria. 
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Writing 

Third level 

Graphic production of texts with a defined purpose. 
 

k) Through games such as "Pulpería", "Supermercado", 
"Vamos de compras", the children use the shopping lists, 
invoices, coins that they have elaborated and the labeling of 
shelves and distribution of corridors, among others. . 

l) Boys and girls use the graphic representation of their own 
name, through games where: 

 Write your name freely in daily work, 

 Decorate the initial letter of the proper name with the use of 
different plastic techniques, 

 Draw or cut out elements that begin with the first letter of 
their name, 

 Arm your name with mobile letters, 

 Form names with play dough, 

 Copy the name of a model (card, badge, pass list, among 
others), 

 Play bingo with the letters of the name, 

 Use magazines and newspapers to cut out the letters of 
their name and form it. 

m) In workshops such as "My favorite recipe", "Experiments", 
children write through images, labels or pseudographs the 
procedure used to perform each of the workshops, read 
them and make a shared snack. 

n) From conversations, children choose and use iconographies 
that indicate actions, to later build sentences (everyone 
must know the icon that identifies this action), forming in this 
way messages written by means of pictograms and letters, 
by example: 

 

 
 

During the development of the 
pre-writing activities, the 
teaching staff consign 
information in a performance 
record, scale or other 
instrument, learning of the 
children in relation to the 
following aspects: 

 
 Graphically express their 

emotions with respect to 
the texts heard. 

 Create written messages 
for the exchange of cards 
or other cards. 

 Illustrate stories heard. 
 They build their own texts 

based on the literary 
experiences proposed. 

 Orally construct small 
sentences from images 
presented. 

 

Other aspects according to the 
teacher's judgment. 
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o) Using iconography, boys and girls construct sentences 
individually or in small groups, and show that they can 
alternate labels, drawings, icons and words. For example: 

 

 
 

This construction allows the child and the girl to invent, 
create, investigate and manipulate material to establish the 
relationship between the text and the sound aspects of the 
words as part of the written representation. 

p) Through workshops such as "The book of my dreams" 
children make texts at: 

 Listen to a variety of stories. 

 Organize the information in a table with drawings, 
pseudographs, among others, example: 

 
 
 
 
 

 
 Create their own stories with their own characters and 

situations (must contain pseudographs and images) with the 
previous information as input. 

 Edit all the stories made in a single book for the whole 
group. 

 Invite their families and community to drink coffee, preparing 
invitations and informative posters of the activity 

 Present it through activities such as "Cafecito Literario" to 
share the work done. 

q) Experiences are organized that link the collective reading of 
the "literary gatherings" (strategy of the second level of 
reading) with the individual writing of the interpretation and 
discussion of the text (the most relevant aspects for them), 
by means of techniques such as "Literary diaries" " The 
student population creatively creates a newspaper in which: 
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 Include the cover and write your own name, 

 Draw and graphically represent what they like, based on the 
texts used in the classroom, 

 Express their reactions about what happened in the text, 
using written language and some art techniques such as: 
drawing, painting, collage, among others, 

 Express the emotion generated by the texts and interpret 
them when expressing it in the drawings they make. 

r) The students create texts individually by publishing them as 
follows: 

 New versions of known or classic stories: several versions 
of the same story are read and each boy or girl writes his 
own version of it. 

 Experiences lived: they write and illustrate autobiographical 
books that highlight the experiences they have lived. 

 Study topics: they write and illustrate books on the topics 
and interests proposed by them and them. 

 Popular culture: they write and illustrate books of everyday 
elements and what is transmitted by the mass media. 

 Other own productions that favor the development of 
imagination and creativity. 

s) Based on the texts created in the previous strategy, boys and 
girls check the information in the texts when considering: 

 The most important events, 

 The sequence with a beginning, a development and an end, 

 The relationship between what you write and illustrate on 
each page, 

 That the drawings communicate their message, 

 The reading of the text created, to be shared with their 
classmates and their partners and to show the parts of the 
text (cover and content). 

 As a way to celebrate the authorship and publication of the 
first book created by children, the teacher takes 
photographs of the student population and produces a 
mural or an album based on its content. 
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Suggested mediation strategies 
Suggested evaluation 

strategies 

Phonological awareness 

First level 

Use of the orofacial muscles when exercising. 
 

a). Through orofacial games, the student manipulates the 
muscles of his face and tongue to favor his breathing, 
articulation and diction when using oral language. Some 
examples of these areThrough orofacial games, the student 
manipulates the muscles of his face and tongue to favor his 
breathing, articulation and diction when using oral language. 
Some examples of these are: 

 Run your tongue across your lips from one side to the other 
slowly. First the upper lip and then the lower lip, 

 Touch the corners of the lips with the tongue in an 
alternative way. First the right and then the left, 

 Beat with the tongue against the palate. Clicks with the 
tongue, 

 Bend your tongue against the incisors. First against 
superiors and then against inferiors, 

 Sweeps the palate with the tongue from front to back, 

 With the mouth open, without moving it, touch with the tip of 
the tongue the upper lip and then the lower lip, 

 Blow a wad of paper from one place to another with a straw, 

 Inflates a balloon, 

 Turn candles off at different distances, 

 Moves the flame of a candle without turning it off, 

 Makes bubbles in a glass of water, blowing through a straw, 

 Blows soap pumps, 

 Move ping pong balls on a flat surface just by blowing them. 

 It is recommended to accompany the aforementioned 
activities with playful elements. 

b)  The student population through the telling of stories and 
stories performs orofacial exercises. Some examples are: 

 The dog ate: he was hungry and the dog ate everything 
they put in front (open and close the mouth by joining 
the lips, first slowly and then a little faster) and even 
dessert was given, a rich honey that came to him the 
nose (take out and put the tongue, try to touch the tip of 
the nose with the tongue, start slowly and then faster). 

During the development of the 
activities, the teaching staff 
observes the children and 
slogans in an instrument of 
their choice information such 
as the following: 
 Execute articulation 

exercises. 
 Execute diction exercises. 

 Execute orofacial 
exercises. 
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Suggested evaluation 

strategies 

 A car trip (author unknown): there was once a car (the 
tongue) inside a garage (the mouth). This car wanted to go 
on a trip and was a little nervous (movement of the tongue 
from one side to another, first slowly and then a little faster). 
He wants to go out and looks out at the exit (run his tongue 
over the top and bottom teeth). Go up to see if the exit is up 
(touch the palate with the tongue). There is no way, there is 
no way out. Rest a little (inhale through the nose and 
breathe through the mouth). Start looking again and start 
pushing to exit, but the doors can not be opened (tight lips). 
Start the journey and go down a hill without starting the 
engine (put and remove the tongue without making noise, 
from slow to fast) then starts the engine and begins to make 
noise (remove and put the tongue making noise). He arrives 
at a plaza and is very happy and does not stop moving, to 
one side, to another, up, down, around the square in both 
directions (move tongue from one side to another, up down, 
around the lips). It goes so fast that it spins up and down 
(bend the tongue up and down). Then pour gasoline and 
rest (inhale through the nose and take out the air through 
the mouth). Go back to your house (take out and stick your 
tongue making noise faster and faster). After the trip, he 
returns to his garage but finds it closed (tight lips). Then it 
begins to whistle (pee), but it does not open and it whistles 
again stronger (pi, pi, po, po). Now it opens, but it seems 
that it is crazy and does not stop opening and closing (open 
and close the mouth alternately). At last it stays open and 
the car enters. Once inside he is very happy and begins to 
sing (la, lalala). And we are just as happy, we started 
dancing (moving to the rhythm of clapping or a musical 
instrument). If you are a champion by moving your tongue, 
you will speak better each time. Taken from: www. 
tesorosdeluz.com/2013/.../counting-to-perform-exercises. 
html 

 By observing videos like "Praxias orofaciales - Cuento del 
gusanito", boys and girls practice orofacial exercises 

(http://www.youtube.com/watch?v=-zaz- Q3YhOI & feature = 
player_detailpage, http: // idolosinfantiles. 
atspace.com/02_adriana.htm). 
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Suggested mediation strategies 
Suggested evaluation 

strategies 

Awareness of the number of words in short sentences. 

c) The boy and the girl listen to sentences of situations that are 
familiar to him and recognize the number of words he has. 
He does it with a diversity of phrases and a higher level of 
difficulty. These phrases can be: 

 Given by the teacher, 

 Proposals by boys and girls, 

 That they are in the classroom and in the educational center, 

 Titles of stories, stories, poetry and others, known to 
children, 

 De películas, fábulas, rimas, entre otras. 

d) In activities such as "counting words", boys and girls by 
means of clapping identify the number of words the teacher 
tells them. 

e) The children elaborate posters of experience, with the help 
of the teacher and select sentences or phrases to identify 
the number of words that compose them. 

f) Through games, reading stories and rhymes, boys and girls 
establish relationships between words that are made up of 
the same number of syllables, which are longer, shorter. 

During the development of the 
activities, the teaching staff 
observes the children and 
slogans in an instrument of 
their choice information such 
as the following: 

 Identify the number of 
words within a sentence. 

 Establish relationships 
between words that are 
made up of the same 
number of syllables. 

 

Other information according to 
the teacher's judgment. 

Phonological awareness 

Second level 

Recognition of the sounds of syllables when segmenting 
meaningful words. 

 

g) With the use of recordings, boys and girls listen to songs, 
poems, and rhymes, among others and when the teacher 
stops recording, they name the last word they heard and 
segment it syllabically. 

h) The student population by means of clapping, identifies the 
segmentation of the syllables of words that are meaningful 
to them. 

i) In sound games, children represent through applause, 
steps, clicks, percussions, among others, the number of 
syllables of their name and that of their classmates and 
their classmates. Then compare which names are long and 
short. Example: by Su-sa-na we applauded three times and 
by Car-we applauded them twice. 

The teaching staff records on a 
scale, rubric or other 
instrument information of the 
observations made to the boys 
and girls with respect to: 

 

• Compare the extent of 
words according to the 
number of sounds that are 
played when pronounced. 

• Recognize the sounds of 
syllables when segmenting 
words. 
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Suggested evaluation 

strategies 

j) Through the game "The big cube of words" (giant cube 
containing images and its graphic representation), the 
students show that children count syllables, segmented, 
among others, by participating in the game by throwing the 
cube and performing the instruction: For example: 
"Segment the word" house = ca-sa. 

 

Recognition of the initial and final sounds of words. 
 

k) The student names words that begin just like their name, 
they draw the object that represents the word and in 
plenary, they show it to their classmates and their 
classmates. Example: Carmen... draw a bed. 

l) With the help of the "Pasa lista", the student population 
identifies the initial sound of its name and groups the 
names of all those who start with the same sound. For 
example: Ana-Antonio, Marcela-Marco, Sofia-Sonia, 
among others. 

m) By means of elements that children bring from their homes, 
they identify those that have the same initial sound. For 
example: car-box, airplane-ring, tuco-tube, among others. 

n) In activities such as: "the wand disarms words" children 
identify the word that is formed, by removing the last 
syllable. For example: If at the word "ball", we remove the 
ending "ta" What word is formed? Hair. If we remove the 
ending "do" from the word "married", what word is formed? 
House and others. 

o) With flannelboards, blackboards, murals and others, the 
student population uses cards with images of different 
elements, whose names sound the same at the end and 
distinguish them by means of three categories: 

 With syllable: mass-house. 

 With vowel: air-banana. 

 With consonant: song-train. 

p) By means of a bingo, the student population discriminates 
the sound of the initial syllable that the teaching staff sings, 
with the corresponding drawing that has in its game card. 
Example: The teaching staff sing "ma" and the boys and 
girls select the drawing corresponding to "hand". 

The teaching staff registers in 
an instrument of their choice 
information that allows them to 
assess aspects observed 
during the activities carried out 
by the boys and the girls with 
respect to: 

 Name words that begin with 
your name. 

 Identify the initial sound of 
your name. 

 They discriminate the initial 
sound of the words 
mentioned by the teaching 
staff. 
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Suggested mediation strategies 
Suggested evaluation 

strategies 

Recognition of the final sounds in the rhymes. 

q) With tongue twisters, fun, meaningful or not, the student 
identifies and plays with the final sounds they have. 

r) With short and funny poems, such as: "Playing with the 
star", "Nido de la canción", "El viento y Daniel", 
"Mirrusquita", "A little bird told me", "The color of dreams" , 
the student population identifies the words that rhyme. 

s) In activities such as "What word does not rhyme?” boys 
and girls discriminate the word that does not rhyme from a 
series of words spoken by the teaching staff; for example, 
"potato, cape, cap, armchair", "pineapple, girl, wall, nail". 

t) The student population represents with their names a 
rhyme, for example, "Elena travels on a whale", "and Daniel 
eats paper". 

u) Through a variety of games, boys and girls demonstrate the 
final sounds that are invented in spontaneous rhymes, for 
example: "say mora, tomorrow fall in love", "say home, 
tomorrow get married", among others. 

The teaching staff registers in 
an instrument of their choice 
information that allows them to 
assess aspects observed 
during the activities carried out 
by the boys and the girls with 
respect to: 

 Identify the final sounds 
that contain tongue 
twisters. 

 Identify words that rhyme 
in poetry. 

 They discriminate words 
that do not rhyme from a 
series of words spoken by 
the teacher. 

Phonological awareness 

Third level 

Phoneme experimentation through the use of 
onomatopoeias. 

v) By means of sheets of people, animals and objects, 
children and girls are asked what they see in the film and 
when they respond, they lengthen the initial sound, the 
middle sound and the final sound, for example, fffffffffoca, 
aaaabuela, bollllllla, mmmmmiau, cabbbbbbbballo, 
perrrrrro, cassssssa, lunaaaaaaa, "mujerrrrrr", "niñooooo". 

w) With the use of megaphones, microphones, cardboard 
cylinders, among others, the student practices and plays 
¡Eco, echo! "the initial sound lengthened by chanting the 
name, as if it had an echo, for example:" Carlosssssssss ", 
"Anaaaaaaaaa", "Estherrrrrrrr", EEEEEEElena, 
mmmmmiau, among others. 

x) The boy and the girl elaborate onomatopoeic sounds when 
playing them through different games, such as: 

 Hears the sound of the onomatopoeia and points to the 
corresponding card, 
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strategies 

 Observe the card and reproduce the sound of the 
onomatopoeia, for example, the bell: tin tin, a knock on the 
door: bread loaf, the sheep: beeee, the phone: ring ring, 
laughter: ha ha ha, among others. 

 Tell stories with onomatopoeic sounds, 

 Invent a story or story that includes the onomatopoeic 
sounds of some animals, 

 Answer the question "what sound does X animal make?" 
With the onomatopoeic sound ("guaguau", "miauuu", 
"píooo"), 

 Sing songs with onomatopoeic sounds, for example, "The 
chicks", "The farm", "Musician I am", "The old McDonald 
had a farm", among others, 

 Roll the die and reproduce the onomatopoeic sound of the 
animal or element that came out in it. For example: 

 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

During the development of the 
activities, the teaching staff 
observes the boys and the girls 
and consigns in an instrument 
of their choice if: they 
pronounce onomatopoeic 
sounds from pictures or 
observed images; they 
pronounce beginning and 
ending sounds of words, 
among others. 
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Glossary 
 

Affectivity and sexuality: It is part of the process of personality development, which has to do with 

how people relate to each other, give each other affection and share their feelings, experiences and 

thoughts. Involves interaction with one another through feelings, emotions, behaviors and social 

practices. 

 
Attention: mental process that allows us to focus on a certain stimulus or relevant information, 

certain information is highlighted and another is inhibited. 

 
Attention to diversity: Respect for difference and a commitment to offer all students access to 

learning opportunities. 

 
Selfconcept: it is the set of characteristics (images, thoughts and feelings) that the person has of 

himself. This concept of itself does not remain static throughout life, but it develops and builds 

thanks to the intervention of cognitive factors and social interaction throughout the life of the boy 

and girl. The progress of "self-concept" is closely related to the progress of the skills and abilities 

that each person develops to relate to others. 

 
Self-control: usually refers to the ability of the person to control not only their emotions but 

especially their behavior. In order for self-control to exist, the person will have to change their 

behavior, increasing the likelihood that behaviors that are considered desirable will appear and 

those that are not desirable will decrease. 

 
Self esteem: it is the valued and trusting perception of oneself that motivates the person to deal 

with property, maintain good relationships with himself, express autonomy and project satisfactorily 

in life, regardless of the limitations that may or may not have and the external circumstances 

generated for the different contexts in which it corresponds to interact. From the affective point of 

view, self-esteem is "love" for oneself; is the conviction that one is a complete and competent being, 

but capable of recognizing that one is constantly growing and evolving. 

 
Autonomy: understood as the progressive ability to carry out activities independently, make daily 

decisions and act, on their own initiative, according to the rules, according to age. It also implies the 

development of the capacity to identify situations of risk or danger. 

 
Barriers to inclusive education: they are all those processes, decisions, norms and educational 

practices that interact negatively with the learning possibilities of the students. 

 
Linguistic and communicative competences: they are understood as the practices to use 

language, that is, to express and interpret concepts, thoughts, feelings, facts and 
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opinions through oral and written discourses and to interact in all social and cultural contexts (MEP 

2013). 

 
Body awareness: is the knowledge of the parts, functions of the body and possibilities of action of 

the body in relation to itself, others and the environment. 

 
Phonological awareness: is the ability to identify the different sounds of words. This identification 

is stimulated in the case of early reading through steps aimed at guiding children within the sounds 

of speech through: 

 

- The differentiation of words (functional and semantic words), 

- The rhyme 

- The alliteration, 

- Recognition of letters (graphemes), 

- Recognition of phonemes (minimum phonological units that can oppose others in significant contrast) and 
association of phonemes and graphemes 

- Recognition of syllables (especially initials and endings), and their number, 

- Recognition and placement of accentuation. 

 
The differentiation of words consists in distinguishing one word from another (salt, shawl) and the different 
words of a statement (the-book-is-on-the-table). 
 
It also implies recognizing within a statement the meaning of words with lexical meaning (semantemas) and 
using functional words without problems. In the example above, book, room, and table are semantic, and the 
child has to understand its meaning; the, in and the, on the other hand, are functional words and the child has 
to know how to use them. 
 
Rhyme, as is known, consists in the recognition of the final syllables of words that sound the same, especially 
in poems. 
 
Alliteration consists in the recognition of the initial syllables of the same and of the sounds that are repeated 
within several words (Pedro, Pérez, Pereira, the rails of the railroad). 
 
The recognition of syllables is important for: 

 

- Be able to talk about the words in relation to their accentuation (differentiate singing of songs) because the 
accent falls on the syllable can- or on the syllable -to; 

- Know in which syllable it is appropriate to put a tilde; 

- Separate words at the end of the line in the writing; 

- Recognize rhymes; 

- Combine syllables to form new words. 
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The accentuation of words is also part of phonological awareness to achieve adequate 

pronunciation in communication and the required tilde in writing. 

 

The phoneme-grapheme association is an important step in the development of early reading and 

initial writing because it goes from an oral phonological awareness (corresponds to Preschool 

Education), which children who still do not know how to read, have Phonemic awareness 

(corresponds to the following years (MEP, 2013). 

 
Pro-social behavior: all positive social behavior with altruistic motivation or without it. Positive 

means that it does not hurt, that it is not aggressive. At the same time, altruistic motivation means 

the desire to favor the other independently of one's own benefit. On the other hand, the non-

altruistic motivation is one that expects or desires its own benefit in addition to that of others or 

above it. 

 
School culture: school culture can be defined as meaning patterns that are historically transmitted, 

and that include norms, values, beliefs, ceremonies, rituals, traditions, and myths understood, 

perhaps to varying degrees, by members of the school community. This system of meaning 

generally forms what people think and how they act. 

 
Knowledge: is the information about the world that is stored in memory and goes from the 

everyday to the formal. Without knowledge any mental process would become ineffective. 

 
Coordination: it is the possibility that we have to execute actions that involve a diverse range of 

movements in which the activity of certain segments, organs or muscle groups intervenes and the 

inhibition of other parts of the body (Cobos, 2003). 

 
Viso motor coordination: It involves the exercise of controlled and deliberate movements that 

require a lot of precision. They are required especially in tasks where eyes, hands, feet and fingers 

are used simultaneously. 

 
Culture: way of life developed by a human group and passed down from generation to generation. 

It includes the values, ideas, attitudes, symbols and knowledge that shape human behavior. Every 

culture is constructed from the interaction between two or more cultures in a horizontal and 

synergistic way, which means that no set of beliefs is above another. It should be noted that this 

type of intercultural relations involves respect and joy towards diversity and the promotion of 

dialogue between people. 

 
Diversity: diversity should be understood as the set of characteristics that make people and groups 

different. 

 
Inclusive education: process aimed at responding to the diversity of students by increasing their 

participation and reducing exclusion in and from education. It is related to 
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presence, participation and achievements of all students, with special emphasis on those who, for 

different reasons, are excluded or at risk of being marginalized. 

 
Presence refers to access and permanence in school or other non-formal modalities. 

 

Participation means that the curriculum and educational activities address the needs of all students 

and their opinions are considered in the decisions that affect their lives and the functioning of the 

school. The achievements refer to the need for all students to acquire, as far as possible, the 

learning established in the school curriculum, necessary for their personal development and 

socialization. True inclusion goes beyond access and involves the maximum learning and 

development of the potential of each person 

 
Linguistic elements: These are the elements we use to communicate verbally and in writing: 

 

- Vocabulary. 

- Pronunciation 

- Morphosyntactic organization of texts - statements and text sequences. 

- Others. 

 
Paralinguistic elements: It is part of the study of human communication that is interested in the 

elements that accompany properly linguistic emissions and that are normally non-verbal cues and 

signals that contextualize and suggest particular interpretations of linguistically specific information. 

Some characteristics that accompany linguistic information such as: 

 

- The intensity or volume of the voice. 

- The speed of emission of the statements. 

- The tone and intonation variants. 

- Crying, laughter, rhythm, fluency, control of respiratory and articulatory organs, other. 

 
They allow extracting information about mood or other contextual information about the sender and 

constitute some of the main paralinguistic elements: voice, intensity or volume, rhythm, 

vocalizations and nonverbal language. 

 
Empathy: this word derives from the Greek term empátheia which means "to feel inside" and is the 

ability that allows us to recognize and understand the emotions of others, the motivations and the 

reasons for their behavior. It also receives the name of interpersonal intelligence (term coined by 

Howard Gardner) and refers to the cognitive ability of a person to understand the emotional 

universe of another. 
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Emotion: Valuation of a significant external or internal event is expressed through bodily 

responses, facial expression and subjective evaluation. 

 
Statement: Word or sequence of words, delimited by very marked pauses that constitute a 

communicative unit of complete meaning. A statement can be formed by a single word: Silence! A 

group of words: A cigarette? A prayer: It is very hot here; or a set of sentences: He has apologized, 

but I do not know if I will be able to forgive him. 

 
Equity: assumes that all people have the possibility of receiving the necessary supports in the 

educational environment according to their characteristics and individual needs, to be able to learn 

and develop integrally. 

 
Balance: It is a state by which a person can maintain an activity or a gesture, remain motionless or 

throw their body in space, using gravity or resisting it. It is under the control of neurological 

mechanisms but also of conscious control (Cobos, 2003).). 

 
Writing: process that starts with the pictogram (iconic system) that is the "drawing or graphic 

representation of the object that you want to symbolize". To continue with the ideograms, they 

represent ideas, qualities, actions, none of which can be represented directly, but can be 

represented by a suggestion. It is also creation, experimentation, reflection that leads people to 

know the laws of grammar, apply them and adapt them to their graphic communication needs. 

 
Listen out: There is the difference between hearing and listening. Hearing refers to the physical 

reception of sound waves through the ear. Listening, on the other hand, includes, in addition to 

hearing, the ability to receive and respond to physical stimulation and to use the information 

captured through the auditory channel. Listening can be defined as the process by which spoken 

language is converted into meaning in the mind. 

 
Analytical listening: It is that listening intended for the listener to analyze what has been heard in 

order to answer or solve something. 

 
Appreciative listening: It is that listening intended for the listener to enjoy and enjoy what has been heard. 

 
Attention listening: It is that listening intended for the listener to focus his attention on a stimulus 

and obtain information to participate in an analytical way. 

 
Body outline: is the mental representation of one's own body, its segments, its possibilities of 

movement and its spatial limitations (Cobos. 2003). 

 
Spatial structure: it is configured from the most elementary planes (up, down, back, near, far from 

and others) to the most complex (right and left) giving, first, in the action and then to be represented 

in oneself, in the other, in space and with 
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objects. The assimilation of these concepts will depend on the child's autonomy in relation to their 

environment as well as their subsequent learning (Cobos. 2003). 

 
Temporary structure: ability to recognize the different daily routines that the child must perform in 

a given space-time. 

 
Expresión corporal: body expression is a common language in the human being to be based on 

the ability to transmit their attitudes and feelings through the movement of their body. This type of 

communication allows the child to release energy and their moods which enables the development 

of their creative potential. 

 
Phonemes: they are distinctive minimum units in the phonic plane (sounds represented by the 

letters) (MEP 2013). 

 
Sentence: A set of words that is enough to make sense, especially when it does not constitute a 

sentence. 

 
Executive functions: they have to do with the brain functions that set in motion, organize, integrate 

and manage other functions, which allow the establishment of structured thinking. 

 
Mental flexibility: ability to quickly change from one response to another using alternative 

strategies. It allows you to adapt to the environment, accept the consequences of your own 

behavior, learn from mistakes and face difficult decisions. 

 
Grapheme: it is the minimum distinctive unit in the graphic plane. They are graphic signs capable of 

differentiating meanings in the plane of writing. It coincides with what we commonly call letters, as 

long as they are constituted by a single element (MEP. 2013). 

 
Language skills: contribute to the competence of learning to learn, insofar as they favor the 

disposition and ability to organize learning, favor autonomy, discipline and reflection, involve 

awareness of one's own abilities and resources as well as the acceptance of own mistakes as an 

instrument of improvement. Exercises memorization, argumentation, the synthesis of one's own 

ideas and those of others, the ability to effectively communicate the results of one's work, which 

also favors subsequent learning. Learning to use language is also learning to analyze and solve 

problems, draw plans and undertake decision processes, since one of the functions of language is 

to regulate and guide our own social activity. For this reason, the development of linguistic skills 

contributes to progress in personal initiative and in the regulation of one's activity with progressive 

autonomy. 

 
Habits: custom or routine that is acquired from repeating similar behaviors, acquired, through 

learning or originated by instinctive tendencies. 
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Speak: refers to the ability to express and communicate verbally their ideas, feelings, doubts, 

needs and others, using a vocabulary and linguistic structures progressively more complex and 

consistent. 

 
Identity: sense that each person has his place in the world and meaning that he assigns to others 

within the broader context of human life. It arises as a result of the social, cultural influences and the 

progressive maturity of the person. 

 
Sexual identity: is the sum of the biological dimension and conscience of a person that allows him 

to recognize himself as a man or woman. 

 
Body image: It is the perception of your own body in terms of its physical characteristics and its 

feelings regarding how I see myself. It includes elements such as: security and self-confidence, 

hygiene and body health, feelings and emotions, body perception, body awareness. 

 
Social interactions: set of behaviors that a person develops in an interpersonal context, through 

which expresses feelings, attitudes, desires, opinions and / or rights in a manner appropriate to the 

situation, respecting those behaviors in others and solving immediate problems while minimizing the 

probability of future problems. 

 
Individualization: process by which the self or personal identity is developed and seeks the 

progressive understanding of the child with respect to the place it occupies in the social order. 

 
Inhibition: ability to resist impulses and stop a behavior at the appropriate time. 

 
Social interactions: set of behaviors that a person develops in an interpersonal context, through 

which expresses feelings, attitudes, desires, opinions and / or rights in a manner appropriate to the 

situation, respecting those behaviors in others and solving immediate problems while minimizing the 

probability of future problems. 

 
Interculturality: interaction between two or more cultures in a horizontal way. This implies that the 

interpersonal relationships that develop between them take place at the same level, a condition that 

favors integration and the harmonious coexistence of individuals; what is meant by respect for 

diversity through dialogue and agreement. 

 
Laterality: it consists in confirming and reinforcing the dominant side of our body, (right or left) 

through the experience with our own environment. Aim the skill and precision of the movement 

(Cobos. 2003). 

 
Reading: considers both the child's interest in understanding the meaning of graphic and written 

messages, and the development of phonological awareness. 
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Language: communicative capacity of the person, both at the level of expression and 

understanding. This processing comprises a set of interrelated and successive steps, which allow to 

encode and integrate the stimuli into significant sets. Language is the main vehicle to express our 

thoughts. 

 
Figurative language: It is the one by which a word expresses an idea in terms of another, 

appealing to a similarity that can be real or imaginary. The figurative language is opposed to the 

literal language, which assumes that words have the meaning that defines their exact meaning. The 

figurative language is usually present in poetry, in literary texts and appears abundantly and very 

enriched in popular language or in daily conversations. Example "Do you have a roof tile?", The 

"ayote is part by right", "the shoe has the tongue outside" etc. On the other hand, in the scientific or 

legal documents, among others, the literal language is used for its greater precision and to avoid 

confusion. 

 
Nonverbal language: it is the process of communication through expression or non-verbal 

communication, the sending and receiving of messages without words is given, body language is 

used (it is all that is transmitted through movements or gestures). 

 
Verbal language: Language is our main communication system since it allows an exchange of 

information through a specific coding system. Learning to speak becomes the first cultural 

achievement of the boy and girl. It includes oral and written language, should be promoted naturally 

and spontaneously in daily life, accompanied by gestures that facilitate understanding between 

speakers, through dialogue, conversations that enrich the vocabulary and promote the expression 

of ideas, thoughts, feelings Linguistic skills and phonological awareness are considered as part of 

the verbal language. 

 
Artistic languages: creative ability to communicate feelings and thoughts, ideas and experiences 

that are manifested through the interpretation and representation of various elements present in 

reality or imagination, through drawing, music, literature and scenic art (dance , theater and body 

language). 

 
Letters: they constitute the phonological system of the Spanish language. They are linguistic signs 

that allow to distinguish the meanings of one word from another (MEP. 2013). 

 
Continuous materials: are those that can be measured and emptied from one container to 

another, but can not be divided into accounting parts. Water, sand, flour and salt are continuous 

materials that children can empty, mold and compare according to the amount. 

 
Batch materials: are those that can be formed and counted as accounts, blocks, cars, dolls, 

buttons, cans.. 

 
 
 
 
 
 

 

187 



 
 

Memory: ability to evoke, retain and use information from previous experiences for learning and 

thinking about the above, through neurobiological processes of storage and recovery. 

 
Work memory: system that allows to store in the short term and mentally manipulate the 

information. 

 
Metacognition: awareness of how one learns and what mechanisms are put into practice to 

process new information (It is achieved with the help of the teacher) (MEP. 2013). 

 
Motivation: is the need or desire that activates and directs our behavior, predisposes the person to 

perform certain actions or be willing to other. 

 
Stability movements: is the ability to maintain balance in relation to the force of gravity, although 

the natural application of force can alter the parts of the development of an efficient movement. 

 
Locomotor movements: they are the changes in the location of the body, in relation to the fixed 

points of the ground. It includes the projection of the body in the external space, alternating the 

location in the vertical and horizontal plane. It serves the child and the girl to explore the world 

around them. For locomotion to develop, stability must be mastered, examples: crawling, walking, 

running, jumping, jumping, sliding or sliding, rolling, galloping, "making a horse". 

 
Movimientos manipulativos: son los movimientos donde se da y recibe fuerza de objetos, mediante 

el uso de manos y/o los pies. 

 
Rules: rules of conduct that govern the behaviors, tasks and activities of the human being in a 

certain society. The set of them makes up the moral or ethical part of the culture. 

 
Sentence: syntactic structure constituted by a subject and a predicate (MEP. 2013). 

 
Word: unified discourse segment usually by accent, meaning and initial and final potential pauses 

(MEP. 2013). 

 
Planning: ability to identify and organize a sequence of events in order to achieve a specific goal. 

 
Thought: process of mentally representing information and transforming these representations so 

that new ones are generated, which are useful for our objectives. 

 
Perception: is the sensation perceived by the person through sensory stimuli (sight, hearing, smell, 

touch and taste) to process, structure, and store and interpret the information of the environment 

and make sense. 
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Auditory perception: is the ability to recognize, discriminate, interpret and analyze auditory stimuli 

associated with previous experiences. It favors the decoding and interpretation of complex patterns 

of sounds such as language, which allows the person to communicate. 

 
Body perception: It is a cognitive structure that provides man with the recognition of his body in 

any situation and the information necessary to establish relationships with the environment, based 

on the awareness of oneself and their situation in space. (Prieto. 2011). 

 
Taste perception: It allows to recognize the taste of the substances and identify them through the 

sense of taste. Taste receptor cells respond to the chemical qualities of foods that are diluted in 

saliva, detecting extremes of temperature, spiciness or other substances that can cause harm. The 

gustatory receptors perceive four basic types of stimuli: bitter, sweet, salty and acid, to contribute to 

the identification of food, its association with previous or contextual experiences of the moment and 

its subsequent recall. 

 
Olfactory perception: allows the child to recognize, discriminate and classify the odors of different 

elements according to their experience by relating them to the emotional and motivational aspects 

linked to smell, their mission is the detection of chemical substances in the environment. 

 
Tactile perception: ability or quality that the human being has to obtain information through tactile 

sensations, by voluntarily or involuntarily touching objects, people, animals and others. These 

sensations travel to the brain through different types of nerves, some are responsible for sending 

signals concerning the shape, size, structure of objects and their movements on the skin, others 

alert the brain about something that can harm you (perception of pain), some sensations also favor 

thermal sensitivity and inform the brain of variations of cold and heat; so that he can plan the 

appropriate response to pain, temperature, itching and irritation. 

 
Visual perception: Visual perception implies the ability of people to recognize, distinguish and 

interpret visual stimuli, associating them with previous experiences. Through visual perception the 

child manages to form lasting mental representations of people, places and objects in the 

environment. The visual characteristics include: points, edges, colors, shapes, movements and 

textures, which allows you to establish similarities and differences. 

 
Relevance: meaningful and flexible education, which adapts the conditions and resources available 

in its educational community to involve and integrate people from different sociocultural contexts 

and with different capacities and interests. 

 
Possibilities of action: movement alternatives that are made with the body in relation to itself, with 

others and the environment. 

 
Social practices of the language: are the modes of interaction that give context, understanding 

and meaning to the production and interpretation of oral and written texts, according to the different 
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ways in which each person approaches them. These practices essentially show us processes of 

interrelation whose articulation point is the language itself. In this sense, all social practices of 

language are determined by: 

 
- The communicative purpose: when speaking, listening, reading or writing is done with a purpose 

determined by the interests, needs and individual and collective commitments. 

- The social context of communication: our way of speaking, writing, listening and reading is 

determined by the place, the time and the circumstances in which a communicative situation 

occurs. Among them: formality or informality of the context, the state of mind and the moments 

in which they take place. 

- The recipients: it is written and spoken in different ways to adjust to the interests and 

expectations of the people who read or listen to them. Thus, the age, familiarity, interests and 

knowledge of the interlocutors are taken into account, even when the recipient is oneself. Our 

language is also adjusted to achieve a certain effect on the interlocutors or the audience. 

- Our interests, attitudes and knowledge influence the interpretation of what is read or heard. 

- The type of text involved: The format, the type of language, the organization, the degree of 

formality and many other elements are adjusted according to the type of text produced, in order 

to successfully communicate the written messages (MEP. 2013). 

 
Cognitive processes: are all those processes through which information is captured by the 

senses, transformed according to one's own experience into material that is meaningful to the 

person and, finally, stored in memory for later use. 

 
Pseudoletters: they are the first infantile attempts of the writing, they are signs that are no longer 

drawings, but neither are conventional letters; are spellings that try to look like letters. 

 
Relationships: are reciprocal associations between two or more people that can be based on 

emotions, feelings, or social activities, take place in a variety of contexts and are regulated by laws, 

customs or fundamental agreements of social groups and society in their set. 

 
Interpersonal relationships play a fundamental role in the integral development of people. Through 

them, the person obtains important social reinforcements from the most immediate environment, 

which favors their adaptation and integration to it. It is important to take into account the most 

relevant values in order to better favor interpersonal relationships. 

 
Social relationships: interactions that are regulated by social norms, establish the guidelines of 

the group culture and its transmission through the process of socialization. 

 
Emotional regulation: efficient management of emotional activation in order to have an effective 

social functioning. 
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Resilience: ability of a person to cope successfully with extremely adverse living conditions 

(poverty, wars, orphanhood, etc.). 

 
Problem resolution: It requires avoiding obstacles to reach an objective. It is facing a new situation 

and deciding a line of action to reach the goal. Who solves the problem has to identify it, find a way 

to represent it and choose a course of action that makes it possible to achieve the goal. Many types 

of cognitive processes are involved: memory, attention perception, and many parts of the brain are 

involved. 

 
Sensory: corresponds to the channels through which the child receives information about their 

environment (colors, shapes, smells, tastes, sounds, etc.), and their own body (sensations of 

hunger, cold, positions of the body in space). From this information the child will be able to give 

motor responses adapted to the conditions of the environment. 

 
Feelings: It is a state of mind that is produced by causes that impress, arises as a result of an 

emotion and allows the person to be aware of their mood. 

 
Socialization: process that includes the ability to cooperate in a group, to regulate one's behavior 

according to social norms and to get along with others, allowing the person to adopt the socio-

cultural elements of their environment and integrate them into their personality to adapt to society. 

 
Theory of mind: cognitive ability to understand that others have beliefs, desires and intentions 

different from ours. It also involves the ability to perceive that other people have an internal state 

equal to their own and at the same time different from themselves. 

 
Frustration tolerance: ability to face the problems and limitations that we encounter throughout 

life, despite the discomfort or discomfort that cause us. 

 
Decision making: process that consists of making a choice between different alternatives, can 

appear in any context of everyday life, whether at a professional, sentimental, family level. 

 
Values: referents or guidelines that guide human behavior and that allow to guide behavior based 

on the performance as people. They are fundamental beliefs that help us to prefer, appreciate and 

choose some things instead of others, or a behavior instead of another. They are also a source of 

satisfaction and fulfillment. 
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Annexed 

Processes according to the procedural 
action 

 

Procedural action and its 
concept 

Unit Suggested processes 

Acquisition 
It locates the information and 
remembers it, it also assigns a 
meaning to the information and 
uses it. 

Knowledge of 
yourself 

Listening, performing, and becoming 
aware, recognizing, identifying, 

observing, discovering, executing, and 
focusing. 

Social and 
cultural 

interaction 

Listening, observing, discovering, 
identifying, recognizing, becoming aware, 

focusing, executing, and performing. 

Interaction with 
the 

environment 

Listening, observing, discovering, 
identifying, recognizing, becoming aware, 

focusing, executing, and performing. 

Group 

Gather in a group elements or 

people that have properties, 

characteristics in common or 

following a certain criterion. 

Interaction with 
the 
environment 

Select, organize, join, compare, and 
associate. 

Application 
Use a rule, principles or 
procedures to obtain a desired 
result. 

Knowledge of 
yourself 

Observe, organize, identify, classify, 
practice and build. 

Social and 
cultural 
interaction 

Demonstrate, organize, compare, 
classify, practice, and build. 

Interaction with 
the 
environment 

Demonstrate, organize, compare, 
classify, practice, and build. 

Appreciation 
Recognize and estimate the 
merit of someone or something. 

Knowledge of 
yourself 

Recognize, think, express, create, 
build. 

Social and 
cultural 
interaction 

Recognize, describe, express, create, 
demonstrate 

Communication, 
expression and 
representation 

Recognize, think, express, create, 
build. 

Categorization 
Understands or appropriately 
formulates categories, distinctions, 
or frames of reference and 
comprehension; describes or 
characterizes information. 

Interaction with 
the 
environment 

Recognize, discriminate, compare, 
and associate. 
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Procedural action and its 
concept 

Unit Suggested processes 

Classification 
Assign objects, words or situations to 
categories or classes according to a 
criterion defined for each category. 
The critery 
It must be communicated to the 
student. Group object systems 
based on criteria. 

Interaction with 
the 
environment 

Know, place, elaborate, reconstruct, 
resume. 

Understanding 
Ability to provide answers 
indicating that a message 
has been understood and 
can be transformed or 
paraphrased. 

Knowledge of 
yourself 

Describe, distinguish, identify, 
interpret, create hypotheses, and 

become aware. 

Social and 
cultural 
interaction 

Describe, distinguish, interpret, 
associate, demonstrate 

Interaction with 
the 
environment 

Describe, distinguish, interpret, and 
associate. 

Communication, 
expression and 
representation 

Identify, associate, explain, interpret, 
use, perform. 

Awareness 
Acquire awareness of something or 
make someone aware of 
something. 

Communication, 
expression and 
representation 

Observe, recognize, identify, 
establish. 

Knowledge 
Find out the nature, qualities and 
relationships of things. 

Knowledge of 
yourself 

Observe, touch, explore, describe, 
identify, name, locate, and 
demonstrate. 

Social and 
cultural 
interaction 

Observe, touch, explore, identify, 
name, locate, and demonstrate. 

Interaction with 
the 
environment 

Observe, touch, explore, identify, 
name, locate, and demonstrate. 

Building 
It produces something from 
nothing. Make a drawing, structure 
or model that identifies a particular 
object or set of conditions. 

Knowledge of 
yourself 

Observe, discover, prepare, elaborate, 
become aware, and perform. 

Interaction with 
the 
environment 

Observe, discover, select, prepare, 
elaborate, and perform. 

Communication, 
expression and 
representation 

Identify, discover, prepare, elaborate, 
and perform. 

Coordination 
Realization of motor acts in a 
certain order. 

Knowledge of 
yourself 

Demonstrate, perform, use, apply. 
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Procedural action and its 
concept 

Unit Suggested processes 

Correspondence 
Has a relation, really existing or 
conventionally established, 
with another element. 

Interaction with 
the 
environment 

Select, organize, join, compare, and 
associate. 

Demonstration 
Proves that something is true 
from a reasoning or an obvious 
fact. Openly reveals one thing 
without leaving room for doubt. 
Teaches in a practical way. 

Knowledge of 
yourself 

Determine / identify, participate, 
practice, perform, manifest. 

Social and 
cultural 
interaction 

Determine / identify, participate, 
practice, perform, manifest. 

Interaction with 
the 
environment 

Determine / identify, participate / 
propose, perform, manifest. 

Communication, 
expression and 
representation 

Determine / identify, participate, 
practice, perform, manifest. 

Developing 
Growth or progress of a person. 
Realization of an idea or action. 
Detailed explanation of a topic. 

Knowledge of 
yourself 

Distinguish, recognize, identify, build, 
solve, and demonstrate. 

Communication, 
expression and 
representation 

Select, use, expand, construct, 
demonstrate, observe, explore, identify, 

locate, demonstrate, explain. 

Description 
Expression, by means of 
language, of the characteristics of 
a person or thing, to offer a 
complete image of it. 

Knowledge of 
yourself 

Observe, explore, identify, locate, 
demonstrate / explain. 

Communication, 
expression and 
representation 

Observe, identify, locate, demonstrate, 
list, express, express, explain. 

Discovery 
Meeting or finding of what was 
not known or what was hidden. 

Communication, 
expression and 
representation 

Observe, select, determine, and 
elaborate. 

Discriminate 
It is a way of ordering, separating 
and differentiating and classifying 
one thing from another 

Knowledge of 
yourself 

Observe, name, identify, recognize 

Interaction with 
the 
environment 

Search, observe, identify, recognize 

Distinguish 
Make something different from 
something else by means of 
some particularity or 
characteristic. 

Knowledge of 
yourself 

Know, differentiate, identify, 
establish, express. 

Communication, 
expression and 
representation 

Know, differentiate, identify, 
establish, express. 
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Procedural action and its 
concept 

Unit Suggested processes 

Execution 
Realization of a thing or 
fulfillment of a project, order 
or order. 

Knowledge of 
yourself 

Experimentar, practicar, utilizar, realizar. 

Interaction with 
the 
environment 

Seleccionar, experimentar, distinguir/ 
discriminar, practicar, utilizar, realizar, 

evaluar. 

Communication, 
expression and 
representation 

Seleccionar, experimentar, distinguir/ 
discriminar, practicar, utilizar, realizar, 

evaluar. 

Experimentation 
Test and examine the conditions 
or properties of a thing by 
practice. 

Knowledge of 
yourself 

Observe, search, plan, practice, 
elaborate, and perform. 

Social and 
cultural 
interaction 

Observe, explore, search, plan, 
perform, and elaborate. 

Communication, 
expression and 
representation 

Observe, explore, seek, practice, 
and elaborate. 

Identiication 
Ability to locate elements, parts, 
characteristics, characters, 
indications or other aspects in 
time, space or in some physical 
medium. 

Knowledge of 
yourself 

Explore, recognize, discriminate, 
describe, create, express / manifest, 

arm, execute, become aware. 

Social and 
cultural 
interaction 

Recognize, discriminate, describe, 
create, express / manifest, arm, execute 

/ perform. 

Interaction with 
the 
environment 

Observe, recognize, discriminate, 
execute. 

Communication, 
expression and 
representation 

Observe, discriminate, express, 
recognize, establish / create. 

Interpretation 

Reorganize a received message in a 
new configuration. 
Understand and express the 
meaning and importance or scope of 
a wide variety of experiences, 
situations, events, data, judgments, 
conventions, beliefs, rules, 
procedures or criteria. 

Communication, 
expression and 
representation 

Search, select, prepare, explain, 
elaborate, manipulate. 
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Procedural action and its 
concept 

Unit Suggested processes 

Manifestation 
Communication or externalization 
of an opinion, a state of mind or a 
feeling. Thing that is a sample or 
reflection of another. 

Knowledge of 
yourself 

Express, describe, think, apply, 
and demonstrate. 

Social and 
cultural 
interaction 

Express, describe, think, apply, 
and demonstrate. 

Interaction with 
the 
environment 

Observe, express, discriminate, describe, 
demonstrate. 

Communication, 
expression and 
representation 

Observe, express, discriminate, describe, 
demonstrate, comment. 

Observation 
Accept and pay attention to 
information and stimuli. Describe 
the properties of objects. 

Interaction with 
the 
environment 

Discover, identify, distinguish, 
categorize. 

Potentiation 
Impulse or stimulus that receives a 
thing so that it can develop or 
exist. 

Knowledge of 
yourself 

Select, manipulate, use, develop. 

Practice 
Performing an activity in a 
continuous manner and in 
accordance with its rules. 
Continuous or habitual use of a 
thing. 

Knowledge of 
yourself 

Explain, assimilate, imitate, 
recognize, execute, and 
demonstrate. 

Social and 
cultural 
interaction 

Explain, assimilate, imitate, 
recognize, execute, and 
demonstrate. 

Production 
Make an effective communication 
of ideas, feelings or experiences. 
Build or develop a plan or product 
based on your own ideas. 

Communication, 
expression and 
representation 

Employ, use, demonstrate, manipulate, 
elaborate, create, verify. 

Proposition 

It captures the meaning of new 
ideas or different ideas. 
Relate a meaningful proposition to 
relevant content previously learned. 

Interaction with 
the 
environment 

Express, manifest, formulate, decide, 
perform, relate, present. 

Realization 
Execution of a work or an 
action. 

Communication, 
expression and 
representation 

Use, identify, manipulate, elaborate, 
execute. 

 
 
 
 
 
 
 
 



 
 
 

Procedural action and its 
concept 

Unit Suggested processes 

Recognition 
Carefully examine 
something or someone to 
find out their identity, nature 
and circumstances. 

Knowledge of 
yourself 

Observe, name, locate, identify, 
discriminate, represent, and 
demonstrate. 

Social and 
cultural 
interaction 

Observe, name, locate, identify, 
discriminate, represent, and 
demonstrate. 

Interaction with 
the 
environment 

Observe, name, locate, identify / 
discriminate, represent, demonstrate. 

Communication, 
expression and 
representation 

Observe, name, locate, identify, 
distinguish, discriminate, represent, and 

demonstrate. 

Relationship 
Establish a relationship between 
people, things, ideas or facts. 

Interaction with 
the 
environment 

Distinguish, organize, order, compare. 

Representation 

 Interpret or translate 
knowledge into a symbolic 
or non-verbal form. 

Communication, 
expression and 
representation 

Observe, recognize, discriminate, 
describe, express, create. 

Respect 
Consideration that 
something or someone has 
a value for itself and is 
established with reciprocity. 

Communication, 
expression and 
representation 

Recognize, value, apply / demonstrate. 

Utilization 
Use knowledge in specific 
situations, make decisions, solve 
problems, experiment and 
investigate. 

Knowledge of 
yourself 

Manipulate, demonstrate, solve, and 
perform. 

Interaction with 
the 
environment 

Manipulate, demonstrate, practice, solve, 
convert. 

Communication, 
expression and 
representation 

Describe, demonstrate, solve, perform, 
practice. 

Assessment 
Awareness The ability to decide 
and become a subject, that is, an 
actor in their actions and 
responsible for the consequences 
that follow from them. 

Knowledge of 
yourself 

Recognize, support, affirm, explain, 
manifest / demonstrate 

Social and 
cultural 
interaction 

Recognize, support, affirm, explain, 
manifest / demonstrate 

Communication, 
expression and 
representation 

Recognize, support, affirm, explain, 
manifest / demonstrate 

Source: Bloom (1956), Simpson (1966), Harrow (1971), Gagné (1976), Stahl y Murphy (1981), Camperos 

(1992), Costa (1998), Reigeluth (1999), Anderson y Krathwohl (2001), Krathwohl (2008). Conceptos utilizados 

en Tristán y Molgado, (s.f.), Diccionario de la Lengua Española (2007) y Diccionario de la Real Academia 

Española. Diccionario ALEGSA.com. 
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